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BACKGROUND TO THIS PILOT YEAR’S WORK 
  
During 2010-2011, fourteen task forces were formed with representation from a variety of 
stakeholders ranging from students and parents, to teachers, administrators, and community 
partners throughout Oakland.  The Quality Community Schools Development Task Force was 
formed to define and set out a work plan to move the community toward a common vision of 
quality in Oakland’s schools. 
  
The Quality Community Schools Development Task Force created a set of School Quality 
Standards, comprised of seven Key Conditions delineating seventy-two Quality Standards. This 
work incorporates findings from other task forces (Teaching Effectiveness, Effective Leadership, 
Full Service Community Schools, Experience and Achievement, and African American Male 
Achievement) that were also addressing elements of quality in schools. At the end of the year, 
the School Quality Standards and the School Quality Review process were incorporated into the 
District Strategic Plan, which was adopted by the OUSD Board of Education in May 2011. 
  
The 2011-2012 school year is year 1 of School Quality Review implementation.  One goal of the 
Quality Community Schools Development office for year 1 is “to implement a successful pilot of 
15 schools for School Quality Reviews across 3 regions in grades K-8.”  In this “pilot” year, with 
its emphasis on design and capacity building, the School Quality Review Office, with counsel 
from the Executive Officers and other district leadership, made a few strategic decisions about 
the content and process of the reviews—decisions that make this year’s reports different from 
future reports.  

 While the adopted School Quality Standards are organized into seven broad categories, 
which are called “Quality Indicators,” this year’s data collection and written findings 
have focused on five of the seven Quality Indicators.  See the Rubric Analysis section in 
the Findings for further detail. 

 Within these five Quality Indicators, this year’s data collection and written findings also 
has focused on select, “high leverage” school quality standards, not every standard.  
Again, see the Rubric Analysis section in the Findings for further detail. 

 The rubrics for assessing a school’s development toward each standard are of 2 
different designs.  The decision was to pilot each design this year and then, after 
evaluating each design’s strengths and weaknesses, to commit to one design going 
forward.  Again, see the Rubric Analysis section in the Findings for further detail. 

 The Summary Narrative in each Findings Report will vary in its structure from report to 
report.  Again, the decision was to pilot different versions of the Summary Narrative and 
then, after evaluating each version’s strengths and weaknesses, to commit to one 
structure going forward. 

  



 
 

Chabot Elementary School 
School Quality Review 2011-2012  4 

Finally, in an effort to align the School Quality Review Office’s work with the larger District as it 
implements various parts of the Strategic Plan, this report mirrors language from the 
Community Schools Strategic Site Plan, using the term “Quality Indicators” rather than “Key 
Conditions” to identify the broad categories into which the standards are organized.  Note that: 

 Quality Indicator 1 – Quality Learning Experiences for All Students – is Key Condition 2 in 
the original School Quality Standards, as adopted by OUSD’s Board in May 2011. 

 Quality Indicator 2 – Safe, Supportive, & Healthy Learning Environments – is Key 
Condition 3 in the original version.  

 And so forth, such that Quality Indicators 1-5 represent Key Conditions 2-6 in the 
original version. 

 
 
 
 
SOURCES OF DATA 
 
The School Quality Review team spent three days (January 9-11, 2012) observing classrooms, 
school-wide activities, and various parts of the campus inside and outside the building. The SQR 
team observed a variety of meetings and interviewed (individually or in groups) students, 
parents, teachers, classified staff, administrators, volunteers, and community partners.  The 
team also reviewed information from the School’s Self-Reflection, data available through the 
California Department of Education and the District, and data and documents provided by the 
school. 
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PART 1:  THE SCHOOL CONTEXT 
 
OVERVIEW 
 
When you walk into a classroom at Chabot Elementary School, you see students busily engaging 

in learning. Materials are out and students are engaged, whether it’s in a room of busy 

kindergarteners helping each other write nonsense words as they practice replacing the 

beginning sounds of letters “When party starts with d it sounds like darty”, or a fifth grader 

instructing a partner to build a shape out of legos using only words “take a three by two piece 

and fit in on top of a two by two piece..”.  With very few exceptions students are on task; class 

time is purposeful and organized around specific learning activities. 

The school is described as “The best in a stimulating, nurturing, urban educational 

environment,” in the school’s literature.   Chabot was also awarded California Distinguished 

School status in 2010.   School documents, interviews with staff and parents, and a visit to the 

school reveal a commitment to providing a strong academic foundation in a nurturing 

environment. The principal has worked with the Parent Teacher Association to ensure that they 

can provide students with a curriculum that includes language arts, mathematics, science, 

history/social studies, visual and performing arts, and physical education, as well as before, 

during and after school interventions and afterschool enrichments. 

Chabot Elementary School is located in the Rockridge section of Oakland, a peaceful middle 

class neighborhood of single family houses and manicured yards. The attendance boundaries 

run from Claremont Avenue to Clifton Street, past Broadway Terrace curving around on small 

residential streets to Ashby, back to where Claremont intersects with Alcatraz. The school itself 

is on the quiet tree-lined streets at the intersection of Chabot Road and Patton Street.  The 

school is a few blocks from College Avenue’s grocery stores, shops and restaurants, a few 

blocks from the Rockridge Bart Station and Highway 24.  

The campus is attractive – after several years in portable classrooms during construction, the 

two original buildings have been upgraded and painted, and two newly constructed buildings 

were designed to fit in well with the landscape. The two new buildings – an Auditorium and the 

K-2 building, are “green” buildings. Signs explain the significance of the building materials and 

structures.  These two buildings, like the library, have high ceilings, exposed wood features, and 

natural light that create a wide open nurturing feeling mirroring the sense of possibility that 

exists here. In addition to the four buildings, there is a set of portable classrooms on the Upper 
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Yard for the 4th and 5th grade classrooms, and a separate portable on the Lower Yard that 

houses Adventure Time, the school’s long-term partner organization which provides before and 

afterschool fee-based childcare.   

The outdoor areas are well-maintained, with new landscaping of flowers and trees, new 

fencing, seating areas and walkways that are aesthetically pleasing as well as functional. The 

Upper Yard and play structure, used by 3rd - 5th graders, is bordered by the new auditorium 

building, the school’s garden area, and a public sports field. 

Inside the main building, and in most classrooms, student work is posted. There are essays, 

poems, artwork and science posters. 

Before the school day begins, Chabot Elementary School has a peaceful hum. Children play on 

the Lower Yard, either on the grassy area, the play structures, or on the open paved area. Some 

sit and talk at picnic tables. Many parents are present, playing with their children or chatting 

with one another, some pushing strollers with younger children who often get out and play as 

well. There are friendly greetings between staff and parents.  The feeling of calm well-being 

extends to the library, where you find students reading, and into the Adventure Time portable, 

where students have snack, play board games, socialize, or do homework. On the Upper Yard, 

3rd through 5th grade, students play, hang out, and enter classrooms where teachers are setting 

up. 

As a basic aid school that receives little or no supplementary funding, parents play a critical role 

at Chabot, with the PTA actively raising funds to support music, art, garden, technology and 

library enrichment classes, intervention tutoring, smaller overall class size, and cultural and 

community events, and provides coffee and bagels for the staff every Friday. The PTA also 

organizes fee-based after school classes with scholarships for low-income students. In addition 

to running the morning Drop Off Zone, parents provide field trip opportunities through their 

professional networks and regularly volunteer in classrooms. There is a strong sense of shared 

responsibility expressed by the parents who participate in the Parent Teacher Association, 

Parents of Children of African Descent, the School Site Council members, many who stop at the 

school during their morning drop off, and the cadre of room parents who organize field trips, 

Drop Off volunteers, and the varied needs of each class. 

On the Chabot Road side of campus, parent volunteers open car doors to welcome children of 

about 200 families who drop students off. The principal and other staff stop by to greet 

students and parents. Like many Chabot staff, Principal Mayer’s own children attend the school.  
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At Chabot, teachers work collaboratively in grade level teams called Professional Learning 

Communities (PLCs) to plan curriculum and instruction and analyze student learning data. Each 

PLC meets for 1 hour each week. This structure supports teachers to improve their practice and 

take shared ownership for students’ experience.  They work together to integrate art, 

technology, and the school’s Social Emotional Learning curricula with Science, English, Social 

Studies, and Math. 
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DATA 

Chabot Elementary School serves 570 students in its kindergarten to fifth grade classes. 

Approximately 55 percent of students live within the school’s official attendance boundary, and 

the remaining 45 percent come from across Oakland. In a vote of confidence, 94 percent of K-

5th grade students who live in Chabot’s attendance area and attend an Oakland public school 

attend Chabot.  

Almost half of Chabot’s students are White (48%), while 18% are either mixed or provided no 

response, 17% are African American, 9% are Latino, and 8% are Asian/Pacific Islander.   

Chabot receives very few additional State or Federal dollars above their ADA (at 96%), as only 

10% of students qualify for Free or Reduced price lunch, and under 3% are designated as 

English Language Learners, almost all of whom speak Spanish as their first language. 

Chabot is a test-friendly school. They are proud of their test data, but they also know that test 

scores do not represent how well students are learning to use their minds or to be in 

community. All of these things are important, and are mentioned in interviews by the principal 

and Teacher on Special Assignment, the teaching staff, and parents. The principal is also the 

first to mention the areas where they are still challenged to meet their own expectations and 

goals (specifically, the students who moved DOWN a band from Proficient and Advanced 

between 2010 and 2011, a disproportionate number of whom are African American male 

students). 

AYP 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 

AYP Met? Yes Yes Yes Yes Yes 

AYP Criteria Met / 
Total 

100.0% 100.0% 100.0% 100.0% 100.0% 

API 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 

Growth API 905 910 932 941 940 

 

  Schoolwide  African American 

2010 Growth API 941 880 

2011 Growth API 940 867 

2010 API Change 10 16 

2011 API Change -1 -13 
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 Over the past four years, Chabot’s African American API has increased by a total of 79 points, 

compared to Chabot’s schoolwide API growth of 40 points. This indicates a decrease in the 

“achievement gap” as it is measured by California Standards Tests and API. 

API Growth  

2007-
2008 
Growth 

2008-
2009 
Growth 

2009-
2010 
Growth 

2010-
2011 
Growth 

4 Year 
Growth 

Schoolwide 4 27 10 -1 40 

African American students 20 56 16 -13 79 

 

 

Another way to look at this data is to compare the schoolwide and African American subgroup 

APIs over the last four years.  The chart below shows the distance between the two narrowing 

from 2008 through 2010, with a slight gap increase between 2010 and 2011. 

 

 

API Scores 2008  2009  2010  2011 

Schoolwide 910 932 941 940 

African American subgroup 819 870 880 867 

 

Schoolwide English Language Arts CST scores over the past five years show a trend towards an 

increase in the percentage of students who score Proficient and Advanced, and a decrease in 

the percentage of students who score Basic, Below Basic, and Far Below Basic. 
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CST ELA 

  
2006-
2007 

2007-
2008 

2008-
2009 

2009-
2010 

2010-
2011 

5 Yr Net 
Growth 

Proficient/Advanc
ed 

79.6% 77.5% 84.3% 84.9% 85.2% 5.6% 

Basic 14.0% 19.4% 12.6% 12.1% 11.1% 
-2.9% 

Far Below 
Basic/Below Basic 

6.4% 3.2% 3.1% 3.0% 3.6% -2.7% 
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Schoolwide Mathematics CST scores over the past five years also show an increase in the 

percentage of students who score Proficient and Advanced, and a decrease in the percentage 

of students who score Basic, Below Basic, and Far Below Basic. 

CST Math 

  
2006-
2007 

2007-
2008 

2008-
2009 

2009-
2010 

2010-
2011 

 
5 Yr Net 
Growth 

 

Proficient/ 
Advanced 

80.3% 81.0% 86.1% 86.1% 88.3% 8.1% 

Basic 12.1% 14.0% 12.0% 11.5% 8.6% -3.5% 

Far Below 
Basic/Belo

w Basic 
7.6% 5.1% 1.9% 2.4% 3.1% -4.6% 
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CURRENT INITIATIVES 
 
Ensuring a balanced learning program 
Through the collaborative funding of the school district and the PTA, Chabot is commitment to 
providing hands-on science, art, music, and technology learning to all students in addition to 
the core academic program. 
 
Creating a safe, inclusive community 
The school has adopted an overarching theme-based anti-bullying/inclusion curriculum taught 
in core and enrichment classes and supported by monthly school wide assemblies. 
 
System of Coordinated Interventions to support students’ academic, social, and emotional 
development 
This includes the school’s extensive SST management and monitoring system, as well as 
targeted before, after and during school reading and math interventions. These coordinated 
efforts directly involve the TSA, the Special Education staff, the regular teaching staff, support 
staff, and parent volunteers. 
 
Professional Learning Communities 
Teachers work in collaborative planning and reflection teams in grade-level Professional 
Learning Communities. This was a key feature in the school’s successful 2010 application for 
California Distinguished School status, and is a primary organizing structure for teacher work. 
Each week, teachers meet for one hour in grade level teams to plan curriculum, analyze 
assessments of student learning, look at student work, and share effective instructional 
practices. 
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PART 2:  FINDINGS 
 
 
Narrative Summary of Strengths and Challenges 
 
Quality Indicator 1: Quality Learning Experiences for All Students 
 
The SQR team gathered substantial evidence to determine that Chabot offers quality learning 
experiences for all students, with few exceptions. 
 
STRENGTHS 
 
Across the school, the curriculum and instruction provides students with opportunities to be 
challenged, supported and pushed to achieve high levels of mastery of academic content.  
Students are engaged in learning activities during class time, which generally includes a balance 
of whole class instruction, small group or pair work, and individual practice. Classrooms are 
equipped with document cameras and white boards, and most teachers give information 
verbally and visually. Open Court Reading is supplemented by independent reading and related 
science and history study, and there are opportunities for students to apply their learning 
through final unit projects. The art, music, and physical education classes all teach theory as 
well as practice, combining academic and artistic/physical learning. The enrichment science 
teacher provides hands-on science content learning in support of and collaboration with the 
regular classroom science curriculum. Academic vocabulary and behavioral expectations are 
explicitly taught across the school. The “Square Up” reminder to students to sit up, face their 
desk, and have materials out and be ready to listen is taught and practiced in many classrooms.  
 
In many classrooms, every student is actively engaged in the learning, and students are given 
different ways to learn and practice the same material. Students collaborated and/or learned 
using various learning modalities and/or multiple intelligences in 68% of the classes observed. 
For example, kindergarten math centers give children the opportunity to learn and practice the 
same concepts and information in a variety of ways, including kinesthetic mode, and 2nd grade 
stations give students an opportunity to work on English in a variety of ways.  
 
There are many examples of classroom differentiation to meet the academic needs of all 
students. Within classrooms, teachers, parent volunteers, and instructional aides work 
individually or with small groups of students at some point during the day. Differentiated 
support is available to most students. For example, a few 1st grade students read individually 
more advanced books while the rest of the class works together on an Open Court lesson, a 3rd 
grader with Aspergers is allowed to take a short break from whole class instruction to read 
quietly by himself, or 4th graders work on a writing assignment while getting individual help 
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from the teacher and a parent volunteer. Furthermore, four third grade teachers provide Friday 
math intervention, dividing the students into new groups for intervention, acceleration, more 
practice, and enrichment.   
 
There are many examples of classroom routines that support students to take academic risks, 
and to support one another to work hard. In 75% of classroom observations, teachers 
encouraged students to take academic risks, encouraging and reminding students that trying 
and understanding is more important than having the correct answer. Many teachers use 
encouraging and supportive language and tone of voice with students who struggle to meet 
their expectation of using quiet hands. In many classrooms, students know that they must first 
seek information and clarification from table mates before asking an adult for help. This 
teaches students resilience, independence in their learning, and enables them to see each 
other as powerful assets and resources to one another. These are important college and career 
skills and habits.  
 
Across the school, a majority of students know what it is they are being asked to learn, what it 
looks like when it’s done well, and how the learning will be applied. However, this is 
inconsistent: 63% of students interviewed in classrooms correctly identified the main objective 
for the lesson; 58% of students interviewed knew why the lesson was important; 76% of the 
students interviewed knew how to apply the skills or content that they learned. Some teachers 
regularly give students models of what excellent work looks like. For example, a 4th grade 
teacher read a piece of excellent student writing aloud, and then asked the class to explain why 
it was a powerful example of having an arc in your paragraph. “How does the character feel at 
the beginning? … How does she feel at the end? …See if you can make that happen in your 
work.” As students continued to work, she periodically shared other student paragraphs as 
examples, and asked the class for suggestions to make the writing more vivid. 
 
The school has an extensive and well-managed intervention system to support all students to 
achieve grade level standards. English Language Development (ELD) instruction is provided by 
the STIP teacher to Chabot’s 12 English Learner students in small groups for 30 minutes 2-3 
times a week. The Teacher on Special Assignment (TSA) manages SSTs, 504 plans, the School 
Attendance Review Team and the School Attendance Review Board meetings, using a case 
management process. SSTs are called to address academic, emotional, behavioral or other 
parent concerns for approximately 70 students per year. Teachers are knowledgeable about 
and involved in the SST process, through which they collaborate with parents to determine 
appropriate services and intervention supports for each child. Along with the SST process, 
Chabot provides academic intervention support before, during and after school for students 
who score Basic and Below Basic on math and English CSTs. Let’s Go Learn, a web-based skill 
builder for math and English, provides acceleration for 40 students before and after school. 
“Push in” and “Pull out” individual and small group intervention is provided to students who 
score low on DIBELS, benchmarks, and/or CSTs. There are special book groups for boys who are 
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reading below benchmark. Each small book group is led by an adult on campus, including the 
principal, and supported by incentives like ice cream. The Homework Club serves 40 students 
each afternoon in the library and provides 3rd -5th graders with additional daily academic 
support after school.   The Resource Specialist implements a RTI (Response to Intervention) 
model for 16 students. She describes the Response to Intervention as follows: Tier 1:  Let’s Go 
Learn, Homework Club, in class interventions using small groups and reteaching. Tier 2:  
Intervention groups with an Intervention Teacher through pull-out or push-in. Tier 3:  Resource 
teacher pulls out struggling students to provide targeted reading intervention. Saturday School 
academic workshops are provided by Parents of Children of African Descent (PCAD) and funded 
by the PTA.  The 13 academic workshops, 8 on mathematics, 4 on English Language Arts, and 
one on test-taking skills, are offered on Saturdays from 9:30 – 11:30.  Students are invited to 
attend based upon academic need and parents are expected to attend and participate with 
their students. Counseling and social skills groups are also available to students on campus. 
 
The curriculum is supplemented by PTA-financed music, art, and Spanish.  The PTA’s fundraising 
and volunteer time enables the school to provide enrichment to students during the school day 
and fee-based programs afterschool. The PTA provides funding for additional credentialed 
teachers to provide art, music, science, and physical education classes as well as supervision for 
a media lab and library to ensure that students have a well-balanced education, despite 
inadequate state funding.    
 
The Chabot school community possesses a strong endemic “college-going” culture.  Students 
often wear t-shirts, sweatshirts and caps bearing emblems of their parents’ colleges and 
universities.  Parents choose Chabot with the deeply etched expectation that their children will 
be fully prepared for college.  According to API data, 79% of Chabot’s parents have college or 
advanced degrees, and another 14% have had some college education.  This means that 93% of 
Chabot’s parents fully understand the importance of college, college entrance requirements, 
and the supports needed to complete college.  In addition, the academic curriculum reflects 
grade level standards, 85% of Chabot students scored proficient or advanced on the ELA CST 
and 88% of the students scored proficient or advanced on the Math CST in 2011. Field trips 
connect the curriculum to a variety of career paths, and parents come to campus to share 
during Career Day. The team found no evidence that staff explicitly link the strategies they 
teach (note taking during instruction, the writing process, ways to study and memorize 
information, research skills, organizational skills, use of study groups, collaborating with people 
who are different from you, overcoming frustration, advocating for your learning needs, etc.) to 
college preparation. These are important skills and habits that students should anticipate using 
to achieve success in high school and college, and it would be powerful to be explicit about 
that. 
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CHALLENGES 
 
The significant engagement and differentiation practices in place across the school are 
inconsistently implemented, which leaves some students out of the learning. Checking for 
understanding is inconsistent and many students do not receive corrective feedback during 
lessons. In only 42% of class observations, did all students have their learning checked with 
immediate feedback. In several classrooms, by not checking for understanding repeatedly and 
carefully, some students remained confused and could not do the independent practice.  More 
often than not, those were African American male students. In many classes, engagement 
practices aren’t explicit, consistent, or equitable. When engagement strategies aren’t carefully 
implemented and closely monitored, they can actually reinforce patterns of inequity and the 
exclusion of some students. For instance, one of the engagement strategies used in a few 
classes, having students call on the next student to talk, led to white children calling on other 
white children, while African American children raised their hands over and over and weren’t 
chosen by their peers. When one teacher used the “turn to your shoulder partner” strategy to 
get all students engaged and producing language, several times the same African American boy 
was left out of the pairings and just sat quietly by himself. The teacher did not intervene to 
ensure that all students were paired up. In half the classrooms, students were called on based 
on raising their hands (rather than using a randomized equity method). On a number of 
occasions, students kept their hands up for several minutes without being called on, and 
eventually put down their hands and appeared to disengage. This experience may contribute to 
a perception that the “rules” aren’t consistent or fair, which is a common experience for many 
African American people. While this experience leads some people to strive to excel and 
overcome those obstacles, others disengage, frustrated and disempowered. 
 
