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BACKGROUND TO THIS PILOT YEAR’S WORK 
 

During 2010-2011, fourteen task forces were formed with representation from a variety of 
stakeholders ranging from students and parents, to teachers, administrators, and community 
partners throughout Oakland.  The Quality Community Schools Development Task Force was 
formed to define and set out a work plan to move the community toward a common vision of 
quality in Oakland’s schools. 
 
The Quality Community Schools Development Task Force created a set of School Quality 
Standards, comprised of seven Key Conditions delineating seventy-two Quality Standards. This 
work incorporates findings from other task forces (Teaching Effectiveness, Effective Leadership, 
Full Service Community Schools, Experience and Achievement, and African American Male 
Achievement) that were also addressing elements of quality in schools. At the end of the year, 
the School Quality Standards and the School Quality Review process were incorporated into the 
District Strategic Plan, which was adopted by the OUSD Board of Education in May 2011. 
 
The 2011-2012 school year is year 1 of School Quality Review implementation.  One goal of the 
Quality Community Schools Development office for year 1 is “to implement a successful pilot of 
15 schools for School Quality Reviews across 3 regions in grades K-8.”  In this “pilot” year, with 
its emphasis on design and capacity building, the School Quality Review Office, with counsel 
from the Executive Officers and other district leadership, made a few strategic decisions about 
the content and process of the reviews—decisions that make this year’s reports different from 
future reports.   
 While the adopted School Quality Standards are organized into seven broad categories, 

which are called “Quality Indicators,” this year’s data collection and written findings 
have focused on five of the seven Quality Indicators.  See the Rubric Analysis section in 
the Findings for further detail. 

 Within these five Quality Indicators, this year’s data collection and written findings also 
has focused on select, “high leverage” school quality standards, not every standard.  
Again, see the Rubric Analysis section in the Findings for further detail.  

 The rubrics for assessing a school’s development toward each standard are of two 
different designs.  The decision was to pilot each design this year and then, after 
evaluating each design’s strengths and weaknesses, to commit to one design going 
forward.  Again, see the Rubric Analysis section in the Findings for further detail. 

 The Summary Narrative in each Findings Report will vary in its structure from report to 
report.  Again, the decision was to pilot different versions of the Summary Narrative and 
then, after evaluating each version’s strengths and weaknesses, to commit to one 
structure going forward. 

 
Finally, in an effort to align the School Quality Review Office’s work with the larger District as it 
implements various parts of the Strategic Plan, this report mirrors language from the 
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Community Schools Strategic Site Plan, using the term “Quality Indicators” rather than “Key 
Conditions” to identify the broad categories into which the standards are organized.  Note that: 
 Quality Indicator 1 – Quality Learning Experiences for All Students – is Key Condition 2 in 

the original School Quality Standards, as adopted by OUSD’s Board in May 2011.  
 Quality Indicator 2 – Safe, Supportive, & Healthy Learning Environments – is Key 

Condition 3 in the original version.   
 And so forth, such that Quality Indicators 1-5 represent Key Conditions 2-6 in the 

original version.  
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PART 1:  THE SCHOOL CONTEXT 
 
 
Markham Elementary is located in the heart of East Oakland a few blocks from Eastmont Mall.  
The school has been in existence for over 70 years and it’s a large two stories building with an 
additional newer two story building and portable classrooms in the back.  The school is on the 
corner of Krause Avenue and 73rd Avenue, a street that connects the Nimitz and MacArthur 
Freeways and is always a busy intersection.  To ensure that students and families who have to 
walk to school are safe, the school has the services of two cross guards in the morning and 
afternoon at that intersection.  Many children get dropped in cars and many parents walk with 
their children into the school and stay with them until the bell rings and their teachers take 
them into their classrooms.    
 
The school services approximately 350 students in grades Kinder to 5th grade.  The student 
population is predominantly Hispanic (54%) and African American (39%).  Additionally, three 
percent of the students are Asian, one percent is White, and three percent are other or not 
specified.  Ninety percent of the students qualify for free or reduced lunch.  Forty-two percent 
(n=144) are English Learners.  Fifty four percent (n=78) of English Learners are in Bilingual 
Spanish classrooms described as “Early Exit Bilingual Program”.  Traditionally, the early exit 
bilingual program is designed to help children acquire the English skills required to succeed in 
an English-only mainstream classroom. These programs provide some initial instruction in the 
students' first language, primarily for the introduction of reading, but also for clarification. 
Instruction in the first language is phased out rapidly, with most students mainstreamed by the 
end of first or second grade (McKeon, D. 1987).  The second grade bilingual teacher is very clear 
about this philosophy and in her lessons ensures that students are continually learning English 
to be ready for third grade when they will not have a bilingual teacher.  The rest of English 
Learner students are in regular classrooms with teachers who hold a CLAD (Cross-cultural, 
Language, and Academic Development) credential, but their instruction is in English, regardless 
of when they came into the country.  Looking at API data, English Learners attained a composite 
score of 801, even above the school wide score of 774. 
 
Additionally, the school has 55 or sixteen percent of its students receiving Special Education 
services in three programs:  SDC (Special Day Class), RSP (Resource Specialist Program) and 
Speech.  The SDC program is the largest with 33 students (60%) and it provides services in 
grades K-5 in three classrooms:  Kinder, Grades 1-2, and Grades 3-5.  The second largest 
program is speech.  28 students qualify for these services, provided by a speech and language 
teacher following the students’ IEP (Individualized Educational Plan).  An additional 11 students 
receive RSP “pull-out” services by a part-time RSP teacher who comes to Markham two days 
per week.  During focus group interviews, Special Education staff shared that there is a need for 
additional training to the general education staff to understand how to modify lessons and how 
to push Special Education students to learn more, especially students who spend most of their 
time in the regular education classroom. 
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The school has a staff of twenty three teachers.  This number includes an EEIP (reading 
intervention) who acts as a prep Art teacher and coordinates the Science Foss kits, and five 
Special Education teachers servicing Resource and Special Day Class students.  The school 
receives QIEA (Quality Education Investment Act) funds to maintain a 20:1 student-teacher 
ratio.  Markham teaching staff can be described as an experienced staff, based on the number 
of years teaching they have.  For example, 7 teachers have 30-40 years of teaching experience; 
an additional 9 teachers have 10-27 years of experience.  This is 70% of the teaching staff.  Only 
7 teachers or 30% have less than 8 years of teaching experience and from this list, only 1 
teacher is brand new to the school and to teaching.  This new teacher teaches a Kindergarten 
SDC class. 
 
Classrooms are divided by sections where all K-1 grades are located in the main building and 
each shares a separate yard.  2nd and 3rd graders are located in the newer building and share 
the yard with the 1st graders.  4th and 5th grade classrooms are located in portables at the end of 
the school and have their own yard equipped with basketball hoops.  Unfortunately, although 
students have a lot of space to play, they have little play equipment.  When students were 
observed playing in the yard, they had a few basketballs and jump ropes.  When teachers came 
and stayed with their classrooms, especially in the 1st to 3rd grade yard, they sometimes 
brought a ball and hanged it in the poles to play tedder ball and students took turns hitting the 
ball.  A common thread, especially among the lower grades, is that students wished they had 
more things/activities to do during their free/recess time.  Two second graders shared during 
student interviews how their hopes went up when they engaged in writing letters to their 
principal about buying them a play structure.  They shared how they did a lot of research with 
their teachers by looking in the internet and finding prices for a play structure.  One child said, 
“they [play structures] range from $200 to $2,000”.  Unfortunately, they lost hope of getting a 
play structure when they heard, “there’s no money” from their principal. 
 
The hall in the main building has some posters and a calendar, but they are old and have not 
been updated.  The SQR team heard from school staff that this is a result of the many cuts the 
school had to undertake.  “There are not enough people to keep things up to date”.  The 
cafeteria is open for breakfast and lunch and serves as a meeting place for the after school 
program. During campus observations in the cafeteria/multipurpose room during breakfast, the 
SQR team observed students knowing and following the established routines for picking up 
food, eating and cleaning up after themselves with minimal staff and/or supervision; during 
lunch, the SQR team observed children sitting in mixed groups and chatting amiably, behaving 
respectfully and following strict, controlling procedures.  For example, there was a staff 
member using a bull horn to comment and correct unwanted behaviors.  During one of the 
observations, an SQR team member observed a child being moved from the table for laughing 
(although we could not hear what he was laughing about), which the team thought it was a 
rather oppressive and unnecessary procedure.  We also observed two additional students 
moved away from their friends because they did not enter the cafeteria following the expected 
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procedure.  The cafeteria rules and expectations are posted and supervisory personnel enforce 
these procedures.  During student focus group, several students verified this observation and 
classified similar experiences as “things they don’t like about the school”. 
 
At Markham the after school program, sponsored by Bay Area Community Resources (BACR), 
an organization that has been providing after school programs in the bay area for over two 
decades, services approximately 80 students in grades 1st to 5th grade and it’s staffed by a 
director and four mentors.  Each mentor has a group of no more than 20 students.  The 
program offers time for students to start their homework, although they emphasize that they 
are not a “homework completion” program.  They also offer sports and enrichment activities 
ranging from soccer to gardening to cooking and a few more.  Many parents appreciated this 
service, as evidenced in their responses during parent “short” interviews when they came to 
pick up students from the program.   
 
Academically, Markham met its 2011 Academic Performance Index (API) growth target at 774, a 
17-point decline from its 2010 base score of 791, but still higher than the 710 state goal.  All but 
one subgroup (students with disabilities-API 623) surpassed the state target of 710.  Markham 
has a rank of 4 statewide and a rank of 6 when compared to similar schools in California using a 
1-10 point scale. 
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The school did not meet 2011 Adequate Yearly Progress (AYP) because it did not meet 
proficiency targets in English Language Arts in any of the subgroups either by meeting the 
target of 67.6% proficient or through Safe Harbor (moving upward by 10% in each subgroup).  
In Mathematics, Markham met all but one (African American subgroup) by meeting the 68.5% 
proficiency target (Hispanic & English Learners subgroup) or through the Safe Harbor method 
(schoolwide and SES).   
 
The scores in 4th grade in English Language Arts and Mathematics are stronger than the rest of 
the grade levels.  According to the self-reflection and the school’s principal, this is the result of 
a strategic move to place the strongest teachers in 4th/5th grade and to departmentalize them 
where they teach a specific subject to all cohorts of 4th and 5th grade students (English Language 
Arts, Mathematics, Social Studies, and Science).  This technique also prepares 5th graders for 
middle school when they’ll need to move from class to class. 
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The principal, Pam Booker, came to Markham during a difficult time when parents were divided 
racially and as she shares, “wanted a Latino principal”.  Regardless of this division that existed in 
the past, Ms. Booker has been instrumental in uniting parents by establishing the Chat and 
Chew monthly parent meetings where parents feel comfortable sharing their concerns.  
“Originally lots of concerns were raised at each meeting.  After several years now, there are 
virtually none” she shares.  “Parents are comfortable here.  Many can remember when it wasn’t 
like that.  Teachers are very supportive with parents.  Understand, respect, and like each other.  
At the beginning teachers were opposed to parents.  Good systems of communication [are 
present] now”.  This last quotation exemplifies Ms. Booker’s leadership in moving a staff to 
welcome and communicate with parents in order to build a positive school climate/culture. 
 
Some of the initiatives being undertaken at Markham during the 2011-2012 school year 
include: 
 

1. The establishment, training, and practice of Data Driven Instruction (DDI) by the 
teaching staff. 

2. Increasing parental involvement, especially of African American backgrounds. 
3. Establish partnerships with agencies that can provide much needed mental health 

services. 
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PART 2:  FINDINGS 
 
Sources of Data   
 
The School Quality Review team spent three days (February 27-29, 2012) observing classrooms, school-
wide activities, and various parts of the campus inside and outside the building. The team observed a 
variety of meetings and interviewed (individually or in groups) students, parents, teachers, classified 
staff, administrators, volunteers, and community partners.  The team also reviewed the school’s 
materials, data binder, and budget.  The information below represents such findings. 
 
Narrative Summary of Strengths and Challenges 
 
Quality Learning Experiences for All Students 
 
The SQR gathered substantial evidence to determine that the school offers quality learning experiences 
for all students in some, but not all areas, and this is a standard that will benefit from review and 
improvement from the school’s staff, administration and leadership team. 
 