 
 
Quality Indicator 2: Safe, Supportive, & Healthy Learning Environments 
 
The SQR Team gathered substantial evidence that Chabot is a safe, supportive and healthy 
learning community and is an open, fun and attractive space for the community to use before, 
during, and after the school day.  
 
STRENGTHS 
 
Classrooms and the school campus are safe learning environments for students.  There is a 
school wide Anti-Bullying/Inclusion curriculum implemented in each classroom in grade level 
specific ways and at whole school assemblies. Students behave in safe and respectful ways 
towards peers and adults in all classroom and campus observations. Positive affirmations are 
used in several classrooms. For example, after students present or share out to the whole class, 
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teachers have students clap for each other, shout out, “you’re fabulous!”, stamp their feet, or 
snap fingers to show agreement.  In interviews and focus groups, students reported feeling safe 
at Chabot, and talked about the emphasis the school has placed on no bullying and being 
inclusive. They described the school’s monthly assemblies dedicated to issues of inclusion as 
well as many conversations in class about how to get along and be together, reflecting the 
school wide Diversity/Social Emotional curriculum. Students present on the themes at the 
assemblies. Grade level classroom teachers are expected to implement at least 2 lessons per 
trimester, and enrichment teachers (art, music, Spanish, etc.) are expected to implement at 
least 1 lesson per trimester on the school’s focus theme. The 1st trimester’s theme was “The 
Power of Words – No Bullying, No name calling”; 2nd trimester’s theme was “Family Diversity”, 
and 3rd trimester was to be “Appreciating Differences”. There are common vocabulary and 
learning objectives each trimester, and resources available for teachers to use.  
 
The morning Drop Off Zone, coordinated and staffed by parent volunteers, welcomes students 
to campus and keeps Chabot Road safe for families.  Five fourth and fifth grade crossing guards 
and one parent volunteer manage the traffic at the intersection of Patton and Chabot Road.  
 
Structures, organization, and staffing of yard activities during recess and lunch support students 
to behave safely and help keep students physically and emotionally safe. These structures have 
significantly reduced student conflicts at lunchtime. Breaking lunch into three sessions (K-1, 2-3, 
4-5) has enabled greater adult supervision and support of students to keep them physically and 
emotionally safe. The yard has been reorganized with lines and boundaries, and structured 
games intentionally foster inclusion and less competition.  Trained Student Coaches help 
maintain calm on the yard by facilitating fair play, explaining rules, doing minor conflict 
management and equipment management.  Student Coaches wear jerseys to help identify 
them and raise their sense of leadership and responsibility for the community.  According to 
one student, “Student Coaches make sure there are no fights.” Coach Jason serves as the liaison 
between the yard and the classroom by communicating with teachers.  Students feel 
comfortable coming to him with their concerns and feel confident that he will handle it.  
 
African American staff play an important and active role in making Chabot a more inclusive and 
comfortable place for African American students and parents. Parents of Children of African 
Descent (PCAD) provides a sense of inclusion and community for African American families. 
“There are fewer Open Enrollment transfer students at Chabot; fewer transfer families to relate 
to.  Transfer parent felt welcomed by PCAD; it was nice to be able to talk with other transfer 
families.”  
 
The campus and classrooms are attractive and functional, and are used by the community 
before and after school and on weekends. The new multipurpose room, classroom building, 
and playgrounds were a district/school community collaborative. The campus is clean, 
attractive, and landscaped. Through Adventure Time and PTA sponsored classes, there are 
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adult-supervised spaces on campus for students before and after school. There is a highly 
developed system – run by PTA volunteers – to use the campus afterschool.  PTA coordinates 
30+ organizations to provide after school enrichment classes using Chabot’s classrooms. In 
addition, events for families are held on campus evenings and weekends, and neighborhood 
families use the yard as a playground. 
 
There are extensive formal and informal systems of parent-school communication. Official 
report cards and progress reports are mailed home, and end of semester parent conferences 
are held for every student. Many teachers hand out or email out weekly or biweekly updates 
and progress reports. Many parents stop by before and after school to informally speak with 
teachers and other school staff. The PTA-managed website is updated regularly with school 
information, events, calendar and schedule information, and a newsletter from the principal. 
 
Health, Healthy food, activity, and recycling/composting programs are integrated across the 
school.  Physical activity is made mandatory and fun for all students through PE class, and group 
activities during recess and lunch. Children are taught about composting and recycling 
throughout the school, beginning in Kindergarten. There are recycling, composting, and 
garbage bins around the campus. Teacher Professional Development topics have included 
health and wellness-related topics like asthma, diabetes, family diversity, gender stereotypes. 
 
There are additional fee-based enrichment activities available afterschool at Chabot through 
the school’s partners – the Parent Teacher Association, which coordinates 35-40 fee-based 
afterschool classes each trimester, and Adventure Time, which provides fee-based afterschool 
classes for 120+ students/year. A few scholarships are available for the PTA-coordinated 
programs to students who qualify for Free or Reduced price lunch. These child care options are 
in high demand, and at this time, there is not enough space to accommodate all of the students 
who want to participate. This is a significant frustration to working parents, who have to 
arrange other childcare solutions. 
 
CHALLENGES 
 
While there has been extensive work on the part of the staff, students and community on 
inclusiveness and respectful behaviors, the staff and community have done less work on 
developing cultural competency.  “We haven’t done work with the staff around Cultural 
Competency and looking at our own biases.  We need someone really good from the outside 
who can come in and do this work.  Professional development and curriculum have been taught 
about transgender, but not about cultural pedagogy.”  
 
The few interactions observed between teachers and students that were not emotionally safe 
or nurturing happened with active students - most often boys and African American students. 
These interactions often had a tone of irritation and annoyance, and were publicly humiliating. 
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A number of teachers do not seem to understand the cultural significance of calling out an 
African American student in irritation, particularly in a majority white environment, or how that 
may be experienced by other African American students. Many staff members do not seem to 
fully understand the significance of incidents related to race or know how to engage with 
African American students, families, or staff about those incidents in ways that build trust and 
understanding. In a focus group, Fifth Grade African American students shared that while they 
feel generally respected and supported by adults on campus, they have come to expect that 
those adults will not really understand their conflicts with white students, get to the whole 
story of what happened and its significance to them, or handle it appropriately and completely. 
For instance, many times a conflict occurs because the African American student perceives that 
they’ve been disrespected and that disrespect is in some part racist. In response, they feel they 
need to defend themselves, and in doing so, often end up in trouble. “Some kids say some 
racist things.”  “It feels hurtful and mean when the situation is not handled appropriately.  The 
only way it works is when my mom gets involved.” “The white students get a light punishment.  
The student crying gets the most help.” The complexity of African American student, family, 
and staff relationships to the school does not appear to be understood by most white staff. The 
fact that one could simultaneously want to be part of the Chabot community, think Chabot is a 
great school, choose it over other OUSD schools, AND not feel fully supported, visible, or fully 
part of the Chabot community does not appear to be well understood.  While a number of staff 
members, (mostly but not all African American), hold a wealth of knowledge about the 
experiences, concerns, and frustrations of African American students and parents, there are not 
safe, honest conversations happening across the staff to leverage that knowledge to improve 
the experience and achievement of African American students. 
 
 
Quality Indicator 3: Learning Communities Focused on Continuous Improvement 
 
The SQR Team found substantial evidence that teachers at Chabot work in professional learning 
communities focused on student progress and equity. 
 
STRENGTHS 
 
Grade level teaching teams meet in Professional Learning Communities (PLCs) each week to 
collaboratively plan curriculum, share instructional strategies, and look at student work and 
measures of student learning. Grade level PLCs use data to decide which interventions will be 
used to improve student learning.  Teachers are given flexibility to use strategies and 
curriculum that “meet kids where they are” in order to get them to master grade level 
standards. The Principal and TSA help facilitate PLC discussions and provide guiding questions.  
 
Across the school, data is collected and used to make decisions about instruction,  teacher 
practice, intervention, school wide programs, staffing, and procedures. At the beginning of each 
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year, the staff uses CST, DIBELS and other data to identify the students who scored Basic or 
Below Basic to provide coordinated support.   The extensive coordinated intervention program, 
SST, 504, SART and SARB with case managed follow-up informed by consistent data analysis 
reflects an academic push to have all students attain high levels of mastery.  Sometimes data is 
collected informally.  For example, the principal was concerned about student safety as he 
noticed some students being dropped off at school very early or picked up very late.  He 
recognized that a high percentage of those students were also struggling academically.  To 
address both of these concerns, he introduced the Let’s Go Learn program and Homework Club 
to provide intervention in a safe environment before and after school to complement the fee-
based options. 
 
Professional Development is grounded in teacher practice, committed to every student 
succeeding, and guided by teacher leadership.  Chabot School has an embedded practice in 
using PLCs to promote teacher leadership and to support teachers to evaluate and revise their 
classroom practices. The Curriculum and Instruction (C & I) Committee helps the TSA and 
principal design professional development for their colleagues. The C & I committee reads 
educational literature (ex. The Stunning Power of Traditional Lessons by Schmoker) and shares 
the ideas with the staff during PLCs. 
 
CHALLENGES 
 
While the staff has had training on Kagan engagement, equity strategies and Academic English, 
there is not a shared set of practices intended to interrupt educational inequities articulated by 
all teachers or implemented consistently in all classrooms. Some staff members worry that their 
colleagues are complacent about the 2-3 students who aren’t meeting expectations and 
standards. There is expertise on the staff that has not been leveraged across the school or 
within PLCs to support all students to learn at high levels. For instance, there has not been 
much sharing of the strategies and knowledge of those teachers who have more success 
engaging the students and parents that others find difficult to engage. Several teachers 
(including white teachers) expressed ambivalence about sharing their concerns about the ways 
racism is playing out with students, and a fear of being resented for bringing it up. We heard a 
fear that the relationships, which are positive and collegial, may not be able to withstand 
difficult conversations about confronting racism and changing individual teaching practices. 
 
Teacher and grade level use of assessment data is inconsistent. There appears to be significant 
variation in how frequently PLCs use common assessments to monitor student learning for the 
purposes of reteaching, differentiating, sharing what’s working, and trouble-shooting dilemmas 
that arise. There also appears to be significant variation in how often teachers share 
assessment data with students and parents to set goals, and how often teachers observe one 
another to hone best practices.  
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Quality Indicator 4: Meaningful Student, Family and Community Engagement & Partnerships  
 
The SQR Team found significant evidence that Chabot engages students, families, and the 
community to build true partnerships between the school and home. 
 
STRENGTHS 
 
Chabot’s primary partner and community resource is its PTA, a robust and vibrant organization 
of 11 board members, 3 staff representatives, and 24 committees, working collaboratively to 
engage the community in support of children.  Regular monthly meetings are used to report 
progress of ongoing projects, evaluate programs, and research new directions. Their substantial 
budget staffs enrichment classes during the day (art, music, PE), a librarian, and supports 
various school projects.  
 
Adventure Time, a non-profit that operates on Chabot’s campus, provides before and 
afterschool childcare enrichment to 120+ Chabot students annually.  Adventure Time is a long-
term partner, and its Director and staff participate in many Chabot activities such as recess yard 
duty, attending SSTs and SSC, PTA meetings when relevant. Adventure Time has sought to align 
its rules and expectations for students to Chabot’s. 
 
Parents of Children of African Descent was established to address the achievement gap.  
Because African American students represent only 17+% of the student body (that number 
increases if interracial students are included), PCAD works to increase inclusiveness and provide 
a support group for their children.  
 
Staff Committees, including the Curriculum and Instruction Committee, Climate and Culture 
Team, Student Success Team, and School Site Council provide different lenses to understand 
student needs. 
 
Parents at Chabot are regularly informed of their students’ progress in school. Parent-teacher 
conferences are held twice a year for every student. Together, they review learning goals and 
student progress and look at student work. According to one parent, “We look at samples of 
student work.  Parents leave feeling clear about what is going on.”   Many teachers also 
communicate using a weekly bulletin, newsletter, email, or weekly progress report. One parent 
said, “Teacher communication is extraordinary.  It is easy to access teachers after school or by 
email.”   
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CHALLENGES 
 
While Family Involvement (in meetings, volunteerism, etc.) is deeply ingrained in the school 
culture, the challenge remains to have participation levels reflect the school’s demographics. 
The school continues to struggle to bring working class African American families into full 
engagement and comfort within the school community. Those families are underrepresented in 
these partnerships.  
 

 
Quality Indicator 5: Effective School Leadership and Resource Management 
 
The SQR team found substantial evidence of effective leadership and resource management.  
Chabot’s leadership develops systems and allocates resources in support of the school’s vision. 
 
STRENGTHS 
 
Chabot’s leadership builds the capacity of adults and students to share responsibility for 
leadership and to work towards a common vision.  It also shares school improvement and 
decision-making through PLCs, the PTA, PCAD, SSC, other collaborative planning teams, and 
select individuals.  Staff, families, and community contribute substantially to major 
programmatic decisions through a variety of leadership structures.  Grade level PLCs decide 
how to teach content and assess student learning.  Curriculum and Learning Committee works 
with the principal and TSA to choose school wide focus areas, and to plan professional 
development. The Teacher on Special Assignment provides leadership on SSTs, 504s, SART, 
SARB, and teacher professional development. PTA and school leadership collaborate to ensure 
that PTA-funded programs are in alignment with school goals and needs. PCAD coordinates 
Saturday School intervention and cultural events that build community and celebrate diversity.  
New buildings, playground, and landscaping represent a collaboration to improve school 
facilities. This collaboration engages students, staff, the PTA, OUSD facilities managers, and the 
community. Teachers and parents are involved in monitoring the results of school programs 
and creating/revising improvement plans.  The School Site Council monitors the progress of the 
School Site Plan and specifically of the English Learner interventions funded by “categorical” 
funds. PLCs monitor student data, teaching strategies and improvement plans by grade levels. 
The school staff reviews the enrichment program, supported financially by PTA, and request 
changes in staffing and schedule to raise the quality of art, music, and physical education and to 
increase teacher planning time in grade level PLCs. The staff reviewed the Homework Club and 
Let’s Go Learn interventions at the end of last school year and revised the attendance policy. 
Professional development builds the capacity of staff to make informed decisions regarding the 
academic direction of the school as well as the social and emotional needs of its community 
towards the common goal.  The PTA has well developed mechanisms to recruit, induct, and 
train new members to take on roles with significant duties, which keeps their programs running 
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smoothly with little to no assistance from school staff. Student Council gives 4th and 5th grade 
students an opportunity to take leadership on school-wide issues they care about. 
 
The school leadership guides and supports the development of quality instruction across the 
school to ensure student learning.  The principal and staff are aware of the historical inequities 
and of the present academic realities of their students. They have initiated numerous attempts 
to interrupt patterns of inequity for their students. The principal and TSA collaborate closely 
and each play important roles in supporting quality instruction, in part by coaching the 
Professional Learning Communities. The principal helps guide the overall vision of instructional 
quality for the school and provides hands on training and coaching to new teachers. The TSA 
creates the professional development meeting agendas and provides hands on training and 
coaching to teachers across the school. New Teacher support is embedded. 
 
BTSA coaching is provided by Chabot teachers (the TSA and two other veteran teachers). This 
strategic move ensures that the quality of the coaching is excellent and that the coach’s 
educational philosophy and practices are aligned with and embedded in Chabot’s academic 
vision. The principal runs a new teacher support group, focused on engagement strategies and 
classroom management issues. The PLC structure ensures that new teachers are learning to 
plan curriculum and instructional strategies from experienced teachers. 
 
The principal is knowledgeable, strategic, and effective at maximizing state and private funds to 
support the school’s vision and serve all students well. He understands the district systems and 
monitors district funds carefully to maximize the support of the school’s vision with diminishing 
resources. He has built a collaborative, trusting, mutually respectful relationship with the PTA, 
which has enables the school to improve the quality of enrichment classes while providing 
teachers with more time to collaborate, reflect, and plan. The Principal increased the number of 
students at the site in order to fund a TSA position to manage a comprehensive and integrated 
intervention program. The Principal works collaboratively with OUSD Departments to best 
leverage their support and services (Human Resources, Fiscal, Student Assignment, Facilities, 
etc.). He also monitors multiple types of school data, then with staff, reflects and adjusts 
program, staffing, and schedule based on these reflections. 
 
The principal recognizes and builds capacity in staff. Recognizing the value individual staff 
members bring to the school and students, he’s found ways to expand their time and roles on 
campus. He allows teachers and support staff to take ownership for their work. 

 
The Teacher on Special Assignment has created and coordinates strong systems of student 
intervention, teacher support, and monitoring of both. While she handles many areas of work, 
she works in systematic and strategic ways, all of which are focused on the vision of the school. 
She has case management systems in place for SSTs, 504s, SARTs and SARBs to identify and 
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provides resources to struggling students and monitor outcomes of interventions.  She has 
developed systems to support and monitor PLCs and individual teacher development/coaching.  

 
The main office is well-run and systematized. The Office manager and office staff have 
developed and implemented systems to keep the school running smoothly (student and staff 
attendance, coordinating and supporting subs, communicating with parents, visitor information 
and tracking, budget maintenance, facilities needs tracking, dispatching,  monitoring, etc.). 
 
It is important to note that Chabot’s PTA provides over $300,000 of monetary support to the 
school each year, which in the current year translates to: 

 class sizes of 24 in K-2 and 30 in 3-5 

 Full time art enrichment teacher 

 All classes having library time 

 All 3rd-5th grade classes have Media time on computers 

 Music, PE, Spanish as part of the academic program 

 Intervention before, during, and after school 

 Lunch and Recess Yard Supervisor who has significant authority and responsibility to 
create and implement systems 

 Mini grants to teachers for individual class projects and fieldtrips 

 Teacher collaboration time built into the weekly schedule 
 

In addition, Chabot’s parent volunteers do a significant amount of work that the school staff 
does not have time for, and which schools without this strong parent social capital and 
involvement struggle to provide, including: 

 Class parents help communicate with other parents and organize class events like 
birthday celebrations, fieldtrips, etc. 

 Organization and coordination of classroom volunteers 

 Actively maintain and update school’s website and web presence 

 Put on major fundraising events each year 

 Coordinate annual Read-A-Thon 

 Coordinate EScrip fundraising 

 Conduct a Corporate Match program and a Restaurant Rebate program 

 Coordinate support to parents and families through Dad’s Club, Chabot Cares, Family 
Resource Center and Hospitality 

 Sends a weekly newsblast to all parents 

 Organize and run Drop Off Zone – sets tone, keeps kids safe, etc. 

 Help teachers organize and drive students during field trips (saving money on 
transportation costs) 

 Create and print the annual school directory 

 Solicit donations for annual school directory, student events, raffle, etc. 
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 Run an after school program that offers 40 classes per semester 

 Assist with hiring and evaluating enrichment teachers 
 
 
 
CHALLENGES 
 
Like all public schools, the need for additional resources is a constant challenge.  