Markham Elementary follows the California Standards and uses materials approved by Oakland Unified 
as they instruct their students.  The school has departmentalized 4th and 5th grades and has staffed these 
classrooms with their “strongest teachers” in an effort to prepare students for middle school and 
beyond.  When the SQR team observed these specific classrooms (10 observations), the team found two 
strong instructional areas.  They include students connecting prior knowledge to the new learning and 
students being consistently engaged in their learning.  The latter is an area of strength within the entire 
school.  Additionally, there are several classrooms where students experience strong engaging 
techniques and quality learning experiences (See rubrics for Quality Indicator 1-Standard 1).  
Furthermore, the school recently bought California Content Standards Practice and Mastery by 
Curriculum Associates in both English Language Arts and Mathematics as a supplemental test 
preparation program to expose students to the questions of the 2012 California Standards Testing.  The 
SQR team observed multiple observations in which these materials were being used during our three 
day visit not only to get students acquainted to the questions of the CST, but to practice test taking 
strategies and the best way to identify the correct answer.  According to teacher interviews, each grade 
level determines how often and the length of time that each teacher uses these materials.       
 
Although during teacher interviews, teachers shared knowledge of best practices and engaging 
strategies, overall, the SQR team found that teaching and learning is low in the majority of classrooms.  
Rigor is missing in the area of meaningful and challenging curriculum.  Evidence of this statement 
includes:   

• In 19 of 43 (44%) classroom observations students connected prior knowledge to their new 
learning.   
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• In 13 of 43 (30%) classroom observations, students applied their learning to meaningful 
questions or problems.  In these instances, teachers connected the day’s lesson to previous 
lessons in which students engaged in similar learning. 

• In 4 of 43 (9%) of classroom observations, students used 4 or more critical thinking skills-
Remembering, Understanding, Applying, Analyzing, Evaluating, & Creating.  In 22 of 43 (51%) of 
classroom observations, students used 2-3 critical thinking skills.  In 17 of 43 (40%) classroom 
observations, students used 0-1 critical thinking skills.  

• In 16 of 43 (37%) classroom observations, students used academic language and key vocabulary 
in speaking and writing. 

• In 27 of 43 (65%) classroom observations, students were not challenged because lessons were 
about skill building and not high critical thinking skills.  Questioning during reading 
comprehension lessons concentrated on the remembering and understanding domains.  

• In 5 of 43 (12%) of classroom observations time on task was not maximized for 2-5 minutes of 
the observation.  Three of these instances occurred in 4th grade classrooms. 

• 30 minutes of “quiet time” for Kindergarten students appear in the daily schedule from 11:30 – 
12:00.  This time is unstructured and Kinder teachers use it inconsistently.  For example, while 
one teacher allows students to flip through picture books for the entire time, another only lets 
students do this for ten minutes.  Students do not sleep or lie down, but are expected to remain 
quiet while the teacher prepares for the next lesson.   

• In 8 of 21 (38%) classrooms students experience medium to high levels of engaging and 
meaningful teaching and learning experiences. 

• Students have limited opportunities to engage with Science.   Although the daily instructional 
schedule reflects Science time four times per week in all grade levels (along with Social Studies, 
Health, PE, Art & Music during the same time frame), the SQR team observed only one 5th grade 
classroom engaged in a science lesson during the three days spent at Markham.   This class was 
presented by UC Berkeley personnel using FOSS units on the topic of “Chemical Reactions”.  
Furthermore, during the Wednesday’s collaboration session, the principal acknowledged that 
teachers had the freedom to incorporate Science as she was introducing the district’s annual 
Science Fair and requesting teachers to participate.  

 
In analyzing the quality of “safe and nurturing learning experiences” at Markham’s classrooms, the SQR 
Team found substantial evidence that classes are places where teacher and student interactions are 
positive, caring and create emotionally/physically safe learning environments.  For example, In 39 out of 
43 observations (90%), students displayed safe, respectful behaviors by 85% or more of students.  In 38 
out of 43 observations (88%), communication between student & student is safe and respectful.  In 25 
out of 43 observations (58%) teachers & students demonstrated care for each other through 
recognition, encouragement, and efforts to build relationships.  The SQR Team also observed several 
classrooms in the after-school program where mentors and student interactions are positive, caring and 
create emotionally/physically safe learning environments during the gathering time in the multipurpose 
room as well as in the classrooms and during enrichment time activities. 
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Areas of concern the SQR team found in looking at safe and nurturing learning experiences for Markham 
students include the need of a unified discipline plan that can be used both during the school day as well 
as during the after school program.  Because this is not in place, teachers use a variety of incentives and 
consequences to address their students’ behaviors depending on their philosophy of discipline.  
Furthermore, based on focus students’ interviews, there is a range of how safe students feel in their 
school and classrooms.  While lower grade students shared their classrooms are safe, upper grade (4th / 
5th) students had a different experience (See Quality Indicator 1-Standard 2).   Finally, the school needs 
to address a recurring problem of some teachers being late to class on a regular basis.  
 
In the area of Active and Different Ways of Learning, the SQR team found that the school does not 
provide its students active and different ways of learning consistently in many classrooms.      

• In 35 of 43 (82%) classroom observations students did not experience active and different ways 
of learning.  Although in many classrooms students sit in groups or next to a partner with the 
intention to have an advanced student available to support their partner (s), many times the less 
proficient student (s) did not want to participate in the activities and having a partner did not 
matter.   In the rest of the observations, students were observed working independently, 
engaged in answering questions as a whole group, writing definitions and ordering spelling words 
alphabetically, and involved in “skill based” worksheets or activities . 

• Instruction does not balance direct explanation, modeling, guided and independent practice in 
classroom observations at Markham.  When 43 classroom observations’ time on each stage is 
aggregated, we found that 14% of time is spent on lesson presentation; 12% of time is spent on 
teacher modeling; 38% of time is spent on guided practice; 31% was spent on independent 
practice, and 5% of the time there was no teaching.  As the data suggests, in the majority of 
classroom observations, the SQR team observed teachers practicing together and immediately 
moving to independent practice.   

• In 27 of 43 (63%) classroom observations the SQR team did not observed students engaged in 
academic language and key vocabulary in speaking and writing.  In some classroom observations, 
the teacher introduced new vocabulary, but students did not have a chance to practice it or use 
it in the context of the lesson.   

• In 5 of 43 classroom observations (12%) activities in the classroom provided every student with 
opportunities to be challenged.  Many of the assignments for students involved building skills 
and not necessarily using higher level critical thinking skills.  Also, in several classrooms there was 
no alternative assignment when students finished early.  The alternative was to remain quiet and 
idle until the majority of students finished and it was time to check the work.  Some students 
waited until the correct answer was given and wrote their answers at that time before turning in 
their work.  Furthermore, during a parent interview, a parent shared her concerns about 
teachers not differentiating for more advanced students and her son reviewing what he had 
learned the previous year. 

  
The SQR team found substantial evidence that Markham offers strong intervention supports to address 
the needs of their non-proficient students.  For example, the school supports Spanish speaking students 
with bilingual classroom opportunities through an Early-Exit transitional bilingual program in grades K-2.   
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The after school program sponsored by Bay Area Community Resources (BACR) provides skill building 
support, homework time, and enrichment opportunities including physical education (provided by their 
classroom teacher during the day program) to approximately 80 students in grades 1st to 5th.   The school 
employs a TSA (teacher on special assignment) to support teachers as they implement Data Driven 
Instruction and in engaging in “corrective instruction” conversations in their grade level teams.  The 
school invests in a license of “Ticket to Read” computer program ($3,500 to place program in all school’s 
computers).  The program builds vocabulary and comprehension skills.  During school, all classrooms 
come to the computer lab once per week for about 45 minutes.  The teachers have been trained to run 
their own sessions.  Students who are below grade level per CST scores participate in after school 
programs (Achievement Academy & Tutor Works) to address learning gaps.  Faith Network volunteers 
further support “non-readers” with during the day pull out sessions weekly for two hours of individual 
and small group tutoring.  The school has an active School Study Team (SST) process to address the 
needs of students with a variety of concerns.  The SST is headed by the psychologist who meets weekly 
with the nurse, speech therapist, and teachers who have students referred to the team.  Teachers fill out 
proper documentation and parents are invited to examine the concerns and develop action plans to 
address those concerns.  And most important, teachers addressed students’ academic gaps in the 
classroom during workshop/center time, when they work with one to two students at a time. 
 
 
Safe, Supportive & Healthy Learning Environment 
 
The SQR team gathered substantial evidence that Markham Elementary is a safe, supportive and healthy 
learning community and has several systems in place to build community in classrooms and across grade 
levels. 
 
The school has been diligent in creating a safe, supportive and healthy learning environment for their 
students.  The school adopted the Caring Schools (CS) program to incorporate social/emotional learning 
into daily academic instruction.  Activities develop competencies in (1) self-awareness, (2) social 
awareness, (3) relationship skills, and (4) responsible decision-making. CS promotes safer schools where 
there is a decrease in negative behaviors including bullying, harassment, and violence, and where 
everyone can build strong character and experience academic success.  Although the SQR team did not 
observe any of these lessons taught in the classrooms, the team observed a safe environment for their 
students.  Furthermore, California Healthy Kids Survey (CHKS) data of 5th grade students shows that 
students feel safe at school.  85% answered they feel safe most or all of the time at school as compared 
to outside of the school (where 36% of students do not feel safe most or all of the time).  This same data 
also shows that students are happy at Markham (77% answered most or all of the time to this question).  
This information was verified during student interviews when they shared that they feel safe for the 
most part at school.   
 
The SQR team did hear of some concerns by parents and the teaching staff that the school can address 
in order to continue building a safe, supportive and healthy learning environment for their students.  
These concerns include:  From Parents,  
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• Activities during recess.  The school does not have any play structures, benches or shade.  
Parents participated in an event to raise funds for sporting items, but do not see extra 
sporting equipment during recess. 

• Teachers who arrive late.  Many times parents stay with the children until the teacher arrives.   
• Little supervision in the yard.  Children get bullied and nobody sees.  Parents end up 

intervening (in the mornings when they come to drop off their children) to let them know it is 
not right to bother others.  Children who hurt other children in the yard and nobody see 
them.  “Sometimes it is only verbally, but still hurting kids”. 

• Adults who yell at their children in the cafeteria or sit them away from their classmates 
because they don’t know / don’t follow the expected procedures. 

 
From the teaching staff, creating a formal discipline policy with progressive steps and consequences that 
are followed school wide.  Many of the teachers address their own discipline problems and when 
students cannot stay in their classroom, they send students to a buddy teacher.  Once a formal discipline 
plan has been created, it can extend to the after school program for continuity.  Another concern, not 
raised by staff or parents, but by students and the 5th grade Physical Fitness Test (PFT) data, is a tighter 
and concentrated effort to implement the Physical Education standards.  The data table included in 
Quality Indicator 2 – Standard 1 provides data regarding the 2011 PFT results. 
 
The school has a strong system to identify academically “at-risk” students and to provide them with a 
variety of intervention supports.  These supports start in the classroom (workshop/center type small 
group and one-on-one tutoring) continuing with the current acquisition and implementation of 
Curriculum Associates-Test Prep materials in both ELA and Math beginning in 2nd grade and into 5th 
grade to expose students to CST questions and to critical thinking in identifying the correct answer.  The 
school also uses “Ticket to Read”, a computer based level reading program.  Teachers take their students 
to the computer lab once per week to work on this program and use it as a diagnostic and support 
program to fill students’ gaps in reading.  The after school program, Faith Network reading volunteers, 
SES program providers, and the SST process complement services for students that have greater need 
than can be addressed in the classroom.   

 

Learning Communities Focused on Continuous Improvement 

The SQR team found some evidence that teachers at Markham work in professional learning 
communities focused on student progress.  Although Markham is making good progress in this area, 
especially with the adoption of Data Driven Instruction, it is important that this continues to be refined 
and supported until it becomes a strong practice. 
 
The SQR team found evidence that Markham’s teachers involve themselves in Data Driven Instruction 
(DDI) as their Professional Development model at least twice per month on early release Wednesdays.  
During this time teachers “analyze who is meeting proficiency and who is not”.  They discuss “different 
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approaches to re-teaching”. The following are responses given by teachers during our focus groups 
regarding their engagement with data analysis: 

• “We use many types of data:  Fluency tests, SRI, High Frequency, Phonics, benchmark 
assessments, CST, etc.  After benchmark assessment, we carry conferences with students and 
go over the test and answer analysis report to see mistakes.” 

• “In Bilingual classes, the goal is to transition to English.  We use Problem of the Day to 
address areas that students have not mastered.  Administer fluency tests in both English and 
Spanish to see how students are progressing.  School uses the early exit (from Bilingual 
Spanish Program) in 2nd grade.”  

• “We focus on data.  We discuss by grade level how to re-teach using a different way from the 
initial lesson.  Provide awards to kids.  We are given time to collaborate by grade level.” 

 
Furthermore, he school employs a Teacher on Special Assignment (TSA) whose role is to support 
teachers in the implementation of DDI.  This person attended a training that introduced DDI and she 
believed that it would be very beneficial for students if used at Markham.  During a conversation with 
the principal, she presented her plan to bring DDI to the school and together they planned training and 
steps to follow.  The TSA explained that she is supporting the 4th grade team with DDI and carrying 
informal classroom observations in Kinder and 1st grade classrooms.  Several teachers are also 
incorporating reflections from students after benchmark assessments.  These reflections provide 
teachers more information regarding testing conditions and what was in the mind of students while 
taking the benchmark assessment. 

Although DDI is alive at the school, this is a new program the staff at Markham began using in December 
2011.  It is important that staff continues to receive support and training as they practice and become 
familiar with Data Driven Instruction.  Another area that needs to be more explicit is the process in 
which teachers provide English Language Development (ELD) to their students.  Although the data show 
that ELD students are thriving, the school should put in writing what it is doing so that new teachers can 
reproduce the procedures that are in place.   

 
 
Meaningful Student, Family and Community Engagement/Partnerships 
 
The SQR team found few opportunities for Markham staff to engage students, family, and community in 
strong and different ways to build true partnerships between the school and home.  This is another area 
the school will benefit from addressing. 
 
Markham Elementary has an active SSC group as mandated by Title 1.  According to a parent interview, 
during that meeting, members review and approve budget allocation and elements of the site plan.  
During teacher interviews, the SQR team found out that majority of communication between teachers 
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and parents is informal and takes place when parents come to their doors as they drop off or pick up 
their children.  During these visits, parents ask questions about how their children are doing and 
teachers provide them with that information.   The problem with this technique is that teachers only get 
to speak with parents that have the time to come to the school. 

Parents shared that they know how their children are performing by the homework that teachers send 
home.  Sometimes they are in the form of packets; sometimes they get individual worksheets or projects 
as in the case of upper grades.  They also learn how they children are performing during parent-teacher 
conference after the first trimester, but this is held only once per year.    

The school also has a practice in which teachers call home when children are misbehaving, although 
somewhat inconsistent.  The psychologist and nurse also call parents when they need to schedule SST or 
behavior contracts to address concerns that show up during school hours.  The attendance clerk calls 
and reports being able to reach 80% of parents in order to clear absences.  When parents have 
questions or share information that it is not related to attendance, this information is passed on to the 
principal for further follow-up.  The after school program shared that they have a priority to get parents 
involved.  One activity that has proven positive results in bringing parents to the school and program is 
when students’ work is showcased.   

The SQR team found that areas that the school needs to address include:  Communication between 
teachers and families varies across the school.  While some teachers send a weekly page with the 
homework packet and share their private phone number, most of the teachers do not.  Teachers are 
inconsistent in calling parents when children have academic or behavior concerns.  Some teachers 
complain that phone numbers change and nobody updates them.  Parents shared that many times their 
children tell them the events (such as a fight or being bullied) took place at school and adults did not call 
the home to share that information.  When parents come to the school and request meetings with the 
principal, it takes several trips.  A parent shares, “the principal is sitting in the car, and we are waiting in 
the office”.  According to this parent, this action sends the message that “students and the school is not 
a priority” to the principal.  Spanish speaking parents shared a concern that there is no one in the office 
that speaks their language and they need to find ways to communicate with the school especially during 
critical circumstances.  Parents also shared that although Chew and Chat is available on a monthly basis, 
many times the principal is not present and they have to wait for an answer to their concerns or 
questions.  As a result, some parents choose not to attend these meetings.  The school does not have a 
student council and students do not have an opportunity to voice their concerns or to engage in 
developing actions to their concerns. 
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Effective School Leadership and Resource Management 
 
The SQR team found some evidence of effective leadership and resource management at Markham 
Elementary.    
 
The principal is described as caring and supportive as well as positive and open to suggestions by some 
parents and most staff.  The following are evidence that support this statement:  The principal is “good 
at developing working relationships with staff when she “encourages grade level meetings”.  She’s 
compassionate, but makes clear that the adults have a job to do.  She’s supportive and “gives us 
[teachers] time to collaborate in grade levels”.  She also “makes classroom visits and gives us feedback”.  
Ms. Booker “has not forgotten what it’s like to be in the classroom.  Very fair, approachable and 
accessible” and takes suggestions, “Got us Curriculum Associates test prep books”. 

 
The principal works within her allocated budget to continue to provide as many services as possible even 
if these services have to be cut to part-time partly due to the fact that the school has many teachers at 
the top of the salary scale.  The principal has been instrumental in managing racial struggles between 
Latino and African American families that get brought into the school.  For example, parents have 
requested having separate Chew and Chat sessions by race/language and separating promotion 
ceremonies for Kinder (bilingual class).  The principal, because she understands the importance of 
integrating these groups from diverse backgrounds to come together and work together at school, has 
not granted their petition.   
 
Challenging areas identified by the SQR team include:   
 
1. There does not seem to be a school vision supporting a focus on equity that is known, understood 

and embraced by all stakeholders.  The Team observed no specific school-wide morning routines or 
procedures that set a positive day for students or their teachers.  A school wide vision known and 
understood by parents, students, staff, etc., can bring pride, unity, and focus of resources and 
human energy and bring the staff/parents/students to become stronger and address the needs of 
diverse populations in very strategic forms.   

2. It is not clear how the Instructional Leadership Team supports the teaching staff in continuing to 
better their practice.   

3. There is a problem with teacher follow through and accountability, especially in regards with 
teachers being late to school, but also in the implementation of Data Driven Instruction.   

• Speaking about DDI, a teacher shared, “there is several conformist staff that don’t follow 
through and there are no consequences for their actions”.   

• Regarding attendance/tardiness, the SQR team observed a classroom left alone when the 
teacher arrived 20 minutes late to the classroom; observed and listened to parents shared 
how they supervise students because teachers arrive late; the principal also shared her 
challenge of not being able to address the pattern of tardiness, especially among veteran 
teachers in which the disciplinary process is not effective.   

4. Parents share skepticism about sharing information or concerns with the principal.  During times 
designed to do so, people “listen to what we have concerns about, but nothing is done about it 
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(actions).  One positive time when we complained was when the night custodian would not let 
children get close to his car (parked inside of the playgrounds) and she had the custodian park 
outside so that children could play.  All the other ideas we share we always hear, “there’s no 
money”.  When we addressed buying a play structure for the children to play, she said, “if there’s no 
structure, students will not get hurt like they do in the Kinder yard with the monkey bars”.  
Sometimes we get things like the ESL classes for parents, but then they are not available the 
following year.  The answer is always, “there’s no money”. 

5. The school does not involve students as leaders (student council) so that they have a voice and they 
feel part of the school. 
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Markham Elementary 
SQR Visit:  February 27 - 29, 2012 

 

The Oakland Unified School District is committed to supporting high levels of learning for every student, ensuring that students are prepared for success in college, in their 
careers, and as citizens.  Central to this commitment is the creation of quality learning experiences for all students.   

“Quality Learning Experiences for All Students” happen when every child is engaged and learns to high standards.  The quality school makes sure that the school curriculum is 
challenging and connects to the needs, interests, and cultures of its students.  It ensures that students learn in different ways inside and outside the classroom, including having 
opportunities to work with their peers, to investigate and challenge what they are taught, and to develop knowledge and skills that have value beyond the school.  The quality 
school supports students to take risks and intervenes when they struggle.  It inspires students to see how current learning helps them achieve future goals.  In a quality school, 
each child’s learning is regularly assessed in different ways.  This assessment information is used to plan their learning, to provide strategic support, and to empower the 
students and their families to manage their academic progress and prepare for various college and career opportunities. 

The following rubrics enable key school stakeholders to assess the development of a school toward the “quality learning experiences” standards, based on evidence from a 
range of sources.  In addition, school leaders, central office personnel, and coaches will use these rubrics to design improvement strategies and support schools’ ongoing 
development.  The unit of analysis for these rubrics is the school, not individuals within the school.  These rubrics will not be used for the evaluation of school leaders, teachers, 
or other school personnel. 

 

 
Definitions  

Learning experiences:  Structured learning experiences found in the classroom during the day; in on-campus academic intervention and enrichment opportunities 
before, during, and after the school day; in mentoring, internship, and work-based learning opportunities organized by the school. 

 

Undeveloped  The school has not yet begun to implement the practice(s) and/or build the conditions.   
Beginning The school is beginning to implement the practice(s) and/or build the conditions, though inconsistently, and changes remain fragile. 
Developing The school implements elements of the practice(s) and/or conditions consistently; evidence of effectiveness is beginning to emerge in some areas. 

Sustaining The school consistently implements the practice(s) and/or builds the conditions.  It has (they have) become an important factor in collective efforts to 
improve the school. 

Refining The practice(s) and/or conditions are deeply embedded in the school’s routines, and the school regularly reviews and refines their implementation. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 1: 
Meaningful and Challenging 
Curriculum 
 
A quality school provides students 
with curriculum that is meaningful 
and challenging to them.  Such 
curriculum is shaped by student 
input, targets their assessed 
learning needs, and takes 
advantage of their strengths and 
experiences.  It educates them 
about their history and culture, and 
that of others.  It shows how what is 
learned in school can help students 
to solve real problems in their lives.   

The school 
provides 
learning 
experiences 
that show 
little 
evidence of 
the following: 

The school 
provides 
learning 
experiences 
that  show 
some 
evidence of 
the 
following: 

The school 
provides 
learning 
experiences 
that  show 
substantial 
evidence of 
the following: 

The school provides learning experiences that  show strong 
and consistent evidence of the following:  
 Students connect prior knowledge/ skills/ experiences 

to new learning. 
 Students apply learning to questions or problems 

rooted in (connected to) their interests, goals, 
experiences, and communities. 

 Students use a range of critical thinking skills 
 Students use academic language and key vocabulary in 

speaking and writing 
 Curriculum targets the assessed learning needs of all 

students, including those not at grade level. 
 Curriculum provides every student with opportunities 

to be challenged and to be successful. 
 Curriculum reflects an academic push, from the adult, 

to have all students progress far and attain high levels 
of mastery.   

The school provides 
learning experiences that 
show strong and 
consistent evidence of 
the following: … 
 
The school has 
implemented systems, 
including student input, 
to review evidence of 
these practices to ensure 
that all students 
experience meaningful 
and challenging 
curriculum across the day 
and across the campus.   
 

 
 
Markham Elementary is rated Beginning in this standard. 
Strengths 
 
1. According to the school’s self-reflection, 4th and 5th grade has been departmentalized and the “strongest teachers that could be successful at 4th & 5th grade” were placed 

there.    During classroom observations of these grade levels, the SQR team found strengths in the following areas:   
• In 10 of 10 (100%) classroom observations of 4th and 5th grade classrooms, students connected prior knowledge to their new learning.  In these instances, students 

connected their new learning to prior readings, previous grade level learning, or personal experiences. 
• In 12 of 17 (71%) classroom observations of 4th and 5th grade classrooms, 85% or more of students were consistently engaged in their learning.  Although the same 

teachers teach both 4th and 5th grade students, this standard was observed stronger with 4th graders. 
 

2. Markham scored the highest in having 85% or more of students consistently engaged in the learning in 28 of 43 (65%) classroom observations,  As noted above, 12 or 43% 
of those observations are from 4th/5th grade classrooms.  
 

3. There are examples across the school of teachers planning and implementing meaningful and challenging curriculum. 
• In one second grade classroom, the teacher was very strong in engaging students all of the time.  Some techniques observed effectively include, think-pair-share, 

sitting students next to a stronger partner, visualization, making connections to previous lessons and to personal experiences, use of vocabulary and academic 
language and a clear movement of the gradual release of responsibility in learning (I do, we do, you do). 
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• In one SDC classroom, the teacher paced the lesson effectively to ensure students stayed focused.  Teacher had high expectations of students, especially in how 
they responded (in complete sentences) and students raised to the expectation.  In this class, no time was lost and when students finished an assignment, there 
was another waiting for them as the rest of the students completed their particular assignment.  Students in this class set individual goals and with encouraging 
words from the teacher were able to achieve their goals. 

• In one 4/5 grade classroom the teacher had knowledge of the gradual released of responsibility and followed these steps effectively.  Students were engaged and 
willing to ask questions and share answers.  Teacher utilized the small group technique during independent practice to further support students who were not 
accessing the new learning.   