While family involvement (in meetings, volunteerism, etc.) is deeply ingrained in the school 

culture, the challenge remains to increase participation of under-represented families’ voice in 

school issues – whether that’s by sharing their experiences back to the staff or taking on a 

leadership role within the PTA, PCAD, or SSC. 
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The Oakland Unified School District is committed to supporting high levels of learning for every student, ensuring that students are prepared for success in college, in 
their careers, and as citizens.  Central to this commitment is the creation of quality learning experiences for all students.   

“Quality Learning Experiences for All Students” happen when every child is engaged and learns to high standards.  The quality school makes sure that the school 
curriculum is challenging and connects to the needs, interests, and cultures of its students.  It ensures that students learn in different ways inside and outside the 
classroom, including having opportunities to work with their peers, to investigate and challenge what they are taught, and to develop knowledge and skills that have 
value beyond the school.  The quality school supports students to take risks and intervenes when they struggle.  It inspires students to see how current learning helps 
them achieve future goals.  In a quality school, each child’s learning is regularly assessed, in different ways.  This assessment information is used to plan their learning, 
to provide strategic support, and to empower the students and their families to manage their academic progress and prepare for various college and career 
opportunities. 

These rubrics enable key school stakeholders to assess the development of a school toward the “quality learning experiences” standards, based on evidence from a 
range of sources.  In addition, school leaders, central office personnel, and coaches will use these rubrics to design improvement strategies and support schools’ 
ongoing development.  The unit of analysis for these rubrics is the school, not individuals within the school.  These rubrics will not be used for the evaluation of school 
leaders, teachers, or other school personnel. 
 

Definitions  
Learning experiences:  Structured learning experiences found in the classroom during the day; in on-campus academic intervention and enrichment 
opportunities before, during, and after the school day; in mentoring, internship, and work-based learning opportunities organized by the school. 

 

Undeveloped  The school has not yet begun to implement the practice(s) and/or build the conditions.   

Beginning The school is beginning to implement the practice(s) and/or build the conditions, though inconsistently, and changes remain fragile. 

Developing The school implements elements of the practice(s) and/or conditions consistently; evidence of effectiveness is beginning to emerge in some areas. 

Sustaining 
The school consistently implements the practice(s) and/or builds the conditions.  It has (they have) become an important factor in collective efforts 
to improve the school. 

Refining The practice(s) and/or conditions are deeply embedded in the school’s routines, and the school regularly reviews and refines their implementation. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 1: 
Meaningful and Challenging 
Curriculum 
 
A quality school provides students 
with curriculum that is meaningful 
and challenging to them.  Such 
curriculum is shaped by student 
input, targets their assessed 
learning needs, and takes 
advantage of their strengths and 
experiences.  It educates them 
about their history and culture, and 
that of others.  It shows how what is 
learned in school can help students 
to solve real problems in their lives.   

The school 
provides 
learning 
experiences 
that show 
little 
evidence of 
the following: 

The school 
provides 
learning 
experiences 
that  show 
some 
evidence of 
the 
following: 

The school 
provides 
learning 
experiences 
that  show 
substantial 
evidence of 
the following: 

The school provides learning experiences that  show strong 
and consistent evidence of the following:  

 Students connect prior knowledge/ skills/ experiences 
to new learning. 

 Students apply learning to questions or problems 
rooted in (connected to) their interests, goals, 
experiences, and communities. 

 Students use a range of critical thinking skills 

 Students use academic language and key vocabulary in 
speaking and writing 

 Curriculum targets the assessed learning needs of all 
students, including those not at grade level. 

 Curriculum provides every student with opportunities 
to be challenged and to be successful. 

 Curriculum reflects an academic push, from the adult, 
to have all students progress far and attain high levels 
of mastery.   

The school provides 
learning experiences that 
show strong and 
consistent evidence of 
the following: … 
 
The school has 
implemented systems, 
including student input, 
to review evidence of 
these practices to ensure 
that all students 
experience meaningful 
and challenging 
curriculum across the day 
and across the campus.   
 

 
Chabot Elementary School is rated Sustaining in this standard. 
 
Strengths:   
 
1. Across the school, the curriculum and instruction provides students with opportunities to be challenged, supported and pushed to achieve high levels of mastery of 

academic content.   

 In 97% of classroom observations, the SQR team observed students connecting prior knowledge, skills or experiences to new learning. For instance, 
students used figurative language they had learned to write poetry, and Astronomy they had learned to design an alien. 

 In 83% of classroom observations, 85% or more of students were consistently engaged in learning. 

 76% of students interviewed knew how they could demonstrate the content or skill they learned. 

 Science content is taught in hands-on ways by a Science teacher, with regular classroom teacher present to support student learning during those lessons 
and follow up with science content integrated with other ELA, Social Studies, and/or math curricula. The science teacher works with grade level PLCs to 
plan science units. This structure supports rigorous science content learning in four ways: by having a science specialist provide some of the curriculum 
and instruction to all students; by having a science specialist help teachers plan strong integrated science unit; by having two teachers on hand to support 
science learning; and by providing teachers the opportunity to learn best practices from one another. 

 Classroom observation:  Students wrote in their journals addressing a prompt.  Students listened to their peers read their writing and were encouraged to 
add an “arc” to their writing.  All students were pushed to add an arc and the teacher gave students examples on how to do it. 

 Teachers give students detailed feedback on their essays, have them discuss the feedback with a partner to clarify it, ask the teacher for help if they can’t 
figure it out together, and then revise their work. 
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 Teacher pulls students who missed an Art class together once the whole class gets started on individual work to reteach the basic information they missed 
and bring them up to speed so they can move on with the class without missing out on the content. 

 5
th

 grade teacher makes sure every student has a partner during partner time, so that every student participates in the learning. 

 5
th

 grade teacher uses a timer and moves with a sense of purpose and urgency through the lesson. 

 SDC Art class covers the same content as regular Ed Art class, teacher and aides use different strategies and have modified expectations of student work 
production. 

 
2. The curriculum provides opportunities for students to apply their learning and think critically to solve problems.  

 In 77% of classroom observations, the SQR team observed students using at least 2 of the following critical thinking skills: remembering, understanding, 
applying, analyzing, evaluating or creating.   

 In 59% of the classes visited, 4-6 of these critical thinking skills were used. 

 Field trips and projects intentionally give students opportunity to apply what they’ve learned to creative critical thinking (Chabot fieldtrip, kindergarten 
picket signs and march, MARS math problems, Science projects) 

 MARS math work shows evidence of all six critical thinking skills. 

 Parent reported that her child loves the science projects like the planet report and creating an alien that could survive on that planet.  

 5
th

 grade Lego math activity, each student had to create a shape out of Legos, write a step by step description of how to create that shape, then lead 
another student through it to see how accurate their description was.  

 Art classes combine art history with studio art. Teaches art concepts, historical relevance and art vocabulary, shares models of real art, models art 
techniques, then has students apply those concepts and models to make their own art. (Learning about Klimt leads to drawing bodies in abstract style, 
Japanese kites becomes making kites) 
 

3. Many teachers prompt students to explain their thinking.  

 Kindergarten teacher ask students for predictions “Do you think Juni B turned it around?” and suppositions “What else could she have done?” 

 Fourth grade teacher asks follow up questions, “Why did you think this rock contained that mineral?” 

 Classroom observation:  Student demonstrates how to solve a problem.  Teacher asks, “So, is there another way to get the same answer?” 
 

4. There are some opportunities for students to have choice and responsibility for their learning. 

 Literature circles in 5
th

 grade give students the opportunity to choose a book and to practice different roles in running their discussions. 

 Students choose research topics on medicine in 4
th

 grade. 

 1
st

 grade math partners have some choice on which activity and assignments they work on. 
 
5. Differentiation within classrooms provides every student with opportunities to be challenged and to be successful. 

 Parent volunteers support students who are below benchmark and provide extensions for those who are above. 

 5
th

 grade class is broken into two groups – the teacher works with one at a time to provide support and acceleration. 

 In a 4
th

 grade class students are provided with vocabulary “replacement” words taped on their desks for easy reference. Some are provided with printed 
out versions of the assignments so that they can tape them into their journals while other students copy them into their journals. 

 Each music student is provided with individual feedback and encouragement each class. 

 1
st

 grade class provides advanced students with chapter books to read on the carpet while the rest of the class works from the Open Court Reading text. 
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 A kindergarten teacher prepares a student ahead of time to read her sentence so she’s ready when it’s her turn in the circle.  

 In many classes, partners work on math problems together, providing support to one another while the teacher moves around to provide individual 
support. 

 On fieldtrip to Chabot Space and Science Center, each student was put into a group and given specific roles within the activity to successfully respond to 
changing conditions in space. 

 In a 5
th

 grade Lego math activity each student had to create a shape out of Legos, write a step by step description of how to create that shape, then lead 
another student through it to see how accurate their description was. Every student chose the level of difficulty of the shape they made, students were 
paired up, and every student participated in each part of the activity. 

 5
th

 grade Literature Circles allow students to read, discuss, and write about literature at different reading levels. Teacher uses Literature Circle time to 
work with students who need help writing strong thesis statements. 

 5
th

 grader who finished an assignment before his peers got a new packet of work, a protractor, and smoothly moved on to the next piece of learning and 
practice. 

 
6. Academic and content specific vocabulary is explicitly taught and used by teachers across the school. 

 Students used academic language and key vocabulary in speaking and writing in 59% of class observations. 

 1
st

 grade Art class on kites used vocabulary such as “symmetry”, 2
nd

 grade Art class discussed “Abstract” as a word that means “not realistic” in a study of 
Klimt 

 Music classes teach music vocabulary such as: “C-pentatonic”, “tighten your armature”, “Jazz is improvisation” 

 4
th

 grade classes have students defining and discussing fiction, genres, and expository writing. 

 5
th

 grade teacher leads students to make charts for new vocabulary from Geometry and Literature. 
 
Challenges:   
 
1. Checking for understanding is inconsistent and many students do not receive corrective feedback during lessons. 

 All students had their learning checked with immediate feedback in only 42% of class observations.  

 In several classrooms, by not checking for understanding repeatedly and carefully, students were confused and could not do the independent practice.  
We saw this play out in two classrooms, each time with an African American boy. 

 In some classes, only students who raised their hands were called on, and those few students were given corrective feedback.   

 In several observations, teachers had students turn to a partner to tell them information without any form of follow up to ensure that the information 
they shared was accurate. 

 
2. While teachers across the board are using and teaching academic vocabulary, many students are not using it themselves. 

 Students did not themselves use applied academic language or key vocabulary in speaking or writing in 41% of class observations.  

 
3. Not all instruction ensures that every student is pushed to learn the content, and there are missed opportunities to make learning active and mandatory for all 

students. 

 37% of students interviewed in classrooms weren’t able to identify exactly what they were supposed to be learning in the lesson observed. 
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 In a 4th grade Science lesson it was unclear what students were expected to do during the direct instruction, 2/30 students were writing down notes. 

There was no evidence that every student was being supported and held accountable to know and understand the vocabulary or content that was 

presented. The 3 students interviewed in that classes didn’t know why they were learning the information presented, or how they might use it afterwards. 

 3rd grade students were “revising” stories they’d written, but it was unclear to the observers what the criteria for revision were – what exactly students 

were responsible to know and do. Students interviewed didn’t know the criteria – they reported that they were simply recopying the work with the 

teacher’s  corrections. They weren’t internalizing the criteria by which they were revising or making corrections and improvements themselves as they 

spent instructional time rewriting their work. They weren’t sure what this was leading to. 

 In 6 different classrooms, we observed whole class instruction that did not include opportunities for every student to produce language (“tell your 

partner” or choral responses), or to participate with hand or body signals. 

 
4. Over five years, African-American male students’ achievement in ELA has consistently jumped back and forth between 51% and 71% proficient or advanced.  Aside 

from one year when math CST scores jumped twenty points, the percentage of African American males scoring proficient or advanced persistently hovers around 
66%.  
 

5. Of the 47 African American students (matched cohort) tested over two years: 

 23 students (49%) showed a decline in Math CST scores and 8 students (17%) showed no growth.   

 16 students (34%) showed improvement or scored proficient or advanced in Math CST scores. 

 13 students (28%) showed a decline in ELA CST scores and 11 students (23%) showed no growth.  

 23 students (49%) showed improvement or scored proficient or advanced in ELA CST scores.  
 

  
 



 Quality Indicator 1:  Quality Learning Experiences for All Students 
 

Chabot Elementary School 
School Quality Review 2011-2012       31 

Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 2: 
Safe and Nurturing Learning 
Environments 
 
A quality school provides safe and 
nurturing learning environments 
where adults and students care 
for each other, feel trust, and 
have relationships that fully 
engage students in their learning 
and inspire them to work hard 
and push toward higher levels of 
achievement. 

The school 
provides 
learning 
experiences 
that show 
little 
evidence of 
the following: 

The school 
provides 
learning 
experience
s that show 
some 
evidence of 
the 
following: 

The school 
provides 
learning 
experiences 
that show 
substantial 
evidence of 
the 
following: 

The school provides learning experiences that show 
strong and consistent evidence of the following: 

 Procedures, practices and talk support students to 
take risks and feel okay to make mistakes in their 
learning 

 Students display safe, respectful behaviors. 

 Communication between student and teacher is 
safe, nurturing and caring. 

 Communication between students is safe, 
nurturing, and caring. 

 Teachers and students demonstrate care for each 
other through recognition, encouragement, and 
efforts to build relationships across different 
“lines”. 

The school provides learning 
experiences that show strong 
and consistent evidence of the 
following: 
 
The school has implemented 
systems, including student input, 
to review evidence of these 
conditions to ensure that all 
students experience safe and 
nurturing learning experiences 
across the day and across the 
campus. 

 
Chabot Elementary School is rated Sustaining in this standard.   
 
Strengths:   
 
1. Teacher procedures, practices, and talk supported students to be intellectually curious, to engage eagerly in learning and take academic risks in 75% of classes 

observed. 

 In several class observations, students were repeatedly encouraged to take risks and “just try”. “A wrong answer is better than no answer.” “Thanks for 
taking a risk.” 

 In 4
th

 and 5
th

 grade classes, students were often asked “why?” – pushing them to explain their thinking. 

 Some form of randomly choosing students to speak (equity sticks, etc), making all students accountable, was observed in most 4
th

 and 5
th

 grade classes. 

 At the end of PE, the teacher had students reflect on how they just worked together.  “What should we do (if someone has a problem doing the activity)?” 
“Teach them.”  “You don’t have to be the best, but you do have to try.” 

 In music class students individually improvise and play their instrument with the teacher. After each student, the class claps and offers appreciations. One 
student appreciated another especially because she had just transferred to Chabot and was new to the class.  

 
2. There are examples of teachers using encouraging and supportive language and tone of voice with students who struggle to meet their expectation of using quiet 

hands. 

 In music class, even when the teacher reminded the same student 4 times during one class to be focused and quiet, his tone remained firm but kind. He 
did not sound irritated, it did not feel like a put down. The student did not appear to feel embarrassed, did not withdraw or escalate acting out. 

 In a kindergarten class, when students called out the teacher did not give a negative correction, but simply said, “I’ll take a quiet hand.” 

 In a kindergarten class, while the teacher read a story one girl moved around, jumped up and down and called out in enthusiasm. The teacher wove her 
interactions into the story telling, and even when she asked the student to wait for others to participate, she used a tone of appreciation and enjoyment. 
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3. There is an anti-bullying/inclusion curriculum woven throughout the school and connected to classroom content. 

 There is a school wide Social Emotional curriculum implemented in each classroom in grade level specific ways and at whole school assemblies. Students 
present at the assemblies. Grade level classroom teachers are expected to implement at least 2 lessons per trimester, and enrichment teachers (art, music, 
Spanish, etc.) are expected to implement at least 1 lesson per trimester on the theme. The 1

st
 trimester was “The Power of Words – No Bullying, No name 

calling”; 2
nd

 trimester was “Family Diversity”, and 3
rd

 trimester was to be “Appreciating Differences”. There are common vocabulary and learning 
objectives each trimester, and resources available for teachers to use.  

 2
nd

 grade class connects a story the teacher reads to students’ lives. The class discusses times when they’ve felt peer pressure, had hurt feelings, felt 
bullied, and times when they’ve helped one another. The teacher encouraged students to take risks and reach out to someone new. 

 3
rd

 grade class spent time reflecting together on a conflict between two students. The teacher made it into a general reflection about working to not 
bringing your bad mood from one situation into your next interaction. 

 Many classes have worked with Dave Nettles on how to be a successful student and community building within the class. The structures he teaches are 
evident in some class observations. For instance, “Square Up” and “Good To Go” are structures to help students get ready to learn with their materials and 
selves focused. 

 
4. Many teachers have classroom routines that support students to encourage and appreciate one another. 

 Positive affirmations are used in several classrooms. After students present or share out to the whole class, teachers have students clap for each other, 
shout out, “you’re fabulous!”, or stamp their feet or snap fingers to show agreement.   

 In some classrooms where pair shares are used, the teacher reminds students to thank their partner.   

 5
th

 grade class students work in groups of 4 or 5, share the feedback they’ve received from the teacher on their essays, and help each other. Routines 
include using a talking stick to take turns, having a group facilitator, and doing a whole class debrief of how their groups worked together.  

 3
rd

 grade student reported that his classmates, “ are nice, they say, ‘nice try’ or ‘better luck next time’.” 

 3
rd

 grade birthday circle has every student and adult in the class share an appreciation for the birthday student. “You’re a great friend… You’re funny… You 
help people…” 

 Kindergarten birthday book has every student write and draw something for the birthday student. 
 
5. Many teachers have classroom routines that support students to help one another and use one another as resources. 

 Students work in table groups in many classes. 

 Students articulate and demonstrate the expectation that they will ask a table mate for help before asking the teacher during independent or group work 
time in many classes. 

 
6. Special Education students are woven into the whole school. 

 Aspergers Inclusion Program has students woven seamlessly into General Education classes, and the adults (classroom teacher and ASIP Aides) work 
together to create an inclusive and welcoming classroom for all students. 

 ASIP and SDC staff report feeling like they and their students are respected, valued, and cared for within the school community. One staff member spoke 
of another, “He’s so welcoming.  He wanted to know the Asperger kids on the first day of school and know how he could support them.  He took time to pull 
out specific kids in need and teach them to play certain games. “  
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Challenges:  
 
1. The few interactions between teachers and students that were not emotionally safe or nurturing happened with active students - most often boys and/or African 

American. These interactions often had a tone of irritation and annoyance, and were publicly humiliating. 

 In one class observation, the teacher yelled throughout the class, “Show your line.  NOT A PEEP!” Later the teacher said angrily, “Zip your mouth right 
now!” 

 One teacher said, “Sh! Sh!”  One student was still engaged in coloring and talking.  The teacher said, “Sh, _______,” and then, to get his attention, bumped 
him on the head. 

 
2. A number of teachers do not seem to understand the cultural significance of calling out an African American student in irritation, particularly in a majority white 

environment, or how that is experienced by some of their African American students.  

 In one class observation, an African American male student was visibly upset.  The teacher did not check in on him during the observation or at the end of 
class.  When dismissed for lunch, the student teared up and cried in the hallway.  When asked by the observer, he explained that he had raised his hand 4-
5 times and was never called on to answer. 

 In three classroom observations, teachers singled out one or two students, repeatedly calling their names while other students engaged in the same 
behaviors with no attention from the teacher. It was as if a behavior that was intolerable in one student was completely acceptable in another. In one 
case, the teacher used an increasingly annoyed tone of voice as she corrected the same student throughout the lesson. Multiple other students were 
engaging in the same behavior, without being corrected. The student attracting the teacher’s frustrated attention was one of two African American boys in 
the class of twenty two children.  By the end of the observation, other students began also calling out that student’s name, tattling on him in mimicked 
exasperation. Meanwhile, other students continued to engage in the same behavior without consequence. 

 A fourth grade teacher corrected a student in front of the class, “J---, I talked to you about this at the beginning of the year.” This observation was in 
January, 5 months after the beginning of the school year. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 4: Active and Different 
Ways of Learning 
 
A quality school uses instructional 
strategies that make learning active 
for students, that provide them with 
different ways to learn, and that 
respond to their different learning 
needs (including language and 
literacy needs). Instruction is geared 
toward the construction of 
meaning, disciplined inquiry and the 
production of writing and problem-
solving that has value beyond the 
school. 