• In 15 of 43 (35%) classroom observations, student learning reflected an academic push to have all students progress far and to attain high levels of mastery.  In 
these instances, teachers used critical thinking in identifying the correct answer during standards based test practice, teacher pulled students to work in small 
groups to practice areas of challenge, or students involved in science experiments that accessed high critical thinking skills.       

• In five additional classrooms, a great potential to improve the “art of teaching” was observed.  In these classrooms students were exposed to a variety of active 
and engaging techniques although somewhat inconsistent.   

 
4.  School uses California Content Standards Practice and Mastery by Curriculum Associates in both English Language Arts and Mathematics as a supplemental test 

preparation program to expose students to the questions in the upcoming CST testing.  The school acquired this program and began using it this school year.  According to 
teacher interviews, each grade level determines how often and the length of time that each teacher will use this program.  The SQR team observed many classrooms using 
this program daily.   

 
5. In second grade, students addressed writing application standard (friendly letter) by using a topic students could relate to:  requesting from the principal a play structure in 

the yard.   According to students, they researched play structures using the internet and had many reasons to write about these letters because it was important to them. 
 
 
Challenges 
 
1. Although during teacher interviews, teachers shared knowledge of best practices and engaging strategies, overall, the SQR team found that teaching and learning is low in 

the majority of classrooms.  Rigor is missing in the area of meaningful and challenging curriculum.  Evidence of this statement includes:   
• In 19 of 43 (44%) classroom observations students connected prior knowledge to their new learning.   
• In 13 of 43 (30%) classroom observations, students applied their learning to meaningful questions or problems.  In these instances, teachers connected the day’s 

lesson to previous lessons in which students engaged in similar learning. 
• In 4 of 43 (9%) of classroom observations, students used 4 or more critical thinking skills-Remembering, Understanding, Applying, Analyzing, Evaluating, & 

Creating.  In 22 of 43 (51%) of classroom observations, students used 2-3 critical thinking skills.  In 17 of 43 (40%) classroom observations, students used 0-1 
critical thinking skills.  

• In 16 of 43 (37%) classroom observations, students used academic language and key vocabulary in speaking and writing. 
• In 27 of 43 (65%) classroom observations, students were not challenged because lessons were about skill building and not high critical thinking skills.  Also, 

questioning during reading comprehension lessons concentrated on remembering and understanding domains.  
 

2. In 5 of 43 (12%) of classroom observations time on task was not maximized for 2-5 minutes of the observation.  Three of these instances occurred in 4th grade classrooms. 
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3. 30 minutes of “quiet time” for Kindergarten students appear in the daily schedule from 11:30 – 12:00.  This time is unstructured and Kinder teachers use it inconsistently.  
For example, while one teacher allows students to flip through picture books for the entire time, another only lets students do this for ten minutes.  Students do not sleep 
or lie down, but are expected to remain quietly while the teacher prepares for the next lesson.   

 
4. In 8 of 21 (38%) classrooms students experience medium to high levels of engaging and meaningful teaching and learning experiences. 
   
5. Students have limited opportunities to engage with Science.   Although the daily instructional schedule reflects Science time four times per week in all grade levels (along 

with Social Studies, Health, PE, Art & Music during the same time frame), the SQR team observed only one 5th grade classroom engaged in a science lesson during the three 
days spent at Markham.   This class was presented by UC Berkeley personnel using FOSS units on the topic of “Chemical Reactions”.  Furthermore, during the Wednesday’s 
collaboration session, the principal acknowledged that teachers had the freedom to incorporate Science as she was introducing the district’s annual Science Fair and 
requesting teachers to participate.  
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Standard Undeveloped Beginning Developing Sustaining Refining 
Standard 2: 
Safe and Nurturing Learning 
Experiences 
 
A quality school provides safe and 
nurturing learning environments 
where adults and students care 
for each other, feel trust, and 
have relationships that fully 
engage students in their learning 
and inspire them to work hard 
and push toward higher levels of 
achievement. 

The school 
provides 
learning 
experiences 
that show 
little 
evidence of 
the following: 

The school 
provides 
learning 
experience
s that show 
some 
evidence of 
the 
following: 

The school 
provides 
learning 
experiences 
that show 
substantial 
evidence of 
the 
following: 

The school provides learning experiences that show 
strong and consistent evidence of the following: 
a. Procedures, practices and talk support students to 

take risks and feel okay to make mistakes in their 
learning 

b. Students display safe, respectful behaviors. 
c. Communication between student and teacher is 

safe, nurturing and caring. 
d. Communication between students is safe, nurturing, 

and caring. 
e. Teachers and students demonstrate care for each 

other through recognition, encouragement, and 
efforts to build relationships across different “lines”. 

The school provides learning 
experiences that show strong 
and consistent evidence of the 
following: 
 
The school has implemented 
systems, including student input, 
to review evidence of these 
conditions to ensure that all 
students experience safe and 
nurturing learning experiences 
across the day and across the 
campus. 

 
Note that this standard is focused on specific learning conditions, typically in the classroom, and not the school overall.  The broader school conditions for safety and nurture are 
addressed in Quality Indicator 2. 
 
Markham Elementary is rated Developing in this standard. 
 
Strengths 
 
1. In analyzing the quality of “safe and nurturing learning experiences” at Markham, the SQR Team found substantial evidence that classes are places where teacher and 

student interactions are positive, caring and create emotionally/physically safe learning environments. 
 In 39 out of 43 observations (90%), students displayed safe, respectful behaviors by 85% or more of students.   
 In 38 out of 43 observations (88%), communication between student & student is safe and respectful. 
 In 25 out of 43 observations (58%) teachers & students demonstrated care for each other through recognition, encouragement, and efforts to build relationships.   
 

2. The SQR Team also observed several classrooms in the after-school program where mentors and student interactions are positive, caring and create emotionally/physically 
safe learning environments. 
 

 
Challenges 
 
1. In 19 out of 43 observations (44%) teacher procedures, practices, and talk supports students to be intellectually curious, to engage eagerly in learning and take academic 

risks.  The SQR team observed that in the majority of classrooms teachers and students were involved in skill oriented activities that did not require deep thinking or 
analysis.    
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2. The school does not have a unified discipline policy.  From the teachers’ focus groups, teachers have been told that discipline happens in the classroom.  When students 
cannot stay in the classroom, there are a variety of procedures taken depending on the teachers and their discipline styles.  For example, teachers have another teacher 
where they send their students for time-outs.  Teachers also try to make their lessons engaging so that students do not have time to misbehave. Teachers also identified a 
need for conflict mediation training and having conflict managers at the school.   

 
3. Based on focus students’ interviews, there is a range of how safe students feel in their school and classrooms.  While lower grade students shared their classrooms are 

safe, upper grade (4th / 5th ) students had a different experience.  A 4th grade student shared how in her classes, she has observed a teacher sending a student out of class 
because of not having a pencil, another student being ridiculed in front of classmates by the teacher, “are you going to hit me?” and how even when students get in fights, 
they don’t get suspended (“there have been 10 fights and only two students got suspended for one of those fights”).  Although the school’s data show more than two 
suspensions, the perception that students who fight do not get suspended is experienced by both students and parents. 

 
4. During a campus observation, at the beginning of school, a 4th grade classroom waited for the teacher for 20 minutes in the yard without supervision.  Although, as 

explained by the principal, the procedure is for another teacher to bring students into their classroom, students were left outside without supervision until the teacher 
arrived. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 4: 
Active and Different Ways of Learning 
 
A quality school uses instructional 
strategies that make learning active for 
students, that provide them with 
different ways to learn, and that 
respond to their different learning needs 
(including language and literacy needs). 
Instruction is geared toward the 
construction of meaning, disciplined 
inquiry and the production of writing 
and problem-solving that has value 
beyond the school. 

The school 
provides 
learning 
experiences 
that  show 
little 
evidence of 
the following: 

The school 
provides 
learning 
experiences 
that  show 
some 
evidence of 
the 
following: 

The school 
provides 
learning 
experiences 
that  show 
substantial 
evidence of 
the following: 

The school provides learning experiences that  show 
strong and consistent evidence of the following: 
a. Students collaborate and/or learn using various 

learning modalities and/or multiple intelligences. 
b. Instruction balances direct explanation, modeling, 

guided and independent practice. 
c. Students use academic language and key vocabulary 

in speaking and writing. 
d. Grouping of students for instruction varies and is 

matched to the learning target or students’ needs. 
e. Students have regular opportunities to actively 

construct knowledge, through a variety of learning 
resources (and are not simply passive recipients of 
pre-determined ideas and information). 

The school provides 
learning experiences 
that  show strong and 
consistent evidence of 
the following: 
 
The school has 
implemented systems, 
including student input, 
to review evidence of 
these strategies to 
ensure that all students 
experience active and 
different ways of 
learning.   

 
Markham Elementary is rated Beginning in this standard. 
 
Strengths 

 
1. Some classes at Markham are places where students experience active and different ways of learning.     

 In 8 of 43 classroom observations (18%), students learned using various learning modalities and/or multiple intelligences.   In these instances, students were 
observed working in groups with a lesson intentionally designed with roles for the different members of the group, involved in choral response and think-pair-
share, working in centers (games) to review and practice the standard of the day, using calculators and whiteboards. 

 In 5 of 43 classroom observations (12%), activities in the classroom provide students with opportunities to be challenged and to be successful.  In these 
classrooms, the team observed teachers and a student teacher working with small groups of students practicing language with flashcards. 

 The team observed very little time not used for learning (5%).    
 In 16 of 43 classroom observations (37%), students used academic language and key vocabulary in speaking and writing.  Examples of such experiences included 

students involved in students reviewing sight words and word families, key vocabulary from reading selections, correct use of vocabulary during math class 
(“difference” when speaking about subtraction; “simplify” instead of making a fraction smaller or “the reciprocal” instead of the opposite), or primary and 
secondary sources in the case of a social studies lesson.   
 

2. In a principal interview, the SQR team learned that the school offers pull-out tutoring Reading Clinic using Faith Network volunteers.  This includes 6 people that come 3 
times per week from 1-2:45pm.  They work with very low performers.  Principal identifies students and kids are sent there. Volunteers work with up to 20 children mostly 
in grades 2nd and 3rd grade.  Faith Network does a diagnostic (formative assessment) along with shared benchmark data.  Kids stay in this support program for the year.  
The following are focus during this pull out time:  Grade K/1:  work on retelling; Grade 2 works on summarizing; Grade 3 works on inferences; Grade 4/5 work on cause & 
effect & drawing conclusions. 
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Challenges 
 
1. The school does not provide its students active and different ways of learning consistently in many classrooms.      

 In 35 of 43 (82%) classroom observations students did not experience active and different ways of learning.  Although in many classrooms students sit in groups or 
next to a partner with the intention to have an advanced student available to support other students, many times the less proficient student (s) did not want to 
participate in the activities and having a partner did not matter.   In the rest of the observations, students were observed working independently, engaged in 
answering questions as a whole group, writing definitions and ordering spelling words alphabetically, and involved in “skill based” worksheets or activities . 

 
2. Instruction does not balance direct explanation, modeling, guided and independent practice in classroom observations at Markham. 

• When 43 classroom observations’ time on each stage is aggregated, we found that 14% of time is spent on lesson presentation; 12% of time is spent on teacher 
modeling; 38% of time is spent on guided practice; 31% was spent on independent practice, and 5% of the time there was no teaching.  As the data suggests, in 
the majority of classroom observations, the SQR team observed teachers practicing together and immediately moving to independent practice.   
 

3. In 27 of 43 (63%) classroom observations the SQR team did not observed students engaged in academic language and key vocabulary in speaking and writing.  In some 
classroom observations, the teacher introduced new vocabulary, but students did not have a chance to practice it or use it in the context of the lesson. 

 
4. In 5 of 43 classroom observations (12%) activities in the classroom provided every student with opportunities to be challenged.  Many of the assignments for students 

involved building skills and not necessarily using higher level critical thinking skills.  Also, in several classrooms there was no alternative assignment when students finished 
early.  The alternative was to remain quiet and idle until the majority of students finished and it was time to check the work.  Some students waited until the correct 
answer was given and wrote their answers at that time before turning in their work.  Furthermore, during a parent interview, a parent shared her concerns about teachers 
not differentiating for more advanced students. 

 
 
 
 
 
 
 



Quality Indicator 1:  Quality Learning Experiences for All Students 
 

Markham Elementary 
School Quality Review 2011-2012 -Final                    28   

Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 7: 
Students Know What They are Learning, 
Why, and How it can be Applied 
 
A quality school ensures that students 
know what they're learning, why they're 
learning it and how it can be applied.  It 
ensures that students understand what it 
looks like to know, perform, and interact 
“well” (i.e. with quality).  It makes sure 
that students play an active role in 
managing and shaping their learning and 
in developing an individualized learning 
plan for improvement. 

The school 
provides 
learning 
experiences 
that  show 
little 
evidence of 
the following: 

The school 
provides 
learning 
experiences 
that  show 
some 
evidence of 
the 
following: 

The school 
provides 
learning 
experiences 
that  show 
substantial 
evidence of 
the 
following: 

The school provides learning experiences that  show 
strong and consistent evidence of the following: 

a. Students apply academic language and key 
vocabulary in speaking and writing 

b. Students know the learning objectives for the 
lesson. 

c. Students know why they are engaged in this 
learning (i.e., long-term outcomes of it) 

d. Students have their learning checked with 
immediate feedback regarding their progress 
toward the day’s learning objectives. 

e. Students knew how it can be applied. 
f. Students understand what it looks like to 

know, perform, and interact “well” (with 
quality). 

The school provides 
learning experiences that  
show strong and consistent 
evidence of the following: 
 
The school has 
implemented systems, 
including student input, to 
review evidence of these 
strategies to ensure that all 
students know what they 
are learning, why they are 
learning it, and how that 
learning can be applied.   
 

 
Markham Elementary is rated Developing in this standard. 
 
Strengths 
 

1.  Overall the SQR Team found that students at Markham could share what they are learning and why it was important to learn.   
• Of 43 students interviewed in grades second to fifth, 38 students (88%) knew their learning objective for the day.  Most students could repeat what they were 

learning even though sometimes it was general comments such as math or reading. 
• Of 43 students interviewed in grades second to fifth, 38 students (88%) had an answer to why this learning was important.  In these instances, students 

answered:  “to be ready for the next grade, to learn about famous people, to do well on a test, for a future career such as becoming a teacher and to go to 
college”. 

• Of 43 students interviewed in grades second to fifth, 29 students (67%) gave an answer to the question of how they would demonstrate that they had learned 
the skill or content.  Answers to this question included, “teacher checks the assignment and tells you if you did it correctly [learned it], results of a test, being 
able to write about the topic, and answering correctly to teachers’ questions”. 

 
 
Challenges 
 
1. The school uses few checking for understanding techniques to ensure that all students are learning at the proficient level.   

• Think-Pair-Share opportunities were only observed in two classrooms.   
• The use of equity sticks were only observed in two classrooms.  The majority of teachers only called on students who raised their hands.  
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•  Many students were able to “copy” the answers from someone who was sitting next to them and turned in completed worksheets, but this did not provide an 
accurate assessment if students accessed the learning objective. 
 

2. The SQR team observed students having their learning checked in 20 of 43 classroom observations (47%).  In the majority of these observations, the traditional method of 
checking for understanding was for the teacher to walk to each student and see what they were doing. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 8: 
Academic Intervention and 
Enrichment Supports 
 
A quality school provides 
resources and programs 
before, during, and after 
school that ensure that all 
students have the academic 
intervention and broader 
enrichment supports they 
need to be academically 
successful and engaged as a 
whole person. 

There is little 
evidence that 
the school 
provides the 
following: 

There is 
some 
evidence 
that the 
school 
provides 
the 
following: 

There is 
substantial 
evidence 
that the 
school 
provides the 
following: 

There is strong and consistent evidence that the school provides the 
following: 
Strategies and systems—during and outside class—for   
 identifying students who are struggling to meet expected learning 

targets,  
 identifying why students are struggling, and  
 referring them to the supports that address their need(s). 
Strategies and systems—during and outside class—for   
 identifying students who have (quickly) mastered expected 

learning targets, and  
 referring them to enrichment opportunities that extend their 

learning.  
Strategies and supports—during and outside class—to serve the 
variety and volume of student needs (including 2nd language learning, 
special education, and 504 needs). 

There is strong and 
consistent evidence 
that the school 
provides the following: 
 
The school has 
implemented systems, 
including student input, 
to review evidence of 
these supports to 
ensure that all 
students experience 
needed academic 
intervention and 
enrichment.   

 
Markham Elementary is rated Sustaining in this standard. 
 
Strengths 
 
1. The school supports Spanish speaking students with bilingual classroom opportunities through an Early-Exit transitional bilingual program in grades K-2.  The rest of 

students in higher grades are supported by CLAD teachers. 
 

2. The after school program sponsored by Bay Area Community Resources (BACR) provides skill building support, homework time, and enrichment opportunities including 
physical education (provided by their classroom teacher during the day program) to approximately 80 students in grades 1st to 5th.  Although they do not provide a 
“homework completion” type program, many students start their homework and receive support from their mentors/tutors daily.  Enrichment classes include gardening, 
nutrition, cooking, soccer, dance and art.  One of the program’s staff is bilingual Spanish and supports students and parents who speak Spanish.    

3. The after school program works with two day teachers who act as liaisons between the day and night program.  These teachers provide the after school program with work 
they can do when they show up without homework. 
 

4. During an interview, the SQR team heard that the principal shares with her staff that she doesn’t believe in re-teaching rather, in corrective instruction, this is a philosophy 
of DDI recently adopted by the school and embraced by the staff.  This is so because teachers need to address the misconception in the objective when students miss 
questions in benchmark assessment and must include a new instructional approach to address the misconception.  Teachers are expected, during grade level collaboration 
to explore new whole, small, & individual activities/approaches with a timeline of when they will address the gaps.   
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5. The school employs a TSA (teacher on special assignment) to support teachers with looking at data and in engaging in “corrective instruction” conversations in their grade 
level teams. 

 
6. The school invests in a license of “Ticket to Read” computer program ($3,500 to place program in all school’s computers).  The program builds vocabulary and 

comprehension skills.  During school, all classrooms come to the computer lab once per week for about 45 minutes.  The teachers have been trained to run their own 
sessions. 

7. Students who are below grade level per CST scores participate in after school programs (Achievement Academy & Tutor Works) to address learning gaps.  Faith Network 
volunteers further support “non-readers” with during the day pull out sessions weekly for two hours of individual and small group tutoring. 

 
8. The school has an active School Study Team (SST) process to address the needs of students with a variety of concerns.  The SST is headed by the psychologist who meets 

weekly with the nurse, speech therapist, and teachers who have students referred to the team.  Teachers fill out proper documentation and parents are invited to examine 
the concerns and develop action plans to address those concerns.    
 

 
Challenges 
 
1. Only 2 of 43 (5%) students in grades 2nd to 5th knew the school’s support services available to them when they struggled with their learning.  41 of 43 students (95%) 

responded that they raise their hand, ask the teacher or ask someone else in the classroom. 
 

2. Although there are two teacher liaisons that connect the day and after school program, “there is not much communication.  Individually, teachers are helpful, but there 
can always be better communication”.  A challenge expressed is that the after school program cannot support students with intervention when they do not know students’ 
academic gaps. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 10: 
Equitable 
Access to 
Curriculum 
 
A quality school 
provides 
curriculum and 
courses 
(including A-G 
and AP courses 
at the high 
school level) 
that prepare 
students for 
college, and it 
ensures 
equitable 
access to such 
curriculum and 
courses, for all 
students, 
through 
academic 
interventions 
that catch and 
support 
students to 
complete a 
college 
preparatory 
course work. 
 
 

Diverse groups of students 
(including groups defined 
by ethnic/racial, language, 
cultural, socio-economic 
background, gender and 
sexual orientation) are not 
proportionally 
represented in the 
academic programs across 
the school.  
 
Specific learners who 
experience on-going 
discrimination or who are 
part of historically lower-
achieving groups may not 
have a full schedule of 
courses or may not have 
access to a challenging 
core curriculum, taught by 
fully-qualified teachers 
 
These specific learners are 
segregated into separate 
learning situations and do 
not receive the instruction 
or supports that will help 
them master high 
standards.   
 
The system for identifying 
student needs and 
triggering supports does 
not consider these 
learners as groups with 
particular learning needs. 

 

Diverse groups of students (including groups 
defined by ethnic/racial, language, cultural, 
socio-economic background; gender and 
sexual orientation) are not proportionally 
represented in the academic programs 
across the school.  However there are 
deliberate efforts made to address this 
problem for some of these student groups 
and to support their integration into a 
challenging core curriculum with qualified 
teachers.   
OR 
Proportional distribution of groups of 
students exists -- but the basic curriculum 
itself does not offer most students the gate-
keeping curriculum needed for preparation 
for higher education (e.g. algebra, lab 
sciences). 
 
Some learners who experience on-going 
discrimination or who are part of historically 
lower-achieving groups are still segregated 
into separate learning situations and do not 
receive the instruction or supports which will 
help them master high standards. 
 
The system for identifying student needs and 
triggering supports does consider these 
learners as groups with particular learning 
needs, but it is uninformed by data-based 
inquiry.  
 
Some academic supports target these 
specific learners, but it is haphazard whether 
and how a student becomes involved and 
only a portion of students who might need 
such services actually receives them. 

 

Diverse groups of students (including 
groups defined by ethnic/racial, 
language, cultural, socio-economic 
background; gender and sexual 
orientation) are proportionally 
represented in the academic 
programs. School structures and 
policies promote differential inputs 
as needed to support the needs of 
specific learners who experience on-
going discrimination or who are part 
of historically lower-achieving 
groups, which gives them access to 
challenging curriculum and enables 
them to achieve high standards.  
These specific students are fully 
integrated into a challenging core 
curriculum with qualified teachers. 
 
The system for identifying student 
needs and triggering supports does 
consider these learners as groups 
with particular learning needs, and 
the people in key gate-keeping roles 
in the school have received training 
about access and equity issues, and 
operate with clear guidelines for 
ensuring full access. 
 
Academic supports are available so 
all students receive the help they 
need to master high standards. 
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Markham Elementary is rated Developing in this standard. 
 
Strengths 
 
1. The school recently (December 2011) adopted Data Driven Instruction (DDI) by the school.  This process has been supported by a TSA.  As a result, grade level 

teachers engaged in looking at benchmark data and planning corrective lessons. 
 
2. The school recently (January 2012) adopted California Content Standards Practice and Mastery by Curriculum Associates in both English Language Arts and 

Mathematics as a supplemental test preparation program to expose students to the questions in the upcoming CST testing.   
 
3. The school recognizes the importance of the library and staffs its library daily for 4 hours per day.  During this time, classrooms follow a schedule to come and 

check out books.  The library technician shared that upper grades check out books they need for their research projects while the lower grades check out books 
for pleasure reading.  

 
 
Challenges 
 
1. The school / teachers do not address the needs of Gifted and Talented students.  This is another reason for differentiation of lessons.  During a parent interview, a 

parent shared that her advanced child was not learning anything new because his teacher concentrated more on remediating the needs of lower performing 
students. 

 
2. 2010-2011 suspension data show 31 of 39(80%) suspensions attributed to African American students.  The school’s African American population is only 38%. 
 
3. The school does not have a school wide discipline plan in place that promotes positive behaviors through incentives, that provides interventions to 

common/repeated behaviors, and that builds a positive school culture. 
 
4. The school had a chronic absence rate of 19% during the 2010-2011 school year and higher than the district’s chronic absence rate of 11%.  Furthermore, because 

of funding, the school decreased attendance clerk hours to 2.5 daily or 12.5 weekly.  The team did not hear about any intervention practices to address minimize 
this rate. 

 
5. English Language Development does not appear in the daily schedule provided to the SQR team, although in its self-reflection (question 4) it shows, “Markham 

has a schedule [when speaking about ELD] that every grade level follows.  Kids move based on levels” and this subgroup achieved a 801 API score. 
 
6. A disadvantage for Special Education students includes the fact that “teachers sometimes don’t understand why students can’t do work.  There is a lack of 

awareness of students’ skills & what to do about it.”  As a result, students cannot access their education to their full capacity in the regular classroom.  
Furthermore, the RSP teacher only comes to Markham twice per week and supports students using the pull-out method following guidelines in the students IEP 
(Individualized Educational Plan). 
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Standard Undeveloped Beginning Developing Sustaining Refining 
Standard 11: 
College-going Culture and 
Resources  
 
A quality school has a college-
going culture with staff and 
teachers who provide college 
preparedness resources to 
inform students and families 
about the importance of 
college, their college options, 
the entrance requirements, and 
the supports needed to 
successfully complete college. 