The school 
provides 
learning 
experiences 
that  show 
little 
evidence of 
the following: 

The school 
provides 
learning 
experience
s that  
show some 
evidence of 
the 
following: 

The school 
provides 
learning 
experience
s that  
show 
substantial 
evidence of 
the 
following: 

The school provides learning experiences that  show 
strong and consistent evidence of the following: 

 Students collaborate and/or learn using various 
learning modalities and/or multiple intelligences. 

 Instruction balances direct explanation, modeling, 
guided and independent practice. 

 Students use academic language and key 
vocabulary in speaking and writing. 

 Grouping of students for instruction varies and is 
matched to the learning target or students’ needs. 

 Students have regular opportunities to actively 
construct knowledge, through a variety of learning 
resources (and are not simply passive recipients of 
pre-determined ideas and information). 

The school provides 
learning experiences 
that  show strong and 
consistent evidence of 
the following: 
 
The school has 
implemented systems, 
including student input, 
to review evidence of 
these strategies to 
ensure that all students 
experience active and 
different ways of 
learning.   

 
Chabot Elementary School is rated Sustaining in this standard. 
 
Strengths: 
 
1. In many classrooms, every student is actively engaged in the learning. 

 See Quality Indicator 1, Standard 2, Strengths 

 4
th

 grade class has students are reading aloud, have students click when they hear one of their vocabulary words (keeps every student engaged in the 
whole class reading). Has students all say vocabulary words every time they come up in the reading (keeps every student engaged and gives every student 
practice pronouncing the words). 

 Some teachers use a variety of forms of call and response, choral reading, and/or hand signals to actively engage every student. 

 Many teachers have students turn to a partner to explain or share information, before having a share out to the whole class. “Turn to your partner and tell 
them 1 thing you learned about subtraction.”  

 Kindergarten teachers have every student come up to the calendar to show different number patterns. Principal attributes the increase in CST math scores 
to the Calendar Math program.  K-3 uses Calendar math daily while grades 4 and 5 use it twice a week.  Calendar math provides 5-15 minutes of 
meaningful hands-on math.    

 Kindergarten teacher has students act out words from the story – students jump up and down when the character jumps, they hold their arm out and 
make a muscle when the character is strong, etc. 

 Kindergarten students made picket signs to express their beliefs and then marched around the school after learning about Occupy Oakland.  They were 
invited into a 5

th
 grade class to share what they were doing. 

 Science classes provide hands-on opportunities for every student to participate in experiments. In 1
st

 grade Science, each group had the opportunity to 
submerge a vial in a tub of water to see what happens, and discussed their results in their table  
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2. In many classrooms, students are given different ways to learn and practice the same material. 

 Students collaborated and/or learned using various learning modalities and/or multiple intelligences in 68% of the classes observed. 

 Kindergarten math centers give children the opportunity to learn and practice the same concepts and information in a variety of ways, including 
kinesthetic. 

 2nd grade stations give students an opportunity to work on English in a variety of ways. 
 

3. There are systems in place to address students’ individual levels and needs within classes, including Special Education modifications and supports. 

 See Quality Indicator 1, Standard 1, Strengths 
 
Challenges: 
   
1. In some classes, engagement practices aren’t explicit, consistent, or equitable. When engagement strategies aren’t carefully implemented and closely monitored, 

they can actually reinforce patterns of inequity and the exclusion of some students. 

 One of the engagement strategies used in a few classes, having students call on the next student to talk, led to white children calling on other white 
children, while African American children had their hands raised over and over and weren’t chosen by their peers. 

 When one teacher used the “turn to your shoulder partner” strategy to get all students engaged and producing language, several times the same African 
American boy was left out of the parings and just sat quietly by himself. The teacher did not intervene to ensure that all students were paired up. 

 In half the classrooms, students were called on based on raising their hands (rather than using a randomized equity method). On a number of occasions, 
students kept their hands up for several minutes without being called on, and eventually put down their hands and appeared to disengage.  

 This may contribute to a perception that the “rules” aren’t consistent or fair, which is a common experience for many African American people. While this 
experience leads some people to strive to excel and overcome those obstacles, others disengage, frustrated and disempowered. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 7: 
Students Know What They are 
Learning, Why, and How it can be 
Applied 
 
A quality school ensures that students 
know what they're learning, why 
they're learning it and how it can be 
applied.  It ensures that students 
understand what it looks like to know, 
perform, and interact “well” (i.e. with 
quality).  It makes sure that students 
play an active role in managing and 
shaping their learning and in 
developing an individualized learning 
plan for improvement. 

The school 
provides 
learning 
experiences 
that  show 
little 
evidence of 
the following: 

The school 
provides 
learning 
experience
s that  
show some 
evidence of 
the 
following: 

The school 
provides 
learning 
experience
s that  
show 
substantial 
evidence of 
the 
following: 

The school provides learning experiences that  show 
strong and consistent evidence of the following: 

 Students apply academic language and key 
vocabulary in speaking and writing 

 Students know the learning objectives for the 
lesson. 

 Students know why they are engaged in this 
learning (i.e., long-term outcomes of it) 

 Students have their learning checked with 
immediate feedback regarding their progress 
toward the day’s learning objectives. 

 Students knew how it can be applied. 

 Students understand what it looks like to know, 
perform, and interact “well” (with quality). 

The school provides 
learning experiences 
that  show strong and 
consistent evidence of 
the following: 
 
The school has 
implemented systems, 
including student input, 
to review evidence of 
these strategies to 
ensure that all students 
know what they are 
learning, why they are 
learning it, and how that 
learning can be applied.   

 
Chabot Elementary School is rated Developing in this standard. 
 
Strengths:   
 
1. A majority of students are able to describe how their learning builds on itself and how they will use it in the future. 

 58% of students interviewed knew why the lesson was important.  

 76% of the students interviewed knew how to apply the skills or content that they learned. 

 Students described how they applied figurative language to poetry writing, and knew that they would have the opportunity to present their poetry at the 
Oratorical Festival.   

 Students knew that the information they learned in their science class would be useful on their Chabot fieldtrip.  

 3 fifth grade students individually explained that they’re learning Geometry, specifically how to measure angles and to identify different kinds of triangles. 
They said it would be useful if you want to build something, if you want to figure out how much grass you’ll need for you backyard, or if you want to be an 
engineer or mechanic. 
 

2. While there is not a school expectation or school-wide practice for teachers to explicitly state a learning target for the lesson, 63% of the students interviewed in 
classrooms identified the main objective for the lesson. 

 
3. Some teachers regularly give students models of what excellent work looks like. 
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 5
th

 grade teacher models as she instructs students in how to make a graphic organizer to map out story elements. As she walks them through her 
expectations, she shows them an example of what she wants in terms of genre, setting, and plot beginning, climax, and resolution. 

 5
th

 grade teacher uses the document camera to model the process she’s instructing them on with composite numbers. Another uses the document camera 
to demonstrate the use of the protractor before giving students the opportunity to practice themselves. 

 A 4
th

 grade teacher reads a piece of excellent student writing aloud, then asks the class to explain why it’s a powerful example of having an arc in your 
paragraph. “How does the character feel at the beginning? … How does she feel at the end? …See if you can make that happen in your work.”  As students 
continue to work, she periodically shares other student paragraphs as examples, and asks the class for suggestions to make the writing even stronger. 

 A music teacher says, “Watch me again” and demonstrates the finger positions used to play notes on the recorder. 
 
Challenges: 

 
1. See Quality Indicator 1, Standard 1, Challenge # 1 regarding checking for understanding. 

 
2. See Quality Indicator 1, Standard 1, Challenge # 4 regarding missed opportunities to make learning active and mandatory for all students. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 8: 
Academic Intervention and 
Enrichment Supports 
 
A quality school provides 
resources and programs 
before, during, and after 
school that ensure that all 
students have the academic 
intervention and broader 
enrichment supports they 
need to be academically 
successful and engaged as a 
whole person. 

There is little 
evidence that 
the school 
provides the 
following: 

There is 
some 
evidence 
that the 
school 
provides 
the 
following: 

There is 
substantial 
evidence 
that the 
school 
provides the 
following: 

There is strong and consistent evidence that the school provides 
the following: 
Strategies and systems—during and outside class—for   

 identifying students who are struggling to meet expected 
learning targets,  

 identifying why students are struggling, and  

 referring them to the supports that address their need(s). 

 Strategies and systems—during and outside class—for   

 identifying students who have (quickly) mastered expected 
learning targets, and  

 referring them to enrichment opportunities that extend their 
learning.  

 Strategies and supports—during and outside class—to serve 
the variety and volume of student needs (including 2nd 
language learning, special education, and 504 needs). 

There is strong and 
consistent evidence 
that the school 
provides the following: 
 
The school has 
implemented systems, 
including student input, 
to review evidence of 
these supports to 
ensure that all 
students experience 
needed academic 
intervention and 
enrichment.   

 
Chabot Elementary School is rated Refining in this standard.  
 
Strengths:   
 
1. The PTA provides funding for additional credentialed teachers to provide art, music, science, and physical education classes as well as supervision for a media lab 

and library to ensure that students have a well-balanced education, despite inadequate state funding.   
 

2. The Teacher on Special Assignment (TSA) manages an extensive set of SSTs, 504 plans, the School Attendance Review Team and the School Attendance Review 
Board meetings using a case management process. 

 SST’s are called to address academic, emotional, behavioral or other parent concerns for approximately 70 students each year. 

 Through the SST process, parents collaborate with staff to determine appropriate services.  
 
3. The Resource Specialist implements a RTI (Response to Intervention) model for 16 students. Response to Intervention: 

 Tier 1:  Let’s Go Learn, Homework Club, in class interventions using small groups and reteaching. 

 Tier 2:  Intervention groups with an Intervention Teacher through pull-out or push-in. 

 Tier 3:  Resource teacher pulls out struggling students to provide targeted reading intervention. 

 Resource Teacher reports that 50 students receive general education intervention services (Homework Club, Let’s Go Learn, etc.) that meet their needs so 
that they do not need Special Education support.   

 
4. The Aspergers Inclusion Program supports six high functioning autistic students with behavior, social and organizational issues.   



 Quality Indicator 1:  Quality Learning Experiences for All Students 
 

Chabot Elementary School 
School Quality Review 2011-2012       39 

 The teacher has a staff of 3 aides to work with students in a 2:1 ratio in mainstream classes.   

 The intervention teacher collaborates with the Speech Therapist, Resource Teacher, Occupational Therapist and with the staff informally and formally 
(once a month).  During the formal monthly meetings, the Intervention Teacher shares pro-active teaching strategies and how to work with Aides with 
mainstream teachers and provides time to brainstorm and strategize.  

 The Inclusion Teacher believes the school is a good inclusive community whose teachers use best practices.  Mainstream teachers provide many 
opportunities for students with Aspergers to practice their social skills by using cooperative learning groups, lots of group work, and group problem 
solving.  Mainstream teachers model how to treat Asperger students.  Students understand that bullying is not tolerated and stop any teasing that 
happens immediately.  Classrooms are well-structured with clear expectations so that her students can thrive.  She says, “All kids know what is expected of 
them.”  
 

5. Chabot provides academic intervention support before, during and after school, coordinated through SSTs and teacher PLC data analysis and recommendations. 

 Let’s Go Learn before and after school provides acceleration for 40 students. 
o Let’s Go Learn is a web-based skill builder and front-loading tool for math and English,  
o Students are invited based upon CST, Benchmark and DIBLES assessments and teacher recommendations. 
o The program is self-paced with periodic checks to allow for program modification to address specific needs.   
o Students are evaluated formally twice a year to check on progress and to determine whether or not students still need this intervention.   
o 15 students attend Let’s Go Learn before school and 25 students attend after school.  Students must commit to attend five mornings a week for a 

trimester.  
o Lessons can be focused on a student’s particular skill area of need.   
o Kids think the program is cool. 
o Students can access Let’s Go Learn from home if they have internet access there. 
o Student progress is monitored by adults who supervise the media lab during the morning and afternoon sessions. 

 “Push in” and “Pull out” individual and small group intervention provided to students who score low on DIBELS, benchmark, and/or CSTs. 

o Provided by STIP teacher, Resource Specialist, and parent volunteers 
o Kindergarten  - small group work in the classroom at the discretion of the teacher.   
o Teachers used DIBELS to identify first and second graders who are the most “at risk”, but were not receiving special education services 
o 1st grade – pulls groups of 4 students at a time for 80 minutes/week. 
o 2nd and 3rd grade - pushes into their regular class to support in English or math, depending upon need.  
o 4th and 5th grade – pulls students out in small groups to support English and math 

 The third grade teachers provide Friday math intervention, dividing the students into 4 new groups for intervention, acceleration, more practice, and 

enrichment.  The teachers have worked to make each group fun and engaging. “When we started pulling students out, they didn’t want to go and they 

came back with a bad attitude.  Now kids are happy to go, it’s very positive.  We give out incentives like Jamba Juice cards.” 

 Book groups have been formed for students who are the lowest readers in each grade.  Seven staff members stepped up to help out and got parent buy-

in.  They meet once a week during DEAR (Drop Everything And Read) time. Dreyers provides ice cream as an incentive for students to participate in a 

weekly book group (Dreyers Flyers). that meets to read and discuss books (characters, plot, setting) to build comprehension, fluency, vocabulary, spelling 

and writing skills. 
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 Homework Club:  Homework Club was established to address two concerns: 1)  there were many ‘out of neighborhood’ students whose parents could not 

afford daycare, left on the yard before and after school, without supervision, 2) many of the students on the yard needed extra academic or homework 

support.   

o Through Homework Club, 3rd -5th graders receive daily academic intervention after school.   

o Observation:  All students were engaged working on an assignment or reading. A staff member circulated and checked to see if they had 

completed their work, tutored, and directed students to the next activity. On Wednesdays, tutors from College Prep High School come to help.   

 
6. English Language Development (ELD) instruction is provided by the STIP teacher to all 12 of Chabot’s English Learner students in small groups for 30 minutes 2-3 

times a week.   

 Instruction varies depending upon English level (Language for Learning, Language for Writing).   

 The teacher facilitates ongoing communication between the teacher and working parents, formally and informally.  
 
7. Advanced opportunities are provided to students who have mastered grade level content by parent volunteers who pull small groups of students out of class for 

enrichment work (Math stars, etc). 
 

8. Social Skills Pull Outs 

 Weekly girls group for 5
th

 graders (with occasional 4
th

 graders), is intended to prepare girls for more complex middle school social situations.  Covers topics 
such as conflict management, effective communication – body language, tone, I messages, active listening, Presenting a positive image – dressing 
appropriately, the importance of exercise, healthy eating, how to build a resume, “winning attitudes”. 

 School Psychologist teaches social skills class 1/week to some students. 
 
9. Saturday School academic workshops are provided by Parents of Children of African Descent (PCAD) and funded by the PTA.   

 The 13 academic workshops, 8 on mathematics, 4 on English Arts, and 1 on test taking skills, are offered on Saturdays from 9:30 – 11:30.   

 Students are invited to attend based upon academic need and parents are expected to attend with their students. 
 
10. PTA organizes 35+ after-school fee-based enrichment classes, three sessions per year.   

 Courses range from magic, martial arts, yoga, table tennis, drama, music, knitting, singing, Legos, to carpentry.   

 Each course instructor (individually insured) must provide one scholarship per course and pay $60 per session for the use of the teacher’s classroom.  
These fees contribute to the teacher’s classroom fund. 
 

11. Adventure Time, a non-profit that operates on Chabot’s campus, provides before and afterschool childcare to 120 Chabot students each year.  

 This is a long-term fee-based partner organization  

 1
st

 come, 1
st

 served basis, parents line up early in the morning to secure spaces for their children. The 120 slots are filled the first day registration opens. 

 In order to meet the demand and provide services for all students who want it, Adventure Time needs a revised lease from OUSD to increase size and 
capacity, which they have not yet been able to secure. 

 Programming includes Homework Heroes and dramatic and creative arts and physical play. 
 
12. Most staff members believe that the extensive supports provided to students are working. 
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 “The school has some serious supports in place for kids who are struggling.  There’s strong support with social interaction through Coach Jason.  It feels 

like the school wraps around kids very tightly.” 

 “There’re so much, so many different layers of intervention here.”  

 “This school embraces the SST.  Chabot takes both the SST process and 504 plans very seriously!  504 plans are reviewed… and updated every year.  I 

can’t think of any kids falling through the cracks at this school.  There’re real structures in terms of supports, multi-layered, highly and finely organized 

by Jessica Cannon.” 

 
Challenges: 
 
1. See Quality Indicator 1, Standard 1, Challenge # 5 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 11: 
College-going Culture and 
Resources  
 
A quality school has a college-
going culture with staff and 
teachers who provide college 
preparedness resources to 
inform students and families 
about the importance of 
college, their college options, 
the entrance requirements, and 
the supports needed to 
successfully complete college. 

The school 
provides 
learning 
experiences 
that show 
little 
evidence of 
the following: 

The school 
provides 
learning 
experience
s that show 
some 
evidence of 
the 
following: 

The school 
provides 
learning 
experiences 
that show 
substantial 
evidence of 
the 
following: 

The school provides learning experiences that show strong and 
consistent evidence of the following: 

 Students connect how their learning in class prepares 
them for future college and/ or career opportunities 

 Students use college -preparedness resources to 
understand the importance of college, their college 
options, the college entrance requirements, and the 
supports needed to complete college. 

 Families have opportunities to use college -preparedness 
resources to understand the importance of college, their 
college options, the college entrance requirements, and 
the supports needed to complete college. 

The school provides 
learning experiences that 
show strong and consistent 
evidence of the following: 
 
The school has 
implemented systems, 
including student input, to 
review evidence of these 
conditions to ensure that a 
college-going culture and 
resources are experienced 
by all students.   
 

 
Chabot Elementary School is rated Sustaining in this standard. 
 
The Chabot school community possesses a strong endemic “college-going” culture.  Students often wear t-shirts, sweatshirts and caps bearing emblems of their 
parents’ colleges and universities.  Parents make financial choices to live in Chabot’s attendance area so that their children will be able to attend a good school with the 
deeply etched expectation that their children will be fully prepared for college.     
 
According to API data, 79% of Chabot’s parents have college or advanced degrees, and another 14% have had some college education.  This means that fully 93% of 
Chabot’s parents understand the importance of college, college entrance requirements, and the supports needed to complete col lege.  
 
Strengths: 
 
1. 85% of Chabot students scored proficient or advanced on the ELA CST and 88% of the students scored proficient or advanced on the Math CST in 2011.   

 
2. The academic curriculum reflects grade level standards. 
 
3. At the beginning of each year, the staff uses CST, DIBELS and other data to identify students who scored Basic or Below Basic to provide coordinated intervention 

support. This reflects an academic push to have all students progress and attain mastery.   
 
4. Field trips connect the curriculum to a variety of career paths, and parents come to campus to share during Career Day. 
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Challenges: 
 
1. There was no evidence that staff explicitly link strategies and ideas they teach (note taking during instruction, the writing process, ways to study and memorize 

information, research skills, organizational skills, use of study groups, collaborating with people who are different from you, overcoming frustration, advocating for 

your learning needs, etc.) as explicit college preparation strategies that students should anticipate using to achieve success in high school and college. 
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The Oakland Unified School District is committed to supporting high levels of learning for every student, ensuring that students are prepared for success in college, in their 
careers, and as citizens.  Central to this commitment is the creation of learning environments that are safe, supportive, and healthy for all students.   

“Safe, Supportive, and Healthy Learning Environments” recognize that all members of the school community thrive when there is a broad, coordinated approach to identifying and 
meeting the needs of all members.  The quality school is a safe, healthy center of its community.  Its students, their families, the community, and school staff feel safe because 
school relationships, routines, and programs build respect, value individual and cultural differences, and restore justice—in the classrooms, hallways, and surrounding 
neighborhood.  Its members are healthy and ready to learn, work, and parent because they have access to services—before, during, and after the school day—that address their 
academic, emotional, social, and physical needs.  In such a quality school, the adults in the community coordinate their support so that students plan for and are prepared for future 
success. 
These rubrics enable key school stakeholders to assess the development of a school toward the “Safe, Supportive, & Healthy Learning” standards, based on evidence from a 
range of sources.  In addition, school leaders, central office personnel, and coaches will use these rubrics to design improvement strategies and support schools’ ongoing 
development.  The unit of analysis for these rubrics is the school, not programs or individuals within the school.  These rubrics will not be used for the evaluation of school 
leaders, teachers, or other school personnel. 
 