The school 
provides 
learning 
experiences 
that show 
little 
evidence of 
the following: 

The school 
provides 
learning 
experiences 
that show 
some 
evidence of 
the 
following: 

The school 
provides 
learning 
experiences 
that show 
substantial 
evidence of 
the 
following: 

The school provides learning experiences that show strong 
and consistent evidence of the following: 

a. Students connect how their learning in class prepares 
them for future college and/ or career opportunities 

b. Students use college -preparedness resources to 
understand the importance of college, their college 
options, the college entrance requirements, and the 
supports needed to complete college. 

c. Families have opportunities to use college -
preparedness resources to understand the importance 
of college, their college options, the college entrance 
requirements, and the supports needed to complete 
college. 

The school provides 
learning experiences that 
show strong and consistent 
evidence of the following: 
 
The school has 
implemented systems, 
including student input, to 
review evidence of these 
conditions to ensure that a 
college-going culture and 
resources are experienced 
by all students.   
 

 
Markham Elementary is rated Undeveloped in this standard. 
 
Strengths 
 
1.  The school’s principal has placed their more “able teachers that can deal with 4th / 5th graders” in those classrooms to ensure that students leave Markham with a 

stronger academic experience.  Furthermore, students experience a departmentalized practice that prepares them for middle school. 
 

Challenges 
 
1. The school does not promote a “college going culture”. 

 
2. There are no activities for parents to learn about college options and being academically prepared to have better chances of attending college. 
 
3. Only 6 of 43 (14%) of students interviewed during classroom observations connected their learning in the classroom with future college and/or career 

opportunities. 
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Markham Elementary 
SQR Visit:  February 27 - 29, 2012 

 
The Oakland Unified School District is committed to supporting high levels of learning for every student, ensuring that students are prepared for 
success in college, in their careers, and as citizens.  Central to this commitment is the creation of learning environments that are safe, supportive, 
and healthy for all students.   
“Safe, Supportive, and Healthy Learning Environments” recognize that all members of the school community thrive when there is a broad, coordinated approach to identifying and 
meeting the needs of all members.  The quality school is a safe, healthy center of its community.  Its students, their families, the community, and school staff feel safe because 
school relationships, routines, and programs build respect, value individual and cultural differences, and restore justice—in the classrooms, hallways, and surrounding 
neighborhood.  Its members are healthy and ready to learn, work, and parent because they have access to services—before, during, and after the school day—that address their 
academic, emotional, social, and physical needs.  In such a quality school, the adults in the community coordinate their support so that students plan for and are prepared for future 
success. 
The following rubrics enable key school stakeholders to assess the development of a school toward the “Safe, Supportive, & Healthy Learning” standards, based on evidence 
from a range of sources.  In addition, school leaders, central office personnel, and coaches will use these rubrics to design improvement strategies and support schools’ ongoing 
development.  The unit of analysis for these rubrics is the school, not programs or individuals within the school.  These rubrics will not be used for the evaluation of school 
leaders, teachers, or other school personnel. 

 
Undeveloped  The school has not yet begun to implement the practice(s) and/or build the conditions.   
Beginning The school is beginning to implement the practice(s) and/or build the conditions, though inconsistently, and changes remain fragile. 
Developing The school implements elements of the practice(s) and/or conditions consistently; evidence of effectiveness is beginning to emerge in some areas. 

Sustaining The school consistently implements the practice(s) and/or builds the conditions.  It has (they have) become an important factor in collective efforts to 
improve the school. 

Refining The practice(s) and/or conditions are deeply embedded in the school’s routines, and the school regularly reviews and refines their implementation. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 1: 
Safe and Healthy 
Center of 
Community 
 
A quality school is 
safe and healthy 
center of the 
community.  It is an 
open, fun and 
attractive space for 
the community to use 
before, during, and 
after the school day. 

The school 
provides 
learning 
environments 
that  show 
little 
evidence of 
the following: 
 

The school 
provides 
learning 
environments 
that  show 
some 
evidence of 
the following: 

The school 
provides 
learning 
environments 
that  show 
substantial 
evidence of the 
following: 

The school provides learning environments that show strong and 
consistent evidence of the following:  
1. Students and parents feel safe and free from threat or bullying. 
2. Student-staff, student-student, and family-staff interactions 

keep students physically safe. 
3. Safety procedures are evident and enforced by all stakeholders.  
4. Mechanisms are in place to communicate with families/ 

community partners in a timely way. 
5. Students are provided healthy food and health-focused physical 

activity. 
6. Health partnerships, both on and off site, ensure student health 

needs are met. 
7. Health education is integrated into classrooms, programs, and 

services. 
8. Systems are in place for community to access facilities and to 

ensure space is taken care of. 

The school provides 
learning environments 
that show strong and 
consistent evidence of the 
following: … 
 
The school has 
implemented systems to 
review evidence of these 
practices, including 
student input, to ensure 
that the school functions 
as a safe and healthy 
center of the community.   

 
Markham Elementary is rated Developing in this standard. 
 
Strengths 
 
1. School Climate was written as one of three things that are distinctive about Markham in the school’s self-reflection.   Many parents interviewed corroborated with the 

previous statement about reasons they like the school: 
• It’s a big school with a lot of space for children to play.   
• It is clean.  (mentioned twice)  
• It has a computer lab that students use.  
• My child likes the school. 

 
2. CHKS data of 5th grade students shows that students feel safe at school.  85% answered they feel safe most or all of the time at school as compared to outside of the school 

(where 36% of students do not feel safe most or all of the time).  This same data also shows that students are happy at Markham (77% answered most or all of the time to 
this question).  This information was verified during student interviews when they shared that they feel safe for the most part at school. 

 
3. The school employs a school nurse two days per week.  Responsibilities and supports to students include: 

• Vision / Hearing screening and follow up.  Refer students to Vision First at UC Berkeley & Lens Crafters for glasses. 
• Get health assessments for Special Education students being assessed.   
• Work with Sp. Ed. throughout the year in their 4 week assessment plans for students with health interventions. 
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• Oversee Big Families Dental Program.  The “Mobil Dentist” comes to the school one Thursday per month and sees 20 students.  In 6 month cycles, all students who 
bring consent forms receive services. 

• Referrals to Child Protective Services as necessary.  
• Education classes to students in the area of Puberty education, Flu Prevention, Nutrition Education (Health Campaign for the School), Health Fair & Play 60 Campaign, 

and Oakland Kicks Asthma for 3rd – 5th grade. 
 
4. Per the school’s self-reflection, the school uses Caring Schools program to introduce student to ways of solving problems and build character. 
 
Challenges 
 
1.  The school does not have a formal discipline policy with progressive steps and consequences that are followed school wide.  Many of the teachers address their own 

discipline problems and when students cannot stay in their classroom, they send students to a buddy teacher. 
 
2. During interviews, parents shared they are most concerned about: 

• Activities during recess.  The school does not have any play structures, benches or shade.  Parents participated in an event to raise funds for sporting items, but do 
not see extra sporting equipment during recess. 

• Teachers who arrive late.  Many times parents stay with the children until the teacher arrives.   
• Little supervision in the yard.  Children get bullied and nobody sees.  Parents end up intervening (in the mornings when they come to drop off their children) to let 

them know it is not right to bother others.  Children who hurt other children in the yard and nobody see them.  “Sometimes it is only verbally, but still hurting 
kids”. 

• Adults who yell at their children in the cafeteria or sit them away from their classmates because they don’t know / don’t follow the expected procedures. 
 

3. The After School Program has similar challenges with discipline because their protocol is still “in the works”.  The procedures they follow include: 
• Physical problems:  suspended from ASP 
• General behaviors:  Sequence of consequences 
• Ongoing problems:  put them on “reports”.  Have positive rewards too.   
• Contact parents; explain that child will be put on contract.  Trying to fine tune.  Always address problems right away. 
• Students shared that when they behave well, they get “bucks” that they can redeem later for prizes. 

 
4. Physical Education is taught by classroom teachers.  During student interviews, students shared that during PE they hold grade level running competitions.  The following 

are the results of the 2010-2011 5th grade Physical Fitness test.  According to these results, 5th grade students do better in the trunk extension strength area with 43% of 
the students in the healthy fitness zone.  An area of high risk is body composition where only 24% of the students are in the healthy fitness zone and 66% needs 
improvement.   

 
 

Markham Elem Fitness 
Areas 

Total Tested¹ in 
Grade 5 

Number Grade 5 
Students in HFZ² 

% Grade 5 
Students in 

HFZ 
% Grade 5 Students in 
Needs Improvement 

% Grade 5 Students in Needs 
improvement - High Risk 

http://preview.cde.ca.gov/pft/PhysFitness/gls_pft_tasks1011.asp
http://preview.cde.ca.gov/pft/PhysFitness/gls_pft_tasks1011.asp
http://preview.cde.ca.gov/pft/PhysFitness/gls_pft_hfz1011.asp
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Aerobic Capacity 70 28 40.0 45.7 14.3 

Body Composition 70 24 34.3 8.6 57.1 

Abdominal Strength 70 30 42.9 57.1 N/A 

Trunk Extension 
Strength 70 43 61.4 38.6 N/A 

Upper Body Strength 70 27 38.6 61.4 N/A 

Flexibility 70 32 45.7 54.3 N/A 

 
 
5. The school has identified a need for social-emotional supports.  The nurse addresses a few cases, but more formal counseling services are necessary.  The psychologist 

supports 12-15 students with formal counseling sessions also, but it is not enough.  During the visit, the principal shared that she is being connected to Anne Martin 
Counseling services to start a partnership.  
 

6. Although the SQR team read in the school’s self-reflection that the school uses Caring Schools program that introduces students to ways of solving problems and 
character building, the SQR team did not observe any lessons related to Caring Schools.  It is very possible that due to the visit being at the end of February, that these 
lessons took place in the fall. 
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Standard Undeveloped Beginning Developing Sustaining Refining 
Standard 2:  
Coordinated and Integrated 
System of Academic and 
Learning Support Services 
The four essential areas of 
focus are: 1) academic 
achievement and skill 
development; 2) health, 
safety, and social-emotional 
services; 3) youth and 
community development; 
and 4) parent, community 
and student engagement.   
Standard 5:  
Identifies At-Risk Students 
and Intervenes 
A quality school identifies 
at-risk students and 
intervenes early, to help 
students develop concrete 
plans for the future, to 
counsel them about college 
and career options, and to 
engage parents in this 
advising. 

The school 
provides 
learning 
environments 
that  show 
little 
evidence of 
the following: 
 

The school 
provides 
learning 
environme
nts that  
show some 
evidence of 
the 
following: 

The school 
provides 
learning 
environments 
that  show 
substantial 
evidence of the 
following: 

The school provides learning environments that show strong 
and consistent evidence of the following:  
a. Strategies/systems are in place to identify students who 

are struggling and why they are struggling; to refer them 
to the supports that address their need(s); and to identify 
service gaps and seek resources to fill them. 

b. Broad menu of on-site strategies, services and 
partnerships respond to student/family needs. 

c. Teachers are part of these strategies/ services and/or work 
closely with these services to ensure student needs are 
met. 

d. Strategies and/or organizational structures (e.g., houses, 
academies, etc.) provide social and instrumental supports 
for all students.  Staff can modify these strategies/ 
structures to meet student needs.   

e. Students and families know what services are available.   

The school provides 
learning environments that 
show strong and consistent 
evidence of the following: … 
 
The school has 
implemented systems to 
review evidence of these 
practices, including student 
input, to ensure that the 
school provides a 
coordinated and integrated 
system of academic and 
learning support services.   

 
Markham Elementary is rated Sustaining in this standard. 
 
Strengths 
 
1. The principal plays a strong role in looking at data and identifying students who are not performing at grade level based on CST scores.  These students are referred to 

support programs available at school.  These programs include: 
• Faith Network Volunteers:  Six volunteers come to the school once per week for two hours and work with 20 students who need the most support in reading.  

They do further assessment with track specific needs and how students are progressing.  Areas that they work with students include:  Grades K/1- retelling; Grade 
2- summarizing; Grade 3- inferences; Grades 4/5- Cause/Effect & Drawing conclusions. 

• Supplemental Education Services for students who are below grade level such as Extreme Learning, Achieve Academy, and Tutor Works are present at Markham. 
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2. The school owns a license to Ticket to Read, a computer based level reading program.  Teachers take their students to the computer lab once per week to work on this 
program.  Principal shares that this program can also be used at home, but so far only a few families have taken advantage of this resource.  