Definitions  

Undeveloped  The school has not yet begun to implement the practice(s) and/or build the conditions.   

Beginning The school is beginning to implement the practice(s) and/or build the conditions, though inconsistently, and changes remain fragile. 

Developing The school implements elements of the practice(s) and/or conditions consistently; evidence of effectiveness is beginning to emerge in some areas. 

Sustaining 
The school consistently implements the practice(s) and/or builds the conditions.  It has (they have) become an important factor in collective efforts to 
improve the school. 

Refining The practice(s) and/or conditions are deeply embedded in the school’s routines, and the school regularly reviews and refines their implementation. 
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STANDARD Undeveloped Beginning Developing Sustaining Refining 

Standard 1: 
Safe & Healthy 
Center of 
Community 
 
A quality school is 
safe and healthy 
center of the 
community.  It is an 
open, fun and 
attractive space for 
the community to 
use before, during, 
and after the 
school day. 

The school 
provides 
learning 
environments 
that  show little 
evidence of the 
following: 
 

The school 
provides 
learning 
environme
nts that  
show some 
evidence of 
the 
following: 

The school 
provides 
learning 
environmen
ts that  
show 
substantial 
evidence of 
the 
following: 

The school provides learning environments that show strong and 
consistent evidence of the following:  

 Students & parents feel safe and free from threat or bullying. 

 Student-staff, student-student, and family-staff interactions keep 
students physically safe. 

 Safety procedures are evident and enforced by all stakeholders.  

 Mechanisms are in place to communicate with families/ community 
partners in a timely way. 

 Students are provided healthy food and health-focused physical 
activity. 

 Health partnerships, both on & off site, ensure student health needs 
are met. 

 Health education is integrated into classrooms, programs, & services. 

 Systems are in place for community to access facilities and to ensure 
space is taken care of. 

The school provides 
learning environments that 
show strong and 
consistent evidence of the 
following: … 
 
The school has 
implemented systems to 
review evidence of these 
practices, including 
student input, to ensure 
that the school functions 
as a safe and healthy 
center of the community.   

 
Chabot School is rated Refining in this standard. 
 
Strengths:   

 
1. Students are safe on campus and in classrooms. 

 In 100% of classroom, campus, and yard observations, students displayed safe and respectful behaviors and communication. 

 Three 3rd grade African American boys reported that they feel safe on campus, and one added, “we talk a lot about not hurting people, not bullying, and being 
nice to people.” 

 A parent reported that Chabot is a school where students feel safe to walk in and around school without feeling bullied. 
 

2. There is morning and afternoon supervision of activities 

 Parents and their children open and close approximately 200 car doors for 20 minutes every morning to keep Chabot Road safe for families.  Five fourth and fifth 
grade crossing guards and one parent volunteer manage the traffic at the intersection of Patton and Chabot Road.  

 Through Adventure Time and PTA sponsored interventions, there are adult-supervised spaces (upper and lower yards, classrooms, the AT portable, the library and 
media center) on campus for students before and after school. 
. 

3. Structures, organization, and staffing of yard activities during recess and lunch time support students to behave safely and help keep students physically and emotionally 
safe. 

 Breaking lunch into three sessions (K-1, 2-3, 4-5) has enabled greater adult supervision and support of students to keep them physically and emotionally safe. 

 The yard has been reorganized with lines and boundaries, and structured games intentionally foster inclusion and less competition.   
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 Trained Student Coaches help maintain calm on the yard by facilitating fair play, explaining rules, doing minor conflict management and equipment management.  
Student Coaches wear jerseys to help identify them and raise their sense of leadership and responsibility for the community.  According to one student, “Student 
Coaches make sure there are no fights.” 

 Coach Jason serves as the liaison between the yard and the classroom by communicating with teachers.  Students feel comfortable coming to him with their 
concerns and feel confident that he will handle it. 

 These changes have significantly reduced student conflicts at lunchtime. 
 
4. The campus and classrooms are attractive and functional 

 The new multipurpose room, classroom building, and playgrounds were built through a district/school community collaborative. 

 The campus is clean, attractive, and landscaped. 
 

5. The campus is used evenings and weekends 

 Events for families are held on campus evenings and weekends. 

 Neighborhood families use the yard as a playground on weekends. 
 

6. There is a highly developed system – run by PTA volunteers – to use the campus afterschool 

 PTA coordinates 30+ organizations to provide after school enrichment classes using Chabot’s classrooms. 

 Chabot teachers must approve the use of their rooms, and receive a stipend towards classroom materials for each day their room is used afterschool. 
 

7. There are extensive formal and informal systems of parent-school communication 

 Official report cards and progress reports are mailed home 

 End of semester parent conferences are held for every student 

 Many teachers hand out or email out weekly or biweekly updates and progress reports 

 Many parents stop by before and after school to informally speak with teachers and other school staff 

 The PTA-managed website is updated regularly with school information, events, calendar and schedule information, and a newsletter from the principal 
 

8. Health, healthy food, activity, social-emotional and recycling/composting programs are being implemented 

 Monthly student assemblies with student skits (No Bullying by Soul Shoppe, Being an Ally, Inclusion, Appreciating Differences by Gender Spectrum, and Family 
Diversity by Welcoming Schools and Our Family Coalition) that have addressed issues of inclusiveness. 

 Student workshops on puberty education and how to be a better student (Dave Nettles). 

 Physical activity is made mandatory and fun for all students through PE class, and group activities during recess and lunch. 

 Children are taught about composting and recycling throughout the school, beginning in Kindergarten.  

 There are recycling, composting, and garbage bins around the campus. 
 
9. Teacher Professional Development topics have included health and wellness-related topics like asthma, diabetes, family diversity, gender stereotypes. 
 
 
 



 Quality Indicator 2:  Safe, Supportive, & Healthy Learning Environments 
 

Chabot Elementary School 
School Quality Review 2011-2012      47 

Challenges: 
 

1. See Quality Indicator 1, Standard 2, Challenges # 1 & 2 regarding communication that is not safe or nurturing. 
 

2. See Quality Indicator 2, Standard 6, Challenges # 2, 3, 4 regarding the significance of incidence related to race. 
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STANDARD Undeveloped Beginning Developing Sustaining Refining 

Standard 2:  
Coordinated & Integrated System of 
Academic & Learning Support Services 
 
The four essential areas of focus are: 1) 
academic achievement and skill 
development; 2) health, safety, and 
social-emotional services; 3) youth and 
community development; and 4) parent, 
community and student engagement.   
 
Standard 5:  
Identifies At-Risk Students and 
Intervenes 
 
A quality school identifies at-risk 
students and intervenes early, to help 
students develop concrete plans for the 
future, to counsel them about college 
and career options, and to engage 
parents in this advising. 

The school 
provides 
learning 
environments 
that  show 
little evidence 
of the 
following: 
 

The school 
provides 
learning 
environments 
that  show 
some evidence 
of the 
following: 

The school 
provides learning 
environments that  
show substantial 
evidence of the 
following: 

The school provides learning environments 
that show strong and consistent evidence of 
the following:  

 Strategies/systems are in place to 
identify students who are struggling and 
why they are struggling; to refer them to 
the supports that address their need(s); 
and to identify service gaps & seek 
resources to fill them. 

 Broad menu of on-site strategies, services 
& partnerships respond to student/family 
needs. 

 Teachers are part of these strategies/ 
services and/or work closely with these 
services to ensure student needs are 
met. 

 Strategies and/or organizational 
structures (e.g., houses, academies, etc.) 
provide social and instrumental supports 
for all students.  Staff can modify these 
strategies/ structures to meet student 
needs.   

 Students & families know what services 
are available.   

The school provides 
learning environments 
that show strong and 
consistent evidence of 
the following: … 
 
The school has 
implemented systems to 
review evidence of these 
practices, including 
student input, to ensure 
that the school provides 
a coordinated & 
integrated system of 
academic and learning 
support services.   

 
Chabot School is rated Refining  in this standard. 
 
Strengths:   
 
1. There are leadership development opportunities for upper grade students 

 Student Council 

 Student Coaches on yard 
 

2. See Quality Indicator 1, Standard 8, Strength # 2 regarding the system of Student Study Teams (SSTs). 
 
3. See Quality Indicator 1, Standard 8, Strength # 3 regarding implementation of Response to Intervention (RTI) model of academic support. 
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4. See Quality Indicator 1, Standard 8, Strength # 4 regarding the Aspergers Inclusion Program.   

 
5. See Quality Indicator 1, Standard 8, Strength # 5 regarding academic intervention support before, during and after school. 
 
6. See Quality Indicator 1, Standard 8, Strength # 6 regarding English Language Development (ELD) instruction. 
 
7. See Quality Indicator 1, Standard 8, Strength # 7 regarding advanced opportunities are provided to students who have mastered grade level content. 
 
8. See Quality Indicator 1, Standard 8, Strength #8 regarding Social Skills Pull Outs. 
 
9. See Quality Indicator 1, Standard 8, Strength #9 regarding Saturday School workshops. 
 
10. See Quality Indicator 1, Standard 2, Strength # 3 regarding anti-bullying/inclusion curricula. 

 
Challenges: 

 
1. See Quality Indicator 1, Standard 1, Challenge #5 regarding disproportionate academic achievement. 

 
2. See Quality Indicator 3, Standard 4, Challenge #4 regarding leveraging staff expertise across the school to support all students to learn at high levels. 
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STANDARD Undeveloped Beginning Developing Sustaining Refining 

Standard 6: 
Inclusive, Welcoming, & 
Caring Community 
 
A quality school creates an 
inclusive, welcoming and 
caring community which: 1. 
Fosters respectful 
communication among 
students, families, staff, and 
community. 2. Values 
individual and cultural 
differences. 3. Engages and 
partners with students, 
families, and community. 

The school 
provides 
learning 
environments 
that show 
little 
evidence of 
the following: 

The 
school 
provides 
learning 
environm
ents that 
show 
some 
evidence 
of the 
following: 

The school 
provides 
learning 
environme
nts that 
show 
substantial 
evidence of 
the 
following: 

The school provides learning environments that show strong & 
consistent evidence of the following: 

 Students & parents trust staff. 

 Students & their families are “known” by school staff. 

 Procedures & practices support new students & their families 
to quickly feel like members of the school community.   

 Procedures & practices support students to resolve and heal 
conflicts and “restore justice” to the school community. 

 Staff, students, & their families demonstrate care for each 
other through recognition, encouragement, and efforts to 
build relationships across different individual/ cultural “lines”. 

 Student-staff interactions, student-student interactions, and 
family-staff interactions are characterized by caring 
communication and by responsiveness to individual/cultural 
differences. 

The school provides 
learning environments that 
show strong & consistent 
evidence of the following: 
 
The school has 
implemented systems, 
including student input, to 
review evidence of these 
conditions to ensure that 
students and their families 
experience an inclusive, 
welcoming, & caring 
community.   

 
Chabot is rated Sustaining in this standard. 
 
Strengths:   
 
1. Communication between teachers, staff, students, and parents is overwhelmingly safe and caring. 

 Teachers and students demonstrated care for each other through recognition, encouragement, and efforts to build relationships across different “lines” in 66 % of 
the classes observed. 

 One student commented that she really likes this school and feels teachers are really nice.  She doesn’t feel left out like she did at her former school.  She feels like 
all kids here play with each other and no one feels left out.  

 
2. Parents of Children of African Descent provides a sense of inclusion and community for African American families. 

 PCAD organizes a barbeque to welcome new and returning families, a Multicultural Potluck, and a Parent Read-In. 

 A PCAD parent reported,  “There are fewer Open Enrollment transfer students at Chabot; fewer transfer families to relate to.  Transfer parent felt welcomed by 
PCAD; it was nice to be able to talk with other transfer families.”  

 
3. African American staff play an important role in making Chabot a more inclusive and comfortable place for African American students and parents. 

 Students and parents seek them out to share their experiences, concerns, and frustrations. 
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 An African American parent reported, “Coach Jason really enhances the environment for African American children….. African American families feel that they can 
go to him.”  “(The Chabot) discipline styles for African American children don’t work.  Coach Jason lectures like your dad and you have to listen (and) then correct 
(your behavior).” 

 A Kwaanza celebration coordinated by African American staff was well attended by African American families, and holds strong symbolic meaning in terms of 
belonging in the Chabot community. 
 

4. There is intentional, explicit work to create an inclusive community. 

 See Quality Indicator 1, Standard 2, Strength #3 

 PE class activities are intentionally designed to give students practice working together, and include reflection on how the activities went. “What should we do (if 
someone has a problem doing the activity)?” “ Teach them!” 

 4
th

 and 5
th

 grade Student Council members reported feeling safe at school and that most students are included.  They feel that the entire school is trying to include 
others. They described monthly assemblies on issues like inclusion, and Mix It Up lunch days when students are encouraged to sit with someone new. One student 
reported, “one student wants to be a boy and we treat him with respect,” to general agreement from the group. Another reported, also with general agreement, 
that some Special Education students are not always included in play during recess and lunch, and not all abilities are included.   

 
5. Structures, organization, and staffing of yard activities during recess and lunch create a safe and inclusive environment for students. 

 Breaking lunch into three sessions (K-1, 2-3, 4-5) has enabled greater adult supervision and support of students to keep them physically and emotionally safe. 

 The yard has been reorganized with lines and boundaries, and structured games intentionally foster inclusion and less competition.   

 Trained Student Coaches help maintain calm on the yard by facilitating fair play, explaining rules, doing minor conflict management and equipment management.  
Student Coaches wear jerseys to help identify them and raise their sense of leadership and responsibility for the community.  According to one student, “Student 
Coaches make sure there are no fights.” 

 Coach Jason serves as the liaison between the yard and the classroom by communicating with teachers.  Students feel comfortable coming to him with their 
concerns and feel confident that he will handle it. 

 These changes have significantly reduced student conflicts at lunchtime. 
 

6. See Quality Indicator 1, Standard 2, Strength# 4 regarding classroom routines that support students to encourage and appreciate one another. 
 

7. African American staff play an important role in making Chabot a more inclusive and comfortable place for African American students and parents. 

 Students and parents seek them out to share their experiences, concerns, and frustrations. 

 An African American parent reported, “Coach Jason really enhances the environment for African American children….. African American families feel that they can 
go to him.”  “(The Chabot) discipline styles for African American children don’t work.  Coach Jason lectures like your dad and you have to listen (and) then correct 
(your behavior).” 

 A Kwaanza celebration coordinated by African American staff was well attended by African American families, and holds strong symbolic meaning in terms of 
belonging in the Chabot community. 
 

8. See Quality Indicator 1, Standard 2, Strength# 6 regarding Special Education student inclusion in the whole school. 
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9. See Quality Indicator 1, Standard 8, Strength# 4 regarding Social Skills Supports. 
 

10. The PTA is a strong partner organization. 

 Staff interview:  “There is a big level of parent support here at Chabot.  There is a huge sense of family support.  Most families participate, just at different levels of 
participation.  There is a lot of social capital that allows this community to do things; it’s not just about the money they can raise.” 

 
Challenges: 

 
1. See Quality Indicator 1, Standard 2, Challenge # 1 & 2 
 
2. Many staff members do not seem to understand the significance of incidents related to race or to consistently engage with African American students, families, or staff 

about those incidents in ways that build trust and understanding.  

 Fifth Grade African American students shared that while they feel generally respected and supported by adults on campus, they have come to expect that those 
adults will not really understand their conflicts with white students, get to the whole story of what happened and its significance to them, or handle it 
appropriately and completely. For instance, many times a conflict occurs because the African American student perceives that they’ve been disrespected and that 
that disrespect is in some part racist. In response, they feel they need to defend themselves, and in doing so, often end up in trouble. “Some kids say some racist 
things.”  “It feels hurtful and mean when the situation is not handled appropriately.  The only way it works is when my mom gets involved.” “The white students 
get a light punishment.  The student crying gets the most help.” 

 The fact that most white staff did not attend the Kwaanza celebration was mentioned by several African American parents and staff members as troubling. 
Regardless of the actual facts of what happened (communication, expectation setting, timing, etc.), the symbolic meaning of this does not appear to be 
understood by most white staff members. 

 The one incident of overt racism we heard about was an incident of racist graffiti written in the boys bathroom. This incident was brought up by several African 
American students and staff, and clearly has a lingering emotional impact and symbolic significance. One teacher reported feeling frustrated that the issue wasn’t 
adequately addressed with the staff to consider how it might affect African American students and adults. 
 

3. The complexity of African American student, family, and staff relationships to the school does not appear to be understood by most white staff. The fact that one could 
simultaneously want to be part of the Chabot community, think Chabot is a great school, choose it over other OUSD schools, AND not feel fully supported, visible, or fully 
part of the Chabot community does not appear to be understood.  While many African American students and parents reported feeling fully included and comfortable at 
Chabot, we also heard the following:  

 “Black families do not feel welcomed here.” 

 “If you’re a minority, families don’t feel it’s welcoming here.” 

 “The school feels very white.” 
 
4. While a number of staff members, (mostly but not all African American), hold a wealth of knowledge about the experiences, concerns, and frustrations of African American 

students and parents, there are not safe, honest conversations happening across the staff to leverage that knowledge to improve the experience and achievement of 
African American students. 
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The Oakland Unified School District is committed to supporting high levels of learning for every student, ensuring that students are prepared for success in college, in their 
careers, and as citizens.  We believe that thriving schools consistently endeavor to develop as robust learning communities. 

A “Learning Community Focused on Continuous Improvement” describes a school that consistently and collaboratively works to improve the school and to produce h igher and 
more equitable outcomes by students.  The school staff – in collaboration with students, families and the broader community – study, reflect, and learn together to strengthen 
their individual and collective efforts.  They consistently look at data, plan, monitor, and evaluate their work. Through these efforts, they share decision-making, responsibility, 
and accountability. 
 
OUSD’s approach to learning communities is rooted in the literature on Professional Learning Communities (PLCs) developed by Richard DuFour, Rebecca DuFour, and Robert 
Eaker. They define a PLC as “characterized by a set of core beliefs and practices: a commitment to the learning of each student and structures that support teachers’ focus on 
student learning.  When a school functions as a PLC, adults within the school embrace high levels of learning for each student as both the reason the school exists and the 
fundamental responsibility of those who work within it.” 
 
This Learning Communities rubric focuses on the members of the community whose primary responsibility is student learning: teachers and those that support teachers.  This 
group of individuals is not de facto a learning community; however, they develop into a learning community as they collaborate, build trust, challenge one another, and support 
one another – in service of student learning. 
 
This rubric enables schools to self-assess against the quality school learning community standards, based on evidence from a range of sources.  In addition, the Quality 
Community School Development office, other central office personnel, and coaches will interact around this rubric to develop growth plans and support schools’ ongoing 
development.  The unit of analysis for this rubric is the school, not individuals or teams within the school. 
 

 

Undeveloped  The school has not yet begun to implement the practice(s) and/or build the conditions.   

Beginning The school is beginning to implement the practice(s) and/or build the conditions, though inconsistently, and changes remain fragile. 

Developing The school implements elements of the practice(s) and/or conditions consistently; evidence of effectiveness is beginning to emerge in some areas. 

Sustaining 
The school consistently implements the practice(s) and/or builds the conditions.  It has (they have) become an important factor in collective efforts to 
improve the school. 

Refining The practice(s) and/or conditions are deeply embedded in the school’s routines, and the school regularly reviews and refines their implementation. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard  1:   
Collaboration 
A quality school makes sure that 
teachers work together in 
professional learning communities 
focused on student progress. 

Teachers do 
not 
collaborate. 

The school staff has developed a 
plan for teacher collaboration and a 
few teachers have begun to jointly 
develop lessons, administer common 
assessments, and build a shared 
understanding of students’ progress. 

Some teachers 
collaborate to jointly 
develop lessons, 
administer common 
assessments, and build a 
shared understanding of 
students’ progress. 

Most teachers 
collaborate to jointly 
develop lessons, 
administer common 
assessments, and build a 
shared understanding of 
students’ progress. 

The school staff 
regularly reflects on 
their approach to 
collaboration, and 
processes have been 
adjusted based on these 
reflections. 

 

Chabot Elementary School is rated Sustaining in this standard. 
 