3. Classroom teachers addresses gaps in learning via small group tutoring during workshop time in the classroom.  Re-teaching lessons are also included in daily lessons after 
reviewing benchmark assessment results.   

4. The school offers homework tutoring through their after school program in an effort to connect with the day school program.  The program also offers enrichment 
opportunities by collaborating with community agencies.  Similar to the day program, students are encouraged to work with their peers first.  Afterwards, the mentor of 
each class supports students that cannot continue with their work.   

5. The Student Study Team (SST) meets weekly to further address the needs of students.  After the team learns about the concerns in learning or emotional issues, parent 
conferences get scheduled and interventions get discusses/implemented.  Teachers participate by filling out SST forms and present during parent conferences. 

6. Teachers use Curriculum Associates-Test Prep materials beginning in 2nd grade and into 5th grade to expose students to CST questions.  The use of these materials began in 
January 2012 and classroom teachers use them daily for about 30 minutes during Language and Math time or as agreed by their grade level.   

Challenges 
 
1. Although during teacher interviews, teachers shared they use the small group technique to address the needs of non-proficient students, the SQR team only observed few 

teachers use the small group method (mostly in 2nd grade) to address the needs of students who are not performing at grade level. 

2. Although many teachers sit students next to a partner that can help, this technique needs more monitoring from the teacher.  The SQR team observed students staying 
quiet during think-pair-share and not engaging with their partners.  Another observation was that students copy work from their partner instead of understanding what 
they are doing.    
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 6: 
Inclusive, Welcoming, and 
Caring Community 
 
A quality school creates an 
inclusive, welcoming and 
caring community which: 1. 
Fosters respectful 
communication among 
students, families, staff, and 
community. 2. Values 
individual and cultural 
differences. 3. Engages and 
partners with students, 
families, and community. 

The school 
provides 
learning 
environments 
that show 
little 
evidence of 
the following: 

The school 
provides 
learning 
environme
nts that 
show some 
evidence of 
the 
following: 

The school 
provides 
learning 
environmen
ts that show 
substantial 
evidence of 
the 
following: 

The school provides learning environments that show strong and 
consistent evidence of the following: 
a. Students and parents trust staff. 
b. Students and their families are “known” by school staff. 
c. Procedures and practices support new students and their 

families to quickly feel like members of the school 
community.   

d. Procedures and practices support students to resolve and 
heal conflicts and “restore justice” to the school community. 

e. Staff, students, and their families demonstrate care for each 
other through recognition, encouragement, and efforts to 
build relationships across different individual/ cultural “lines”. 

f. Student-staff interactions, student-student interactions, and 
family-staff interactions are characterized by caring 
communication and by responsiveness to individual/cultural 
differences. 

The school provides 
learning environments that 
show strong and 
consistent evidence of the 
following: 
 
The school has 
implemented systems, 
including student input, to 
review evidence of these 
conditions to ensure that 
students and their families 
experience an inclusive, 
welcoming, and caring 
community.   

 
Markham Elementary is rated Beginning in this standard. 
 
Strengths 
 
1. The school has established Chat and Chew once per month as an opportunity for parents to gather and hear what is going on at the school and to express 

concerns. 
 

2. Several staff members were shared as “good teachers” at the school by parents.  Parents shared they appreciate the communication teachers send home (weekly 
notes, homework packets, re-teaching packets, phone calls when something is wrong, and allowing parents to ask questions/get answers when they drop off 
their children). 

 
3. Teachers meet with parents who come to the door and want information about their children either before or after school. 

 
Challenges 
 
1. During parent interviews, parents shared that they wish Chat and Chew would take place more often and that the principal was present.  Many times these 

meetings are held with the Teacher on Special Assignment and parents do not get answers to their questions immediately. 
 

2. Spanish speaking parents shared that they “need a Spanish speaking person in the office”.  They shared that the person who provided these services was out. 
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3. Parents get demoralized when the Principal always says that there is no money to buy their children a play structure or activities to do during recess and lunch.    
 
4. The school does not send a monthly newsletter.
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Markham Elementary 
SQR Visit:  February 27 - 29, 2012 

 
The Oakland Unified School District is committed to supporting high levels of learning for every student, ensuring that students are prepared for 
success in college, in their careers, and as citizens.  We believe that thriving schools consistently endeavor to develop as robust learning 
communities. 
A “Learning Community Focused on Continuous Improvement” describes a school that consistently and collaboratively works to improve the school and to produce higher and 
more equitable outcomes by students.  The school staff – in collaboration with students, families and the broader community – study, reflect, and learn together to strengthen 
their individual and collective efforts.  They consistently look at data, plan, monitor, and evaluate their work. Through these efforts, they share decision-making, responsibility, 
and accountability. 
 
OUSD’s approach to learning communities is rooted in the literature on Professional Learning Communities (PLCs) developed by Richard DuFour, Rebecca DuFour, and Robert 
Eaker. They define a PLC as “characterized by a set of core beliefs and practices: a commitment to the learning of each student and structures that support teachers’ focus on 
student learning.  When a school functions as a PLC, adults within the school embrace high levels of learning for each student as both the reason the school exists and the 
fundamental responsibility of those who work within it.” 
 
This Learning Communities rubric focuses on the members of the community whose primary responsibility is student learning: teachers and those that support teachers.  This 
group of individuals is not de facto a learning community; however, they develop into a learning community as they collaborate, build trust, challenge one another, and support 
one another – in service of student learning. 
 
This rubric enables schools to self-assess against the quality school learning community standards, based on evidence from a range of sources.  In addition, the Quality 
Community School Development office, other central office personnel, and coaches will interact around this rubric to develop growth plans and support schools’ ongoing 
development.  The unit of analysis for this rubric is the school, not individuals or teams within the school. 
 

 
Undeveloped  The school has not yet begun to implement the practice(s) and/or build the conditions.   
Beginning The school is beginning to implement the practice(s) and/or build the conditions, though inconsistently, and changes remain fragile. 
Developing The school implements elements of the practice(s) and/or conditions consistently; evidence of effectiveness is beginning to emerge in some areas. 

Sustaining The school consistently implements the practice(s) and/or builds the conditions.  It has (they have) become an important factor in collective efforts to 
improve the school. 

Refining The practice(s) and/or conditions are deeply embedded in the school’s routines, and the school regularly reviews and refines their implementation. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard  1:   
Collaboration 
 
A quality school makes sure that 
teachers work together in 
professional learning communities 
focused on student progress. 

Teachers do 
not 
collaborate. 

The school staff has developed a 
plan for teacher collaboration and a 
few teachers have begun to jointly 
develop lessons, administer common 
assessments, and build a shared 
understanding of students’ progress. 

Some teachers 
collaborate to jointly 
develop lessons, 
administer common 
assessments, and build a 
shared understanding of 
students’ progress. 

Most teachers 
collaborate to jointly 
develop lessons, 
administer common 
assessments, and build a 
shared understanding of 
students’ progress. 

The school staff 
regularly reflects on 
their approach to 
collaboration, and 
processes have been 
adjusted based on these 
reflections. 

 
Markham Elementary is rated Developing in this standard. 
 
Strengths 
 
1. Markham’s focus of collaboration beginning in December 2011 is Data Driven Instruction (DDI).  Teachers meet in their grade level at least twice per month during early 

release Wednesday. 
• This process allows teachers to move from what’s being taught by the teacher to thinking about what’s being learned by the students.   
• Teachers look at actual grade level data.  They choose standards level analysis to choose focus standards.  They look at Item-level analysis reports from benchmark 

assessments and look for misconceptions.   
• Teachers continue to develop an action plan:  concrete steps to address those areas that students are not accessing in the classroom and incorporate rigor in their 

lessons.   
 
2. The school employs a Teacher on Special Assignment (TSA) whose role is to support teachers in the implementation of DDI.  This person attended a training that 

introduced DDI and she believed that it would be very beneficial for students if used at Markham.  During a conversation with the principal, she presented her plan to bring 
DDI to the school and together they planned training and steps to follow.  The TSA explained that she is supporting the 4th grade team with DDI and carrying informal 
classroom observations in Kinder and 1st grade classrooms.   

3. Several teachers are incorporating reflections from students after benchmark assessments.  These reflections provide teachers more information regarding testing 
conditions and what was in the mind of students while taking the benchmark assessment. 

 
Challenges 
 

1. DDI collaboration is just beginning.  According to one teacher during a teacher focus group, “Follow through is a challenge.  People agree to try something, but don’t 
follow through.”  Also, because the program is so new, there are discrepancies among grade levels and teachers in the manner in which they carry collaboration 
activities and implement practices.  
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 2:   
Data Collection and Analysis 
 
A quality school ensures that staff regularly 
analyze multiple kinds of data about student 
performance and their experience of 
learning. 

Teachers do not 
analyze data on 
students’ 
performance or 
learning 
experiences. 

The school staff has 
developed a plan for the 
analysis and use of data 
on students’ 
performance and 
learning experiences. 

Some teachers regularly 
analyze multiple types of 
data on students’ 
performance and 
learning experiences. 

Most teachers 
regularly analyze 
multiple types of data 
on students’ 
performance and 
learning experiences. 

The school staff regularly 
reflects on how they 
collect and analyze data, 
and processes have been 
adjusted based on these 
reflections. 

 
Markham Elementary is rated Developing in this standard. 
 
Strengths 
 
1. School uses Data Driven Instruction (DDI) as their Professional Development model at least twice per month on early release Wednesdays.  During this time teachers 

“analyze who is meeting proficiency and who is not”.  They discuss “different approaches to re-teaching”. The following are responses given by teachers during our focus 
groups regarding their engagement with data analysis: 

• “We use many types of data:  Fluency tests, SRI, High Frequency, Phonics, benchmark assessments, CST, etc.  After benchmark assessment, we carry conferences 
with students and go over the test and answer analysis report to see mistakes.” 

• “In Bilingual classes, the goal is to transition to English.  We use Problem of the Day to address areas that students have not mastered.  Administer fluency tests in 
both English and Spanish to see how students are progressing.  School uses the early exit (from Bilingual Spanish Program) in 2nd grade.”  

• “We focus on data.  We discuss by grade level how to re-teach using a different way from the initial lesson.  Provide awards to kids.  We are given time to 
collaborate by grade level.” 

 
Challenges: 
 
1. The school does not use formative assessment data (thumbs up/middle/down, exit tickets, use of equity sticks to access answers, etc.).  

 
2. Teachers’ choice of checking for understanding is walking around each students’ desk and calling on students who raise their hands.  
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 4:  
Professional Learning Activities 
 
A quality school has professional 
learning activities that are 
embedded in practice, promote 
teacher leadership, and support 
teachers to evaluate and revise 
their classroom practices. 

Professional learning 
activities are not 
embedded in 
practice, do not 
promote teacher 
leadership, and do 
not support teachers 
to evaluate and 
revise their 
classroom practices. 

The school staff has 
developed a plan to embed 
professional learning 
activities in practice, 
promote teacher leadership, 
and support teachers to 
evaluate and revise their 
classroom practices, and this 
has been applied to a few 
activities. 

Some professional 
learning activities are 
embedded in practice, 
promote teacher 
leadership, and 
support teachers to 
evaluate and revise 
their classroom 
practices. 

Most professional 
learning activities are 
embedded in practice, 
promote teacher 
leadership, and support 
teachers to evaluate 
and revise their 
classroom practices. 

The school staff 
regularly reflects 
on their 
professional 
learning activities, 
and processes have 
been adjusted 
based on these 
reflections. 

 
Markham Elementary is rated Developing in this standard. 
 
Strengths 
 
1. Teachers have received professional development opportunities at the site to understand and implement DDI (Data Driven Instruction).  These trainings began in 

December 2011 during monthly trainings and January’s Buyback Day.  During these trainings, Markham staff engaged in looking at data, the four drivers of DDI 
and how they can guide teachers’ work, steps to think critically about data and how to identify priority standards and identify causes of misconceptions, meaning 
of corrective instruction and how to apply it to teachers’ practice based on analysis, apply findings as teachers prepare for their next benchmark. 
  

2. Per the school’s self-reflection, teachers have a schedule where two Wednesdays are dedicated to grade level and DDI and two Wednesdays are spent as whole 
groups to address areas of need at the school such as lesson sharing activities. 

 
 
Challenges 
 

1. The PD calendar did not start until December 2011 and it was developed by the principal and TSA.  Teachers do not have a say on what gets included. 

2. Two Wednesdays per week are given to teachers to further collaborate on DDI, but no accountability systems are in place to ensure that this time is used 
correctly and to share the supports teachers need to implement DDI. 
 