Strengths: 
 
1. Most teachers collaborate to develop lessons, administer common assessments, and build a shared understanding of students’ progress.  Grade level PLC’s use data to 

decide which interventions will be used to improve student learning.  The Principal and TSA help facilitate PLC discussions and provide the agenda. 

 First Grade PLC Observation:  Teachers discussed struggling students, shared what is happening in their class, and discussed the guiding question provided by the 
TSA about engagement strategies.  Teacher shared and modeled a strategy attempted with a student and discussed how it worked out in class.  High end readers 
still need mini-lesson on chanting and blends; need to focus on comprehension. 

 Second Grade PLC Observation:  Teachers share engagement strategies and pick two goals for a PLC focus.  Looked at student work: writing with teacher created 
assessment and rubric.  Tracking Progress:  student portfolio performance maintenance.  Teachers use different ways to pull students for extra support: centers, 
individual support or both.  Teachers use the item analysis for ELA more than math and can see progress with ELA and can see formative progress with math. 

 Third Grade PLC Interview:  Provide push-in intervention with a STIP.  Teachers collaborate well, willing to compromise.  They stay together with pacing.  Together 
they created a California State Report on geography to prepare students for Fourth grade. 

 Fourth Grade Staff PLC:  Teachers look at every test as a PLC (official and unofficial) on Wednesdays.  Teachers are given curricular flexibility to help meet kids 
where they are at. 

 Fifth Grade PLC Observation:  Teachers discussed engagement strategies that they have used and decided to use choral response as a grade level.  They also 
revised their pacing and discussed how they use of MARS math problems. 

 
Challenges: 
 
1. There is no practice in place for teachers and staff to have honest and productive conversations about race and the ways that racism operates in classrooms.  

 Several teachers (including white teachers) expressed ambivalence about sharing their concerns about the ways racism is playing out with students, and a fear of 
being resented for bringing it up. We heard a fear that the relationships, which are positive and collegial, may not be able to withstand difficult conversations 
about changing practice. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 2:  Data Collection and Analysis 
A quality school ensures that staff regularly 
analyze multiple kinds of data about student 
performance and their experience of 
learning. 

Teachers do not 
analyze data on 
students’ 
performance or 
learning 
experiences. 

The school staff has 
developed a plan for the 
analysis and use of data 
on students’ 
performance and 
learning experiences. 

Some teachers 
regularly analyze 
multiple types of data 
on students’ 
performance and 
learning experiences. 

Most teachers 
regularly analyze 
multiple types of data 
on students’ 
performance and 
learning experiences. 

The school staff regularly 
reflects on how they 
collect and analyze data, 
and processes have been 
adjusted based on these 
reflections. 

 

Chabot Elementary School is rated Sustaining in this standard. 
 
Strengths: 
 
1. The school staff regularly reflects and analyzes data to make informed decisions about next steps.  At the beginning of each year, and several times throughout each year, 

the staff uses CST, DIBELS and other data to identify students who scored Basic or Below Basic to provide coordinated support in a push to have all students progress and 
attain mastery.   

 See Quality Indicator 2, Standard 8, Strengths #3, 5, 9 regarding data-driven interventions. 
 
3. The extensive coordinated intervention program, SST, 504, SART and SARB with case managed follow-up informed by consistent data analysis reflects an academic push to 

have all students attain high levels of mastery. 

 See Quality Indicator 2, Standard 8, Strengths #3, 5, 9 regarding data-driven interventions. 
 

4. The principal compared the group of students who were not enrolled in the fee-based childcare programs on campus, but who were being dropped off very early or picked 
up very late to their academic performance data.  He recognized that many of those students were struggling academically.  To address these academic and 
safety/supervision concerns, he introduced Let’s Go Learn and Homework Club to provide intervention in a safe environment.  

 
Challenges:   
 
1. Teacher use of data, either individually or in grade level PLCs, is inconsistent. There appears to be significant variation in how frequently teachers monitor monitor student 

learning for the explicit purposes of: 

 Reteaching to those who didn’t master the material 

 Differentiating subsequent lessons to reach those who are struggling and those who have mastered the material 

 Sharing what’s working and observing one another to hone best practices 

 Trouble-shooting dilemmas that arise 

 Having students understand their learning, set goals, and make action plans 

 Engaging parents in students’ growth and plan for acceleration 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 4:  
Professional Learning Activities 
A quality school has professional 
learning activities that are embedded in 
practice, promote teacher leadership, 
and support teachers to evaluate and 
revise their classroom practices. 

Professional learning 
activities are not 
embedded in practice, 
do not promote 
teacher leadership, and 
do not support 
teachers to evaluate 
and revise their 
classroom practices. 

The school staff has 
developed a plan to embed 
professional learning activities 
in practice, promote teacher 
leadership, and support 
teachers to evaluate and 
revise their classroom 
practices, and this has been 
applied to a few activities. 

Some professional 
learning activities are 
embedded in practice, 
promote teacher 
leadership, and 
support teachers to 
evaluate and revise 
their classroom 
practices. 

Most professional 
learning activities are 
embedded in practice, 
promote teacher 
leadership, and support 
teachers to evaluate and 
revise their classroom 
practices. 

The school staff 
regularly reflects 
on their 
professional 
learning activities, 
and processes have 
been adjusted 
based on these 
reflections. 

 

Chabot Elementary School is rated Sustaining in this standard. 
 
Strengths: 
 
1. Chabot School has an embedded practice in using PLC’s to promote teacher leadership and support teachers to evaluate and revise their classroom practices. 

 PLC’s evaluate data and collaborate to choose engagement strategies to implement in their grade levels. 

 Teachers are allowed flexibility to use strategies and curriculum that “meet kids where they are.” 
 

2. The Curriculum and Instruction Committee reads educational literature (ex. The Stunning Power of Traditional Lessons by Schmoker) and shares this information with all 
teachers through PLCs. 
 

3. The Curriculum and Instruction Committee in collaboration with the Principal and TSA design professional development with input from teachers. 
 
Challenges: 
 
1. There is expertise on the staff that has not been fully leveraged across the school or within PLCs to support all students to learn at high levels. 

 Some teachers have been more successful at building relationships with parents that others find difficult to engage. Those teachers have not been tapped to share 
out with their peers. 

 There has not been much sharing of the strategies and knowledge of those teachers who have more success engaging the students and parents that others find 
difficult to engage. 
 

2. While the staff has had training on Kagan engagement and equity strategies and on Academic English, there is not a shared set of practices intended to interrupt 
educational inequities articulated by all teachers or implemented in all classrooms.  

 One staff members said, “We haven’t done work with the staff around Cultural Competency and looking at our own biases.  We need someone really good from 
the outside who can come in and do this work.  Professional development and curriculum have been taught about transgender, but not about cultural pedagogy.” 
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 Another commented, “Teachers need to work on cultural competency and make sure that every student gets at least six hours of hard work done every day.” 

 While one teacher reported that there has not been a solution created for the African American male achievement gap, another rattled off a list of procedures 
and practices that help African American male students:  

o Provide more opportunities for students to express themselves verbally 
o Explicitly state cause and effect 
o Have reasonable expectations 
o Giving up is not an option 
o Keep engaged and active 
o Give breaks 
o Create safe learning environments where kids help each other and be successful 

 
3. Some staff members identified staff complacency as a concern:  

 One teacher reported that because students are doing fine, not all teachers are pushing themselves to push kids hard. 

 Another teacher asked, “How do we really inspire and motivate teachers to help the kids who don’t get it?  The kids they’re (teachers) most concerned about are 
mostly Black kids.” 

 Another teacher believes that there is a general feeling amongst teachers at Chabot is it’s ok to have 2-3 kids they write off because the majority of students are 
moving forward. 
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The Oakland Unified School District is committed to supporting high levels of learning for every student, ensuring that students are prepared for success in college, in their 
careers, and as citizens.  Central to this commitment is meaningfully engaging students, families, and communities as key partners in this work.     

“Meaningful Student, Family, and Community Engagement/Partnerships” result when the school staff ensures that students, families and the community are partners in 
creating quality learning experiences for all students and a “full-service” school for the community.  A quality school draws on the strengths and knowledge of the students, 
their families, and the community to become a center of support to the community and to meet the needs of all its members.  Students, families, and community groups are 
“at the table”—giving voice to their concerns and perspectives; looking at data; planning, monitoring, evaluating the quality of the school; and participating in key decisions. 
 
The following rubrics enable key school stakeholders to assess the development of a school toward the “Meaningful Student, Family and Community 
Engagement/Partnerships” standards, based on evidence from a range of sources.  In addition, school leaders, central office personnel, and coaches will use these rubrics to 
design improvement strategies and support schools’ ongoing development.  The unit of analysis for these rubrics is the school, not programs or individuals within the school.  
These rubrics will not be used for the evaluation of school leaders, teachers, or other school personnel. 
 

Undeveloped  The school has not yet begun to implement the practice(s) and/or build the conditions.   

Beginning The school is beginning to implement the practice(s) and/or build the conditions, though inconsistently, and changes remain fragile. 

Developing The school implements elements of the practice(s) and/or conditions consistently; evidence of effectiveness is beginning to emerge in some areas. 

Sustaining 
The school consistently implements the practice(s) and/or builds the conditions.  It has (they have) become an important factor in collective efforts to 
improve the school. 

Refining The practice(s) and/or conditions are deeply embedded in the school’s routines, and the school regularly reviews and refines their implementation. 

 
Definitions 
 

Leaders:  Principals are the primary leaders of their schools; some schools have assistant principals, coaches, and/or teachers who also have formal roles as leaders.  In 
addition, every member of a school community has opportunities to function as a leader, depending on the school’s needs and the individual’s specific skills.   

School Staff:  Staff includes the principal, other administrators, and teachers (certificated), as well as other adults who work in the school (classified).   

School Community:  The community includes school staff, students, students’ families, individuals from the neighborhood, community-based organizations, and support 
providers who are associated with the school.   

Leadership Groups:  Schools have a variety of groups that provide guidance for and make decisions regarding the school.  All schools have school site councils (SSCs) that 
are responsible for strategic planning, and many schools have additional structures, such as an Instructional Leadership Team, which guide and support the ongoing work of 
the school. 
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Standard 
 

Undeveloped Beginning Developing Sustaining Refining 

Standard 1: Relationships & 
Partnerships 
 
A quality school builds 
relationships and partnerships 
among school staff, students, 
their families, and community 
resources, based upon the school 
and community vision/goals, 
needs, assets, safety and local 
context. 

There is little 
evidence of 
the following: 

There is 
some 
evidence 
of the 
following: 

There is 
substantial 
evidence of 
the 
following: 

There is strong and consistent evidence of the following:  

 The school has multiple high-quality activities and strategies 
which build relationships and partnerships with students, 
families, and community resources. 

 The school has multiple ways of understanding the community’s 
needs and assets and the community’s vision/goals for the 
school. 

 The school has a plan and implemented systems to constantly 
align its efforts to the community’s needs, asset, and vision/goals.   

 Family involvement (in meetings, volunteerism, etc.) reflects the 
school demographics. 

There is strong and 
consistent evidence of 
the following:  
 
To ensure such strong 
relationships/ 
partnerships, the 
school has 
implemented systems 
to review evidence of 
these practices.  

 

Chabot Elementary School is rated Sustaining in this standard. 
 
Strengths: 
 
1. Chabot’s primary partner and community resource is its PTA, a robust and vibrant organization of 11 board members, 3 staff representatives, and 24 committees, working 

collaboratively to engage the community in support of children.  PTA conducts regular monthly meetings, to report progress of ongoing projects, evaluate programs and 
research new directions. Their substantial budget staffs enrichment classes during the day (art, music,  science, PE), a librarian, and supports school projects that benefit 
students. 

 Staff interview:  “There is a big level of parent support here at Chabot.  There is a huge sense of family support.  Most families participate, just at different levels of 
participation.  There is a lot of social capital that allows this community to do things; it’s not just about the money they can raise.” 

 The PTA partners with the school to develop an annual budget based upon school and community needs and assets.   

 Community building activities include:  Ice Cream Socials, Walkathon, School Auction. 
 

2. Parents of Children of African Descent was established to address the achievement gap.  Because African American students represent 17-22% of the student body 
(depending on whether multiracial students identify primarily as African American), PCAD works to increase inclusiveness and provide a support group for their children. 

 PCAD coordinates a Multi-cultural Potluck, an African American Read-In, and test prep Saturday School. 
 

3. Chabot has multiple ways of understanding the community’s needs and assets and the community’s vision/goals for the school. In addition to the groups mentioned 
above, there are other structures that provide different lenses to understand different student needs. 

 Curriculum and Instruction Committee 

 Climate and Culture Team 

 Student Success Teams  

 School Site Council  
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4. Adventure Time, a non-profit that operates on Chabot’s campus, provides before and afterschool childcare to 120+ Chabot students each year.  

 This is a long-term fee-based partner organization    

 Filled on a 1
st

 come, 1
st

 served basis, parents line up early in the morning to secure spaces for their children. The 120 slots fill up the first day registration opens. 

 In order to meet the demand and provide services for all students who want it and whose families can pay for it, Adventure Time needs a revised lease from OUSD 
to increase size and capacity, which they have not yet been able to secure. 

 The AT Director has worked there long-term, and knows families and children well, and is well integrated into the Chabot school community. 

 The AT Director sometimes attends SSC meetings, PTA meetings, IEP meetings, as part of being actively involved in the school.  

 Adventure Time staff use the same rules and expectations for student participation and behavior as Chabot staff. 

 The AT Director works on the yard during recess as an additional adult supporting students to be safe, and as a way to build relationships with all Chabot students. 
 
Challenges:   
 
1. Several staff members expressed concern that there are some families who do not feel comfortable participating in activities at Chabot, and a desire to better understand 

the reasons for this.  

 One teacher shared,  “It’s not that some parents don’t want to participate, rather how much effort are teachers making to reach out to all of them and 
persistently try to engage them.”  She described asking a mom 4-5 times to get her to participate in parent conferences.  The teacher offered to do a home visit, 
evening meetings etc.  Eventually she said, the mom decided to take time off from work because she realized the importance after the teacher’s persistence. 

 PCAD parent expressed confusion as to why some parents don’t show up when their child is struggling, and why some parents stop attending meetings once 
concerns are resolved. 

 Those staff acknowledged that there are cultural and socio-economic differences between the staff at Chabot, the parents who are actively involved, and that set 
of parents who are not engaged.  

 While some staff shared ideas for how to bridge that divide, others raised questions about whether or not it’s possible to do. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 2: Shared Decision-
making 
A quality school shares 
decision-making with its 
students, their families, and 
the community, as part of 
working together in 
partnership. 

There is little 
evidence of 
the following: 

There is 
some 
evidence 
of the 
following: 

There is 
substantial 
evidence of 
the 
following: 

There is strong and consistent evidence of the following:  

 Students, families, and community contribute substantially to all 
major decisions regarding the school.  They are an integral part of 
the decision-making and involved, through various leadership 
structures, in monitoring results of school programs and 
creating/revising improvement plans. 

 The school has high-quality activities and strategies which build 
the capacity of students, families, and community to share in 
decision-making. 

There is strong and 
consistent evidence of 
the following: To ensure 
that decision-making is 
shared, the school has 
implemented systems to 
monitor the effectiveness 
of these practices.  

 

Chabot Elementary School is rated Sustaining in this standard. 
 
Strengths: 
 
1. Families contribute substantially to all major decisions regarding the school.  They are an integral part of the decision-making through various leadership structures in 

monitoring and revising the results of school programs.   

 See Quality Indicator 4, Standard 1, Strengths # 1-4 

 See Quality Indicator 5, Standard 1,2,3,11, Strength # 1 regarding families and community contributing substantially to major programmatic decisions through a 
variety of leadership structures. 

 See Quality Indicator 5, Standard 1,2,3,11,  Strength # 2 regarding parents being involved in monitoring the results of school programs and creating/revising 
improvement plans. 

 See Quality Indicator 5, Standard 1,2,3,11,  Strength # 4 regarding the PTA 
 

2. See Quality Indicator 5, Standard 1,2,3,11,  Strength # 5 regarding Student Council 
 
Challenges:  
 
1. While family Involvement (in meetings, volunteerism, partnering with teachers around students’ academic development, etc.) is deeply ingrained in the school culture, the 

challenge remains to have participation levels reflect the school’s demographics. 

 See Quality Indicator 4, Standard 1, Challenge # 1 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 5:  Student/Family Engagement on 
Student Progress 
A quality school works with students, their 
families, and the community, so they know well 
how the student is progressing and participating 
in the life of the school.  The school uses 
strategies that help these groups overcome the 
language, cultural, economic, and physical 
barriers that can frustrate their full participation. 

There is little 
evidence of 
the following: 

There is 
some 
evidence 
of the 
following: 

There is 
substantial 
evidence of 
the 
following: 

There is strong and consistent evidence of 
the following:  

 The school has multiple high-quality 
activities and strategies which engage 
each student and their family in 
knowing how the student is progressing 
and participating in the life of the 
school. 

 These strategies help each student and 
their family overcome the language, 
cultural, economic, and physical barriers 
that can frustrate their full participation. 

There is strong and 
consistent evidence of 
the following:  
To ensure effective 
student/family 
engagement on student 
progress, the school has 
implemented systems to 
review evidence of the 
effectiveness of these 
practices.  

Standard 6:  Family Engagement on Student 
Learning 
A quality school provides opportunities for 
families to understand what their child is 
learning; why they're learning it; what it looks 
like to know, perform, and interact “well” (i.e. 
with quality); and what potential career/college 
pathways are before them. 

There is little 
evidence of 
the following: 

There is 
some 
evidence 
of the 
following: 

There is 
substantial 
evidence of 
the 
following: 

There is strong and consistent evidence of 
the following:  

 The school has multiple high-quality 
activities and strategies which engage 
families in knowing what their child is 
learning; why they're learning it; what it 
looks like to know, perform, and 
interact “well” (i.e. with quality); and 
what potential career/college pathways 
are before them. 

 These strategies help each student and 
their family overcome the language, 
cultural, economic, and physical barriers 
that can frustrate their full 
understanding 

There is strong and 
consistent evidence of 
the following: … 
To ensure effective 
family engagement on 
student learning, the 
school has implemented 
systems to review 
evidence of these 
practices.  

 
Chabot Elementary School is rated Refining in these standards. 
 
Strengths: 
 
1. Parents at Chabot are regularly and effectively informed of their students’ progress in school. 

 Parent/teacher conferences twice a year for every student. Together, they review learning goals and student progress, and look at student work. According to one 
parent, “We look at samples of student work.  Parents leave feeling clear about what is going on.”   

 Many teachers also communicate using a weekly bulletin, newsletter, email, or weekly progress report. 
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 One parent said, “Teacher communication is extraordinary.  It is easy to access teachers after school or by email.”   
 

2. The TSA engages families and monitors struggling students using a case management process (Student Success Team, 504, SART, SARB) to address academic, emotional, 
behavioral or parental concerns.   

 African American Parent interview:  Parent had a concern about her son’s focus and spoke with the TSA.  The TSA took her concern seriously and helped develop a 
plan and a daily behavior progress report.  “Ms. Cannon is a huge asset to the school.  She is focused on solving problems that are different from what the principal 
does.  She shows enormous sensitivity.  I’ve used her for interventions with my daughter.” 
 

3. Saturday School provides student and parent support to learn and practice math and English concepts and test taking skills together in a low pressure, fun environment. 
 

4. PCAD organizes African American Read-Ins where African American parents come to school to read a book written by an African American author to students. 
 

Challenges:   
 
3. See Quality Indicator 2, Standard 6, Challenge # 2 regarding understanding the significance of incidents related to race. 
 
4. See Quality Indicator 2, Standard 6, Challenge # 4 regarding leveraging staff knowledge to improve the experience and achievement of African American students. 
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The Oakland Unified School District is committed to supporting high levels of learning for every student, ensuring that students are prepared for success in college, in their 
careers, and as citizens.  We believe that the leaders of a school play a critical role in this success: supporting students, nurturing and guiding teachers, and empowering 
families and the community – thriving together as a full service community school. 

“Effective School Leadership & Resource Management” happens when school leaders work together to build a vision of quality and equity, guiding the efforts of the school 
community to make this vision a reality.  Leaders focus the school community on instruction, enabling positive academic and social-emotional outcomes for every student.  Leaders 
guide the professional development of teachers and create the conditions within which teachers and the rest of the community engage in ongoing learning. These leaders manage 
people, funding, time, technology, and other materials effectively to promote thriving students and build robust, sustainable community schools.  

 This rubric enables schools to self-assess against the quality school leadership standards, based on evidence from a range of sources.  In addition, the Quality Community 
School Development office, other central office personnel, and coaches will interact around this rubric to develop growth plans and support schools’ ongoing development.  
The unit of analysis for this rubric is the school, not individuals within the school.  A separate tool guides the development of individual leaders, based upon OUSD’s Leadership 
Dimensions. This rubric will not be used for the evaluation of school leaders. 
 

Undeveloped  The school has not yet begun to implement the practice(s) and/or build the conditions.   

Beginning The school is beginning to implement the practice(s) and/or build the conditions, though inconsistently, and changes remain fragile. 

Developing The school implements elements of the practice(s) and/or conditions consistently; evidence of effectiveness is beginning to emerge in some areas. 

Sustaining 
The school consistently implements the practice(s) and/or builds the conditions.  It has (they have) become an important factor in collective efforts to 
improve the school. 

Refining The practice(s) and/or conditions are deeply embedded in the school’s routines, and the school regularly reviews and refines their implementation. 

 
Definitions  

Leaders:  Principals are the primary leaders of their schools; some schools have assistant principals, coaches, and/or teachers who also have formal roles as leaders.  In 
addition, every member of a school community has opportunities to function as a leader, depending on the school’s needs and the individual’s specific skills.   

School Staff:  Staff includes the principal, other administrators, and teachers (certificated), as well as other adults who work in the school (classified).   

School Community:  The community includes school staff, students, students’ families, individuals from the neighborhood, community-based organizations, and support 
providers who are associated with the school.   

Leadership Groups:  Schools have a variety of groups that provide guidance for and make decisions regarding the school.  All schools have school site councils (SSCs) that 
are responsible for strategic planning, and many schools have additional structures, such as an Instructional Leadership Team, which guide and support the ongoing work of 
the school. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standards 1, 2, 3, 11:  Shared 
Responsibility 
A quality school has leadership that  
1) builds the capacity of adults and 
students to share responsibility for 
leadership and to create a common 
vision;  
2) shares school improvement and 
decision-making with students and 
their families;  
3) provides student leaders access 
to adult decision-makers and 
supports them to be strong 
representatives of students; 
 11) Leadership is distributed 
through PLCs, collaborative 
planning teams, and select 
individuals 

We believe that every member of a school community is responsible for the education of the students that it serves. Students, families, 
and other community members join with the school staff to design, develop, and support strategies that are in the best interest of every 
student. 

Staff, students 
and families 
participate only 
in mandated 
decision-making 
bodies (e.g., 
School Site 
Council, English 
Language 
Advisory 
Council), and 
that 
participation is 
primarily 
“signing off” on 
the plans of 
school leaders. 

Staff, students and 
families participate on 
mandated decision-
making bodies, and 
that participation 
shows some evidence 
of meaningful input 
on decisions made. 
They also occasionally 
participate in 
additional activities to 
inform school 
decisions, such as data 
analysis sessions and 
teacher hiring. 

Staff, students and 
families participate on 
mandated decision-
making bodies, in robust 
and meaningful 
discussions, and that 
participation shows 
strong evidence of 
meaningful input on 
decisions made. 
Through various 
leadership structures, 
they participate in 
additional activities that 
have a substantive 
impact on some school 
decisions. 

Staff, students, families, and 
community contribute 
substantially to all major 
decisions regarding the school.  
They are an integral part of the 
decision-making and involved, 
through various leadership 
structures, in monitoring 
results of school programs and 
creating/revising improvement 
plans.  The school has high-
quality activities and strategies 
which build the capacity of 
staff, students, families, and 
community to assume 
leadership roles. 

Staff, students, families, and 
community contribute 
substantially to all major 
decisions regarding the 
school.  They are an integral 
part of the decision-making 
and involved, through 
various leadership 
structures, in monitoring 
results of school programs 
and creating/revising 
improvement plans. 
To ensure shared 
responsibility, the school has 
implemented systems to 
monitor the effectiveness of 
these practices.  

 

Chabot Elementary School is rated Refining in this standard. 
 
Strengths: 
 

1. Staff, families, and community contribute substantially to major programmatic decisions through a variety of leadership structures. 

 Grade level PLCs decide how to teach content, provide intervention, and assess student learning. 

 Curriculum and Learning Committee works with the principal and Teacher on Special Assignment to choose school-wide focus areas, and to plan professional development 

 The Teacher on Special Assignment provides leadership on SSTs, 504s, SART, SARB, and teacher professional development. 

 PTA and school leadership collaborate to ensure that PTA-funded programs are in alignment with school goals and needs. 
o Providing music, art, PE, and science 
o provide high quality interventions before, during and after school 
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 PCAD coordinates Saturday School intervention and cultural events that build community and celebrate diversity 

 New buildings, playground, and landscaping represent a collaboration to improve school facilities. This collaboration engaged students, staff, the PTA, OUSD 
facilities managers, and the community. 

 
2. Teachers and parents are involved in monitoring the results of school programs and creating/revising improvement plans.   

 The School Site Council monitors the progress of the School Site Plan and specifically of the English Learner interventions funded by “categorical” money. 

 PLCs monitor student data, teaching strategies and improvement plans by grade levels. 

 The school staff reviewed the enrichment program and with the financial support of PTA, and requested changes in staffing and schedule to raise the quality of 
art, music, and physical education and to increase teacher planning time in grade level PLCs. 

 The staff reviewed the Homework Club and Let’s Go Learn interventions at the end of last school year and revised the attendance policy. 
 

3. Professional development builds the capacity of staff to make informed decisions regarding the academic direction of the school as well as the social and emotional 
needs of its community towards the common goal.   

 Topics included Professional Learning Communities (function, purpose, analyzing student work, etc), Science (model lessons, integrating with writing), Common 
Core Standards, Vertical Integration (aligning writing standards across grades), Academic English Development  (2009-10), English Language Strategies, 
Attention Deficit Disorder, GATE Strategies, Learning Disabilities, Data Analysis, PWAs,  family diversity, gender stereotypes, learning disabilities. 

 
4. The PTA is a dynamic organization with 11 board members, 3 staff representatives, and 24 committees.   

 Their substantial budget staffs enrichment classes during the day (art, music, science, PE), a librarian, and supports school projects that benefit students.   

 The PTA has well-developed mechanisms to recruit, induct, and train new members to take on roles with significant duties, which keeps their programs running 
smoothly with little to no assistance from school staff. 
 

5. Student Council gives 4
th

 and 5
th

 grade students an opportunity to take leadership on school-wide issues they care about. 
 

Challenges: 
 

1. While family Involvement (in meetings, volunteerism, etc.) is deeply ingrained in the school culture, the challenge remains to increase participation of under-represented 
families’ voice in school issues – whether that’s by sharing their experiences back to the staff, or taking on a leadership role within the PTA, PCAD, or SSC.  

 
2. While a number of staff members, (mostly but not all African American), hold a wealth of knowledge about the experiences, concerns, and frustrations of African 

American students and parents, there are not safe, honest conversations happening across the staff to leverage that knowledge to improve the experience and 
achievement of African American students. 

 One teacher commented, “It’s not that some parents don’t want to participate, rather how much effort teachers are making to reach out to all of them  and 
persistently try to engage them.  I asked a mom 4-5 times to get her to participate in parent conferences.  I offered to do a home visit, evening meeting, etc.  
Eventually, the mom decided to take time off from work because she realized how important it must be after my persistence.” 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 5:  Focus on Equity 
A quality school has leadership that creates 
and sustains equitable conditions for learning 
and advocates for interrupting patterns of 
inequities. 

The school staff 
is not focused on 
addressing 
historical 
inequities. 

The school staff 
understands the 
importance of addressing 
historical inequities, and 
has developed a plan to 
address these inequities. 

The school staff has 
instituted some 
practices designed 
to address historical 
inequities. 

The school staff 
consistently engages 
in practices that 
interrupt historical 
patterns of inequity 

The school staff regularly 
reflects on their approach 
to addressing inequities, 
and processes have been 
adjusted based on these 
reflections. 

 

Chabot Elementary School is rated Developing in this standard. 
 
Strengths: 
 
1. The principal and staff are aware of the historical inequities, and of the present academic realities, of their students. They have initiated numerous attempts to interrupt 

patterns of inequity for their students. 

 Providing safe & nurturing academic support before and afterschool through the Homework Club and expanded AT morning offerings. 

 Providing academic interventions within and outside of regular classes, before, during, afterschool and on Saturdays. 

 Explicitly teaching and practicing academic behaviors and practices “square up”, silent reading, group discussions, etc. 

 Teacher Professional Development has included the following topics designed to help all teachers understand and effectively address historical inequities: Kagan 

strategies for student engagement, Family Diversity, Gender Stereotypes, Academic English Development, ELL Strategies, Learning Disabilities, etc. 

 Providing scholarships to low-income students who otherwise wouldn’t participate in after school fee-based enrichment classes. 

 Including anti-bullying/inclusion curriculum, instructional practices, and assemblies to all students. 

 Providing an overall learning environment that is calm and nurturing. 

 
Challenges:   
 
1.    See Quality Indicator 3, Standard 4, Challenge # 1regarding the expertise on staff that has not been fully leveraged across the school or within PLCs to support all students 

to learn at high levels. 
 

2. See Quality Indicator 3, Standard 4, Challenge # 2 regarding the inconsistent use of practices intended to interrupt educational inequities. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standards 6a and 9:  Accountability for Student and 
Staff Outcomes 
A quality school has leadership that: 
6) guides and supports the development of quality 
instruction across the school to ensure student learning; 
9) collaboratively develops outcomes, monitors 
progress, and fosters a culture of mutual accountability. 
 

The school staff has 
not developed 
student and staff 
outcomes, nor a 
system to monitor 
progress, and 
individuals do not 
assume mutual 
accountability. 

The school staff has 
developed student and 
staff outcomes and a 
system to monitor 
progress, but they are 
utilized sporadically, 
and most individuals do 
not assume 
accountability. 

The school staff has 
developed student 
and staff outcomes, 
monitor their progress 
occasionally, and have 
developed systems to 
foster a sense of 
mutual accountability. 

The school staff 
has developed 
student and staff 
outcomes, 
consistently 
monitor their 
progress, and 
exhibit mutual 
accountability. 

The school staff 
regularly reflects 
on their approach 
to accountability 
and processes have 
been adjusted 
based on these 
reflections. 

 

Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 6b:  Professional Learning 
A quality school has leadership that guides and supports 
the development of quality instruction across the school. 

The school staff is 
not committed to 
ongoing professional 
learning. 

The school staff 
understands that 
professional learning is 
important and they are 
developing a culture to 
enhance commitment 
to professional 
learning. 

Some members of the 
school staff are 
committed to ongoing 
professional learning 
and the school culture 
is supportive of 
professional learning.  

Most members of 
the school staff 
are committed to 
ongoing 
professional 
learning. 

The school staff 
regularly reflects 
on their approach 
to professional 
learning, and 
processes have 
been adjusted 
based on these 
reflections. 

 
Chabot Elementary School is rated Refining in these standards. 
 
Strengths:  
 
1. The school leadership guides and supports the development of quality instruction across the school to ensure student learning.    

 The principal and TSA collaborate closely and each play important roles in supporting quality instruction, in part by coaching the Professional Learning 
Communities. 

 The principal helps guide the overall vision of instructional quality for the school, and provides hands on training and coaching to new teachers. 

 The TSA creates the professional development meeting agendas, and provides hands-on training and coaching to teachers across the school. 
 

2. New Teacher support is embedded. 

 BTSA coaching is provided by Chabot teachers (the TSA and a veteran kindergarten teacher). This strategic move ensures that the quality of the coaching is 
excellent, and that the coach’s educational philosophy and practices are aligned with and embedded in Chabot’s academic vision. (At many schools, a BTSA coach 
assigned by OUSD comes onto campus to coach new teachers without being connected to the school’s particular culture, practices, or professional development.) 
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 The principal runs a new teacher support group, focused on engagement strategies and classroom management issues. 

 The PLC structure ensures that new teachers are learning to plan curriculum and instructional strategies from experienced teachers. 
 
3. PLCs are in place and the school’s weekly schedule supports this teacher work time. 

 This enables teachers to meet and plan curriculum and analyze student work. 

 Teachers have been trained in PLC work, and the principal and TSA support PLCs to function smoothly and effectively, focused on teaching and learning. 

 Most teachers collaborate to develop lessons, administer common assessments, and build a shared understanding of students’ progress.   

 Grade level PLCs use data to decide which interventions will be used to improve student learning.   

 First Grade PLC Observation:  Teachers discussed struggling students, shared what is happening in their class, and discussed the guiding question provided by the 
TSA about engagement strategies.  Teacher shared and modeled a strategy attempted with a student and discussed how it worked out in class.  High end readers 
still need mini-lesson on chanting and blends; need to focus on comprehension. 

 Second Grade PLC Observation:  Teachers share engagement strategies and pick two goals for a PLC focus.  Looked at student work: writing with teacher created 
assessment and rubric.  Tracking Progress:  student portfolio performance maintenance.  Teachers use different ways to pull students for extra support: centers, 
individual support or both.  Teachers use the item analysis for ELA more than math and can see progress with ELA and can see formative progress with math. 

 Third Grade PLC Interview:  Provide push-in intervention with a STIP.  Teachers collaborate well, willing to compromise.  They stay together with pacing.  Together 
they created a California State Report on geography to prepare for Fourth grade. 

 Fourth Grade Staff PLC:  Teachers look at every test as a PLC (official and unofficial) on Wednesdays.  Teachers are given curricular flexibility to help meet kids 
where they are at. 

 Fifth Grade PLC Observation:  Teachers discussed engagement strategies that they have used and decided to use choral response as a grade level.  They also 
revised their pacing and discussed how they use of MARS math problems. 
 

4. Teacher Professional Development topics include KAGAN and strategies for student engagement, PLCs (function, purpose, analyzing student work, etc), SCIENCE - model 

lessons, integrating with writing, Common Core Standards, Vertical Integration (aligning writing standards across grades), Family Diversity, Gender Stereotypes, Academic 

English Development  (2009-10), ELL Strategies, ADD, GATE Strategies, Learning Disabilities, Data Analysis, PWAs. 

Challenges: 
 
1. See Quality Indicator 3, Standard 1, Challenge # 1 regarding the lack of honest and productive staff conversations about the ways that racism operates in classrooms. 

 
2. See Quality Indicator 3, Standard 4, Challenge # 3 regarding concerns about staff complacency.  
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STANDARD Undeveloped Beginning Developing Sustaining Refining 

Standard 10:  Organizational 
Management 
A quality school has leadership 
that develops systems and 
allocates resources in support of 
the school’s vision.  

School resources (time, 
human, financial, and 
material) are not allocated in 
support of the school’s 
vision, nor are they 
distributed equitably or 
efficiently. 

The school staff has 
developed a system for 
equitable and efficient 
resource allocation, but 
it is not utilized 
regularly. 

The school staff 
usually allocates 
resources in support 
of their vision, but 
inequities and 
inefficiencies persist. 

School resources are 
consistently allocated in 
support of the school’s 
vision and they are 
distributed equitably and 
efficiently. 

The school staff regularly 
reflects on their approach 
to resource allocation, 
and processes have been 
adjusted based on these 
reflections. 

 

Chabot Elementary School is rated Refining in this standard. 
 
It is important to note that Chabot’s PTA provides over $300,000 of monetary support to the school each year, which in the current year translates to: 

 class sizes of 24 in K-2 and 30 in 3-5 

 Full time art enrichment teacher 

 All classes having library time 

 All 3
rd

-5
th

 grade classes have Media time on computers 

 Music, PE, Spanish as part of the academic program 

 Intervention before, during, and after school 

 Lunch and Recess Yard Supervisor who has significant authority and responsibility to create and implement systems 

 Mini grants to teachers for individual class projects and fieldtrips 

 Teacher collaboration time built into the weekly schedule 
 

In addition, Chabot’s parent volunteers do a significant amount of work that the school staff does not have time for, and which schools without this strong parent social capital 
and involvement struggle to provide, including: 

 Class parents help communicate with other parents and organize class events like birthday celebrations, fieldtrips, etc. 

 Organization and coordination of classroom volunteers 

 Actively maintain and update school’s website and web presence 

 Put on major fundraising events each year 

 Coordinate annual Read-A-Thon 

 Coordinate EScrip fundraising 

 Conduct a Corporate Match program and a Restaurant Rebate program 

 Coordinate support to parents and families through Dad’s Club, Chabot Cares, Family Resource Center?, Hospitality? 

 Sends a weekly newsblast to all parents 

 Organize and run Drop Off Zone – sets tone, keeps kids safe, etc. 

 Help teachers organize field trips and drive students on them (saving money on transportation costs) 
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 Create and print the annual school directory 

 Solicit donations for annual school directory, student events, raffle, etc. 

 Run an after school program that offers 40 classes per semester 

 Assist with hiring and evaluating enrichment teachers 
 
Strengths:   
 
1. The principal is knowledgeable, strategic, and effective at maximizing state and private funds to support the school’s vision and serve all students well. 

 He understands the district systems and monitors district funds carefully to maximize the support of the school’s vision with diminishing resources. 

 He has built a collaborative, trusting, mutually respectful relationship with the PTA, to improve enrichment classes while providing teachers with more time to 
collaborate and reflect. 

 The Principal increased the number of students at the site in order to fund a TSA position to manage a comprehensive and integrated intervention program.  

 The Principal works collaboratively with OUSD Departments to best leverage their support and services (Human Resources, Fiscal, Student Assignment, Facilities, 
etc.). 

 Principal monitors multiple types of school data, then with staff, reflects and adjusts program, staffing, and schedule based on these reflections. 
 
2. The principal recognizes and builds capacity in staff 

 Recognizes the value individual staff members bring to the school and students and finds ways to expand their time and roles on campus. 

 Shares leadership and responsibility with teachers and support staff (office staff, intervention staff, etc.) – allowing people to take ownership for their work. 
 

3. The Teacher on Special Assignment has created and coordinates strong systems of student intervention, teacher support, and monitoring of both. 

 Case management systems in place for SSTs, 504s, SARTs and SARBs that that identifies and provides resources to struggling students.   

 Systems of supporting and monitoring PLCs and individual teacher development/coaching 

 While she handles many areas of work, she works in systematic and strategic ways, all of which are focused on the vision of the school. 
 

4. The main office is well-run and systematized 

  Office manager and office staff have developed and implemented systems to keep the school running smoothly (student and staff attendance, coordinating and 
supporting subs, communicating with parents, visitor information and tracking, budget maintenance, facilities needs tracking, dispatching, and monitoring, etc.) 

 
Challenges: 
 
1. Like all public schools, the need for additional resources is a constant challenge.  
 
 
 



                       Chabot Elementary:  Summary of Rubric Ratings 
 

Chabot Elementary School 
School Quality Review 2011-2012      72 

Quality 

Indicator

Focus 

Standard
Focus Standard Rubric Placement Undeveloped Beginning Developing Sustaining Refining

1 1.1 1.1 Meaningful & Challenging Curriculum Sustaining 

1 1.2 1.2 Safe & Nurturing Learning Experiences Sustaining 

1 1.4 1.4 Active & Different Ways of Learning Sustaining 

1 1.7
1.7 Students Know What They are Learning, Why, 

and How it can be Applied
Developing 

1 1.8 1.8 Academic Intervention & Enrichment Supports Refining 

1 1.11 1.11 College-going Culture & Resources Sustaining 

2 2.1 2.1 Safe & Healthy Center of Community Refining 

2 2.2
2.2 Coordinated & Integrated System of Academic 

& Learning Support Services
Refining 

2 2.5 2.5 Identifies At-Risk Students & Intervenes Refining 

2 2.6 2.6 Inclusive, Welcoming & Caring Community Sustaining 

3 3.1 3.1 Collaboration Sustaining 

3 3.2 3.2 Data Collection & Analysis Sustaining 

3 3.4 3.4 Professional Learning Activities Sustaining 

4 4.1 4.1 Relationships and Partnerships Sustaining 

4 4.2 4.2 Shared Decision-making Sustaining 

4 4.5
4.5 Student/Family Engagement on Student 

Progress
Sustaining 

4 4.6 4.6 Family Engagement on Student Learning Sustaining 

5
5.1, 5.2, 5.3, 

& 5.11
5.1, 5.2, 5.3, & 5.11 Shared Responsibility Refining 

5 5.5 5.5 Focus on Equity Developing 

5 5.6a & 5.9
5.6a & 5.9 Accountability for Student & Staff 

Outcomes
Refining 

5 5.6b 5.6b Professional Learning Refining 

5 5.10 Organizational Management Refining 
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Name of School:
Name of School 

Leader:

PI (Program 

Improvement) 

Status:

Not in PI Year in PI -
Site 

Code
106

# Live-Go w/in School # No Live Go # Live No-Go % Neighborhood Live-Go
% Neighborhood Live No-

Go
% School Live-Go

310 252 20 93.9% 6.1% 55.2%

Enrollment 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012

Total 481 485 514 562 569

Total Kindergarteners 72 79 85 94 96

Total 1st Graders 85 78  94 94

Total 2nd Graders 74 84 83 95 92

Total 3rd Graders 77 79 87 90 92

Total 4th Graders 85 81 86 97 92

Total 5th Graders 88 84 87 92 93

 2010-2011 Attendance & 

Absence Rates

Attended > 95% 

school days
ADA 

Chronic Absence 

(>10% of academic 

year) Rate 10-11

School 76.0% 96.0% 5.0%

Region 71.0% N/A 11.0%

District 75.0% N/A 9.0%

Special Populations 2007-2008 2008-2009 2009-2010 2010-2011
2011-2012 

(projected)

Socioeconomically 

disadvantaged
57 52 50 59 61

% of total enrolled 11.9% 10.7% 9.7% 10.5% 11%

ELL 17 13 15 16 17

% of total enrolled 3.5% 2.7% 2.9% 2.8% 3%

Resource/Special Day 26 24 23 32 29

% of total enrolled 5.4% 4.9% 4.5% 5.7% 5%

Background of students 2010-

2011
Number of students % of Total Students

Discipline - prior 

school year (10-11)

Suspension

# of students

% of total students 

suspended

African-American 96 17% African-American 2 100.0%

Asian/Pacific Islander 47 8% Asian/Pacific Islander

Hispanic 49 9% Hispanic

White 271 48% White

Other/Mixed/No Response 99 18%
Other/Mixed/No 

Response

ELL 16 3% Male 2 100.0%

SPED 32 6% Female

Male 262 47% Total 2

Female 300 53%

Chabot Elementary Jonathan Mayer

Truancy Rate (# of students w/unexcused 

absence or tardy on 3 or more days) 

42.9%

N/A

# Live in Neighborhood

330

Enrollment, Attendance, Background, & Discipline in School

Live-Go Data

% of school No 

Live-Go

10.5%

44.8%

17%

8%

9%

48%

18%

Student Background 2010-11

African-American

Asian/Pacific Islander

Hispanic

White

Other/Mixed/No Response

0

100
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300

400

500
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2007-2008 2008-2009 2009-2010 2010-2011 2011-2012

Enrollment & Special Populations

Total Socioeconomically disadvantaged ELL Resource/Special Day



                       Chabot Elementary:  School Data Profile 
 

Chabot Elementary School 
School Quality Review 2011-2012      74 

 

AYP 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011

AYP Met? Yes Yes Yes Yes Yes

AYP Criteria Met / Total 100.0% 100.0% 100.0% 100.0% 100.0%

API 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 Avg 5 Year Growth

Growth API 905 910 932 941 940

-16 4 27 10 -1 4.8

Yes Yes Yes Yes Yes

887 899 895 904 945

3 5 9 4 4 5.0

* Met School-wide target, not subgroups

Growth Target Met?

Similar Schools Growth API

25

Overall School Academic Data

Net 5 Year Growth

24

Similar Schools growth between years

Chabot Elementary Growth between years
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2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 Avg 5 Year
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Net 5 Year
Growth

4.8

24

5.0

25

Chabot vs. Similar Schools API Growth between Years

Chabot Elementary Growth between years Similar Schools growth between years

0.0% 10.0% 20.0% 30.0% 40.0% 50.0% 60.0% 70.0% 80.0% 90.0% 100.0%

2006-2007

2007-2008

2008-2009

2009-2010

2010-2011

100.0%

100.0%

100.0%

100.0%

100.0%

AYP Criteria Met / Total

AYP Criteria Met / Total
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2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 5 Yr Average 5 Yr Net Growth

Proficient/Advanced 79.6% 77.5% 84.3% 84.9% 85.2% 82.3% 5.6%

Basic 14.0% 19.4% 12.6% 12.1% 11.1% 13.8% -2.9%

Far Below Basic/Below Basic 6.4% 3.2% 3.1% 3.0% 3.6% 3.9% -2.7%

2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 5 Yr Average 5 Yr Net Growth

Proficient/Advanced 80.3% 81.0% 86.1% 86.1% 88.3% 84.4% 8.1%

Basic 12.1% 14.0% 12.0% 11.5% 8.6% 11.6% -3.5%

Far Below Basic/Below Basic 7.6% 5.1% 1.9% 2.4% 3.1% 4.0% -4.6%

CST ELA

CST Math
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Growth OR Adv in 2 yrs Flat Slide OR FBB in 2 yrs

18.9%66.0% 15.2%

% FlatChabot 2 Yr Cohort 

Data 09-10 to 10-11

% Slide# Students

244

% Growth

2 Yr Cohort Academic Data

Student improved one or more performance levels 

or remained at Adv in both years

Student remained at the same performance level 

in both years, not including FBB and Adv

Student slid back one or more performance levels or remained at FBB in 

both years
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Advanced Proficient Basic Below Basic Far Below Basic

Advanced 81.9% 15.9% 2.2% 182

Proficient 29.4% 47.1% 14.7% 8.8% 34

Basic 8.0% 28.0% 44.0% 20.0% 25

Below Basic 33.3% 66.7% 3

Far Below Basic

Advanced Proficient Basic Below Basic Far Below Basic

Advanced 80.6% 17.3% 2.2% 139

Proficient 46.4% 33.3% 17.4% 2.9% 69

Basic 6.7% 36.7% 43.3% 13.3% 30

Below Basic 66.7% 16.7% 16.7% 6

Far Below Basic

 # tested both years 

Perf Level 2009-10  # tested both years 

Performance Level 2010-11

Performance Level 2010-11

Perf Level 2009-10

CST Math

ELA
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1          What are 3 things that are distinctive about your school?  

 

Strong community – faculty, staff, parents, kids working cooperatively 

Dynamic PTA provides funds for enrichment (library, arts, music, science, parent volunteers in classrooms. 

Great teachers - this year who support all aspects of curriculum, and take time to care about the whole student, teacher 

collaboration 

Safe environment – students feel safe to walk in and around school without feeling bullied 

Nice facilities - brand new building, garden 

 

 

2          How effective is your school overall? 

 4 3 2 1  

Evaluation: Excellent  X+   Unsatisfactory 

How do you know: 

Answers compiled by 13 year veteran library support people and Parents of Children of African Descent. 

 

 

What are its notable strengths? 
 
Principal works cooperatively with PTA and faculty to provide incredible support for all learners. 
Teachers are excited to teach every student, not just those who are easy to teach. 
Lots of resources (Intervention specialist, TSA, school psych, on-site nurse, yard coach keeps playground safe, before and 
afterschool intervention programs for students testing below benchmark). 
 
 
 
 
What are the main priorities for improvement? 
 
Diversity: decrease in percentage of African American kids over the past 6 years (neighborhood is sending more and more 
students, neighborhood is majority white. 
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3          How well is the school regarded by its students and parents? 

 4 3 2 1  

Evaluation: Excellent X    Unsatisfactory 

How do you know? 
 
Answers compiled by PTA. Increase in neighborhood enrollment – gone from 50 to 80 students who come from the 
neighborhood over the past 6 year. 
 
 
 
What do (a) students and (b) parents most like about the school? 
 
Parents report: the dedication of the teaching staff, partnership with the principal, access to staff and administration, and 
the school’s many resources. Most parents report that students and highly satisfied with the school and fee that it is safe, 
secure and positive place for their children. 
 
What do they feel needs improvement, and what action is being taken? 
 
 

 

4          How well do students achieve academically?  

 4 3 2 1  

Evaluation: Excellent  X   Unsatisfactory 

How do you know? 
 
CST scores: 88% are P/A in Math, 86% P/A in English. 
API = 940. White – 965, African American  = 880 
District semester benchmarks in math 
Process Writing Assessment with 4

th
 and 5

th
 graders 

 
In which subjects and grades do students do best, and why? 
 
2

nd
, 4

th
, 5

th
 do best on CSTs (mirrors state trend) 

 
 
In which subjects and grades is improvement needed, and what action is being taken? 
K-3

rd
 grade using Being a Writer – creates a community of writers and fluency with writing 

4
th

 and 5
th

 grades using Step Up to Writing to provide more explicit and direct instruction (add detail, supporting details, 
etc.) 
 

Is there evidence of differential attainment according to gender, ethnic background or other grouping and, if so, what 
action is being taken? 

 

Over the past 6 years, we’ve gone from 780 to 880 API for African American students. We’ve also gone from about 55% 
P/A to about 70% P/A on ELA and Math CSTs. However, last year’s data showed that P/A African American students 
(particularly boys), had a 50% chance of going down 1 level in Math, and only a 33% change of going up one level. African 
American girls did somewhat better. White students over 2 consecutive years, had a more than 80% chance of staying the 
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same or moving up 1 level, and only a 10% chance of dropping. You are five times more likely to drop a level if you’re an 
African American boy as a white student. We need to support that group of students. 

 

In response to this, we cut back in our homework center from serving 70 students to serving 40 kids more intentionally. 
The program is much quieter and more focused. We have 3 adults working with 25 kids at a time, rather than 3 adults 
working with 40 students. 

 

We also shared this information with the teaching staff, and have created a focus on those students who are most likely to 
slip according to this data. Principal is working with the new teachers on engagement strategies (tracking where they’re 
reading, etc.). We’re having students prepare for silent reading time before they can leave for recess (their book must be 
out on their desk) – to save time when they come back in. 

 

This is an area that we are looking forward to getting help on. 

 
 

5          How effective is the quality of the curriculum & instruction? 

 4 3 2 1  

Evaluation: Excellent  X   Unsatisfactory 

How do you know? 
 
Answer compiled by PTA and administration. 
We have Essential Power Standards in every grade every month, and teachers collaborate on them. Plan, reteach, etc. 
Formative assessments show where students are in knowing and being able to use the EPSs. The reteach those who 
haven’t gotten it yet, our Intervention Specialist takes them and works with them on the particular skills they haven’t 
mastered yet. We don’t follow the pacing guides, but we’re committed to all kids mastering the material by the end of the 
year. 
 
 
 
Which are the strongest features of teaching and learning, and why? 
 
Parents express a range of views. In general, the quality of teachers is high. Teachers are dedicated, skilled, and motivated. 
Some parents note that the teaching staff is quite inexperienced, but that those newer teachers bring great energy. 
Parents frequently voice frustration about Open Court and Envision Math, and time spent preparing for the standardized 
tests. The lack of creativity and “worksheet learning”. Parents of early readers express desire for additional resources for 
their children. 
 
 
 
What aspects of teaching and learning most need improvement, and what action is being taken? 

 

Holding as high expectations for our African American students as for our white students. Larger sphere of success – we 
need teachers to take on all avenues to support kids. Many of our teachers go all the way, but we have some who haven’t 
embraced the practice of working in many ways to meet the needs of every kid. We are working to provide additional 
support to those teachers so that they understand additional ways to support every student. We’ve trained in Kagan 
strategies, we’ve brought teachers in to teach others new strategies, we encourage teachers to use lots of manipulatives, 
peer observations, SSTs to brainstorm an array of strategies for each kid. 
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6 How effective is the system of assessment of student learning? 

 4 3 2 1  

Evaluation: Excellent     Unsatisfactory 

How do you know? 
 
What are the strongest features of assessment? 
 
What aspects need improvement, and what action is being taken? 

 

 
 

7 Identify at least one student group on which you have a strategic focus.   How effective is the school right now 
in diagnosing and addressing the learning needs of this group? 

 4 3 2 1  

Evaluation:  AAMA Excellent  3 2  Unsatisfactory 

How do you know? 
We do a very good job of identifying all of our FBB, BB, and Basic students and supporting them to move toward basic, 
proficient and advanced.  We do not as good of a job, and need support helping proficient and advanced AA males excel – 
in general.  We also have a wonderful Saturday School, mostly focused on math that requires parent participation and has 
shown excellent gains on CST in math (and some gains in ELA, though that is less of a focus). 
 
 
Which are the school’s strongest features, and why?  We identify who needs help and get them support:  After school, 
before school, SST, intervention with STIP sub, Dryer’s Flyers – we have 6 adults who have formed reading groups with 
four kids each (total of 24 students) who are reading weekly and then going to Dryers to celebrate the completion of 
books.  Teachers do regular formative assessments and figure out who knows or doesn’t know material and reteaches or 
extends the learning. 
 
Saturday School with Ms. Carrow, coach Jason, and a math teacher volunteer. 
 
 
What most needs improvement, and what action is being taken?  Advanced and proficient African American (and higher 
basic students) need support, higher expectations how to lift up, challenge and engage more;  we know this based on test 
scores and classroom observations. 
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8 How effective are the strategies and services that you have put in place to support the physical, emotional, and 
social needs of your diverse students? 

 4 3 2 1  

Evaluation:  
Administrators and 
2

nd
 grade team 

Excellent 4 3   Unsatisfactory 

How do you know? 
 

 Lunch incidents and discipline are way down 

 We have a school psychologist runs s social groups for students with issues – (fifth grade girls with drama issues; 
third grade boys with social issues, no friends for example). 

 Jessica Cannon runs 70 SST’s and follow ups each year, and we have tremendous parent feedback on them as 
positive experiences.  Parents complement us on SST process and often say how wonderful Ms. Cannon is. 

 
 
What are the strongest features of support structures for a diverse student population?  

 Coach Jason on staff working with students in various capacities 

 Junior Coaches program and after school program 

 Buddy Reading for all classes 

 PCAD ‘s multi-cultural pot luck 

 PCAD’s  African American Read-in where every class has a black parent visit and read an AA book to the class 
 
 
What aspects need improvement, and what action is being taken?  
 We need to be able to support our families who come from out of the neighborhood and cannot afford after school care.  
Currently, Adventure Time, our after school provider can only take so many families and only has about 5- 10 scholarships.  
We have over 50 families on Free/reduced Lunch and could use support for them so that they can get after school care.  
We also need help reaching out to all families – we struggle with inclusion, especially with families from outside the 
neighborhood.  
 
PCAD often discusses how they don’t know how to reach out to many of the AA families that come from outside the 
neighborhood to come to a meeting, a potluck, etc.    We would be interested in figuring out how to approach anti-racist 
work with staff and community in a way that feels foundational, not defensive or blaming anyone. 
 
Technological support? 
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9 How effective are the professional development opportunities provided to teachers? 

 4 3 2 1  

Evaluation: Excellent  x   Unsatisfactory 

 
 
 
How do you know?  Second grade:  Not what teachers want or need, it is brought to us, and they wonder if PD’s come 
from an identified need – and add that it is not challenging or applicable;  Kindergarten says PD gives us ideas and 
strategies to implement in other classrooms; 
 
 
Which are the strongest features of professional development, and why? 
 
Strongest features are that teachers are involved in leading PD at the school; opportunities for cross-grade level 
collaboration builds and develops community;  collaboration and sharing of ideas;   
 
 
What aspects of teaching and learning most need improvement, and what action is being taken? 
 
Teachers would like to get paid for leading PD; some see a lack of teacher input into PD and would prefer that we 
collaborate with other schools – would like to see the district facilitate more cross school collaboration with grade levels. 

 

 

 
 
 

10 How effective is the leadership and management of the school? 

 4 3 2 1  

Evaluation: Excellent x x   Unsatisfactory 

How do you know?   
Parents are highly satisfied with leadership and management of the school.   Parents give money to the principal to 
support the school and provide intervention support, art, after school support and recess support. 
 
Which are the strongest features of leadership and management, and why?   
 
Parents report that the admin is positive, high energy, trustworthy and accessible.  Parents report very positive feelings 
about office staff.  Several parents have commented that the quality of the teachers has improved (new hires) and credit 
the principal.  Several parents also commented the positive impact of Ms. Cannon, who was frequently described as a 
“Vice Principal”.   
 
What aspects of leadership and management most need improvement, and what action is being taken? 
 
Some parents not that there could be more effective communication about school issues, such as staffing, curriculum, and 
other current events as they arise.  Parent who expressed more critical opinions tended to note that the principal was rigid 
or unwilling to make exceptions for their particular needs, but nonetheless still felt very positive about the school 
leadership. 
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11 How effectively does the school meaningfully engage with parents & students?  

 4 3 2 1  

Evaluation: Excellent x x   Unsatisfactory 

How do you know? 
 
 
Which are the strongest features, and why?   
Parents love the parent teacher conferences, Back to School Night, Open House, Science Fair, Lawrence Hall math night, 
the different committees – PCAD, SSC, and PTA.  These and volunteering in the classroom provide some wonderful 
opportunities for parents to engage. 
 
Teachers are great because they have an open door policy where families can check in regularly instead of being surprised 
at report card time.  Teachers and staff are on top of it and no one says they cannot talk with you or make an 
appointment.  Parents appreciate the parent-teacher conferences, and feel they provide a holistic explanation of their 
child’s experience and progress. 
 
Since Ms. Cannon has been hired they feel that Chabot will take good care of you.  She has been a great help to Mr. Mayer 
– it is too much for the principal to take care of SST’s 504’s and other intervention programs.  Ms. Edana does a great job, 
friendly and informative in after school program and with other issues. 
 
 
What most needs improvement, and what action is being taken?   
Parents frequently mention the need/desire for better communication channels, but this appears to be more of a 
reflective critique as they concede the school uses many techniques to connect.  Parents are very positive about classroom 
communication. 

 

 

 

12          What are the school’s future plans? 

Discuss the key challenges or risks that you see for your school going forward.  

 

Improve Diversity – as a parent of Chabot for 6 years, I have seen a decline in diversty; 

 

Parents are very happy with the school physical site plant, want to make sure there are not future portables.  Parents want 
class size to remain the same and avoid future cuts to programs, staff, and other resources. 

 

Parents of upper grade children have a general anxiety about middle school, and the relationship between Chabot and 
Claremont is frequently mentioned as an area of untapped potential. 

 

Describe what you are doing or plan to do to address each of the major challenges that you have identified.   If applicable:  
Describe any recent major revisions to your school plan and rationale. 

 

Parents want to participate more in monthly assemblies and community building activities that are not related to the PTA.  
Like to see more of a variety of field trips to support a broader range of the community;  Like to see PTA buy more hours of AT 
so low income parents can have after school care.  Like to see more work with sister schools since our school has so much.  
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Example would be our wonderful Saturday School program. 

 

AAMA:  Continue with Saturday school, staff discussions and PD to support AAMA; Dryer’s Flyers small reading groups; Coach 
Jason and Jonathan (consultant) to do leadership with 4-5

th
 grade AAM and Ms. Bonnie for 4-5 AAF leadership groups.  Work 

with PCAD to continue discussion broaden the involvement of families of color in school functions and support them to feel 
more comfortable; we have been discussing making more home visits to families whose children are falling outside the realm 
of success.  

 

After school Care:  Working with AT and the PTA to figure out how to get more after school hours for families who need more 
support/child care from 3:00-6:00 pm. 

 

 

 

 
 

Please provide a brief description of the steps you took to complete this SQR Self-Reflection. 

 

Principal Jonathan Mayer distributed the reflection questions to a variety of Chabot community members: Parent 

volunteers, Enrichment library support staff, the PTA president, the Parents of Children of African Descent (PCAD)  

President, The Kindergarten PLC (4 teachers) , the 2
nd

 grade PLC (4 teachers), the school’s TSA Jessica Cannon, and 

himself. Each of these folks answered questions, and then Jonathan worked with Eve Gordon, Lead Evaluator, to 

synthesize the responses at the SQR office one day. 

 

 

 

 

 

 
 

 
 

 

 