3. The school, in its self-reflection, recognizes several areas that need improvement.  They include:   
• Writing across all content areas 
• Social Studies, especially in K-3 grades 
• Workshop:  30 minutes a day is not enough 
• Differentiation in general ed classes:  Frontloading, Sentence Frames, Engagement strategies.  
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Markham Elementary 
SQR Visit:  February 27 - 29, 2012 

 
The Oakland Unified School District is committed to supporting high levels of learning for every student, ensuring that students are prepared for 
success in college, in their careers, and as citizens.  Central to this commitment is meaningfully engaging students, families, and communities as 
key partners in this work.     
“Meaningful Student, Family, and Community Engagement/Partnerships” result when the school staff ensures that students, families and the community are partners in 
creating quality learning experiences for all students and a “full-service” school for the community.  A quality school draws on the strengths and knowledge of the students, 
their families, and the community to become a center of support to the community and to meet the needs of all its members.  Students, families, and community groups are 
“at the table”—giving voice to their concerns and perspectives; looking at data; planning, monitoring, evaluating the quality of the school; and participating in key decisions. 
 
The following rubrics enable key school stakeholders to assess the development of a school toward the “Meaningful Student, Family and Community 
Engagement/Partnerships” standards, based on evidence from a range of sources.  In addition, school leaders, central office personnel, and coaches will use these rubrics to 
design improvement strategies and support schools’ ongoing development.  The unit of analysis for these rubrics is the school, not programs or individuals within the school.  
These rubrics will not be used for the evaluation of school leaders, teachers, or other school personnel. 
 

Undeveloped  The school has not yet begun to implement the practice(s) and/or build the conditions.   
Beginning The school is beginning to implement the practice(s) and/or build the conditions, though inconsistently, and changes remain fragile. 
Developing The school implements elements of the practice(s) and/or conditions consistently; evidence of effectiveness is beginning to emerge in some areas. 

Sustaining The school consistently implements the practice(s) and/or builds the conditions.  It has (they have) become an important factor in collective efforts to 
improve the school. 

Refining The practice(s) and/or conditions are deeply embedded in the school’s routines, and the school regularly reviews and refines their implementation. 
 
Definitions 
 

Leaders:  Principals are the primary leaders of their schools; some schools have assistant principals, coaches, and/or teachers who also have formal roles as leaders.  In 
addition, every member of a school community has opportunities to function as a leader, depending on the school’s needs and the individual’s specific skills.   

School Staff:  Staff includes the principal, other administrators, and teachers (certificated), as well as other adults who work in the school (classified).   

School Community:  The community includes school staff, students, students’ families, individuals from the neighborhood, community-based organizations, and support 
providers who are associated with the school.   

Leadership Groups:  Schools have a variety of groups that provide guidance for and make decisions regarding the school.  All schools have school site councils (SSCs) that 
are responsible for strategic planning, and many schools have additional structures, such as an Instructional Leadership Team, which guide and support the ongoing work of 
the school. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 2: 
Shared Decision-making 
  
A quality school shares 
decision-making with its 
students, their families, 
and the community, as 
part of working together in 
partnership. 

There is little 
evidence of 
the 
following: 

There is 
some 
evidence of 
the 
following: 

There is 
substantial 
evidence of 
the following: 

There is strong and consistent evidence of the following:  
 Students, families, and community contribute 

substantially to all major decisions regarding the school.  
They are an integral part of the decision-making and 
involved, through various leadership structures, in 
monitoring results of school programs and 
creating/revising improvement plans. 

 The school has high-quality activities and strategies 
which build the capacity of students, families, and 
community to share in decision-making. 

There is strong and consistent 
evidence of the following:  
 
To ensure that decision-
making is shared, the school 
has implemented systems to 
monitor the effectiveness of 
these practices.  

 
Markham Elementary is rated Beginning in this standard. 
 
 
Strengths 
 
1. The school has an active SSC group as mandated by Title 1.  According to a parent interview, during that meeting, they review and approve budget allocation and elements 

of the site plan. 
 

 
 
Challenges 
 
1. There are few venues for students, families and community to contribute to major decisions regarding the school aside from the SSC. 

 
2. The After School Program does not provide parents with workshops or activities to share in decision making.  
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 5: 
Student/Family Engagement on Student 
Progress 
 
A quality school works with students, their 
families, and the community, so they know 
well how the student is progressing and 
participating in the life of the school.  The 
school uses strategies that help these groups 
overcome the language, cultural, economic, 
and physical barriers that can frustrate their 
full participation. 

There is little 
evidence of 
the following: 

There is 
some 
evidence 
of the 
following: 

There is 
substantial 
evidence of 
the 
following: 

There is strong and consistent evidence of 
the following:  
 The school has multiple high-quality 

activities and strategies which engage 
each student and their family in 
knowing how the student is progressing 
and participating in the life of the 
school. 

 These strategies help each student and 
their family overcome the language, 
cultural, economic, and physical 
barriers that can frustrate their full 
participation. 

 

There is strong and 
consistent evidence of the 
following:  
 
To ensure effective 
student/family 
engagement on student 
progress, the school has 
implemented systems to 
review evidence of the 
effectiveness of these 
practices.  

Standard 6: 
Family Engagement on Student Learning 
 
A quality school provides opportunities for 
families to understand what their child is 
learning; why they're learning it; what it 
looks like to know, perform, and interact 
“well” (i.e. with quality); and what potential 
career/college pathways are before them. 

There is little 
evidence of 
the following: 

There is 
some 
evidence 
of the 
following: 

There is 
substantial 
evidence of 
the 
following: 

There is strong and consistent evidence of 
the following:  
 The school has multiple high-quality 

activities and strategies which engage 
families in knowing what their child is 
learning; why they're learning it; what 
it looks like to know, perform, and 
interact “well” (i.e. with quality); and 
what potential career/college pathways 
are before them. 

 These strategies help each student and 
their family overcome the language, 
cultural, economic, and physical 
barriers that can frustrate their full 
understanding 

There is strong and 
consistent evidence of the 
following: … 
 
To ensure effective family 
engagement on student 
learning, the school has 
implemented systems to 
review evidence of these 
practices.  

 
Markham Elementary is rated Beginning in this standard. 
 
Strengths 
 

1. During teacher interviews, teachers shared that many parents come to their doors when they come to drop off or pick up their children.  They ask questions 
about how their children are doing and teachers provide them with that information.  Some teachers also send extra worksheets that are design to have 
students practice the areas in which they did not do well during a benchmark assessment. 
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2. Parents shared that they know how their children are doing by the homework that teachers send home.  Sometimes they are in the form of packets; 
sometimes they get individual worksheets or projects as in the case of upper grades.  They also learn how they children are doing during parent-teacher 
conference after the first trimester.  At this meeting, parents hear what their children have learned so far and what they still have not learned.  The teacher 
also explains to them how to help their children… “Checking their homework every night”.   

3. Teachers and principal call home when children are misbehaving.  The psychologist and nurse also call parents when they need to schedule SST or behavior 
contracts to address concerns that show up during school hours. 

4. The attendance clerk calls and reaches 80% of parents in order to clear absences.  When parents have questions or share information that it is not related to 
attendance, this information is passed on to the principal for further follow-up. 

5. The after school program shared that they have a priority to get parents involved.  They have events to showcase students and they have good turnout for 
these events.   

Challenges 
 
1. Communication between teachers and families varies across the school.  While some teachers send a weekly page with the homework packet and share their 

private phone number, most of the teachers do not.  
  

2. The following are concerns that were brought up by parents during focus group interviews about communication between the school and home: 
• Sometimes the only information we hear is when the child is causing problems.  There are sometimes when we are not even called.  For example, my child 

got hit by another child.  The school addressed the problem but did not tell me.  My child was the person who told me he got hit that day.   
• A child was hit.  Parent came to school multiple times looking for the principal and could not find her.  “She was sitting on her car talking on the phone.”  

Finally, parent got an appointment to meet with her at 1pm.  The only consequence for my child being hit is that the principal made them both shake hands. 
• The Spanish speaking person in the office is on leave and there is nobody to translate for Spanish-speaking only parents. 
• There is no monthly newsletter sent home to inform parents of activities. 
• Sometimes child cannot do homework and when parents address this with teacher they hear that child does not pay attention. 
• Sometimes students do not get homework and the following week they get twice as much.  It is difficult to complete when this happens.  Some students 

finish the homework in the after school program, but parents still need to check it because the first step is for them to work with a partner and the mentor 
cannot get to all students.  

 
3. Teachers shared the following concerns regarding communication between the school and parents: 

• “Parents call.  But parents who are most supportive are the ones who need it the least.” 
• “There is a problem where students’ phone numbers don’t get updated/don’t work.” 
• Have to bribe parents to participate in weekend fieldtrips. 

 
4. The after school program personnel shared that, “Few parents understand how far behind their child would by Middle School.  If we were more unified with day 

program, parents would see that”. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 7: 
Standards of Meaningful Engagement 
 
A quality school builds effective student, 
family, and community partnerships by 
implementing standards of meaningful 
student and family/ community 
engagement, which are developed and 
approved by these local key 
stakeholders 

There is little 
evidence of 
the following: 

There is some 
evidence of 
the following: 

There is 
substantial 
evidence of the 
following: 

There is strong and consistent evidence of 
the following:  
 The school uses standards of 

meaningful student, family, and 
community engagement to build and 
assess the quality of its 
communications, meetings, and 
activities. 

 These standards are developed and 
approved by the school’s key 
stakeholders. 

 

There is strong and 
consistent evidence 
of the following: … 
 
The school has 
implemented 
systems to review 
evidence of these 
practices.  

 
Markham Elementary is rated Beginning in this standard. 
 
Strengths 
 
1. The school has established “Chew and Chat” once per month, although sometimes it takes place less (once or twice per year) or more (weekly) to discuss topics 

such as implementing a uniform, which requires more meetings. 

2. This school year, there was a series presented by Clinica de la Raza about recognizing drug use in September.  It was every Thursday for about 2-3 months.   

3. Sometimes parents get involved in fundraising events:  For example, “there was a fundraiser of a meal during Halloween.  Each grade level was responsible to 
bring a specific item.  The school sold tickets and we raised $1,000.  The money was to be to buy equipment for children to play with.  
 

4. Three parents were observed in the lower grades yard (1st / 2nd grade).  When approached, they said they come to supervise during lunch when they have time.  
They stay by the side and watch their children play until they go back to the classroom.     

 
 
Challenges 
 
1.  Regarding Chew and Chat, he heard the following concerns:  “Sometimes the principal does not come to these meetings and only sends her assistant.  The 

principal is not at school at 8am like all principals should be when school starts.  She spends a lot of time in her car”.  According to parents, this sends the message 
to parents that students and her school is not a priority. 
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2. Regarding the series of workshops sponsored by Clinica de La Raza these were parent concerns:  “It was not well publicized.  Two parents from this group did not 
even know about it.  The problem was that it began with about 20 parents and by the time they were done, they only had a few parents coming.    

3. The concern about the fundraising event during Holloween is:  “The only problem is that parents were never told what happened to that money.  We don’t notice 
any new equipment.  It’s the same balls and jumping ropes.  The classroom teachers also ask for classroom supplies and we send what we can”. 

4. According to parents interviewed during a focus group:  “There is a need for the principal to propose and establish venues for parents to participate.  Many 
parents come to drop off their children and it will be easy to start activities at that time”.  “There is a need to reward students more…in activities such as 
breakfast with the principal or an awards ceremony”. 

5. The school’s self-reflection recognizes a challenge in the area of involving African American parents.  “They’ll show if they need something.  Chew and Chats are 
predominantly Latino families.  There still is a dis-connect with African American parents.  
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Markham Elementary 
SQR Visit:  February 27 - 29, 2012 

 
The Oakland Unified School District is committed to supporting high levels of learning for every student, ensuring that students are prepared for 
success in college, in their careers, and as citizens.  We believe that the leaders of a school play a critical role in this success: supporting students, 
nurturing and guiding teachers, and empowering families and the community – thriving together as a full service community school. 
“Effective School Leadership & Resource Management” happens when school leaders work together to build a vision of quality and equity, guiding the efforts of the school 
community to make this vision a reality.  Leaders focus the school community on instruction, enabling positive academic and social-emotional outcomes for every student.  Leaders 
guide the professional development of teachers and create the conditions within which teachers and the rest of the community engage in ongoing learning. These leaders manage 
people, funding, time, technology, and other materials effectively to promote thriving students and build robust, sustainable community schools.  

 This rubric enables schools to self-assess against the quality school leadership standards, based on evidence from a range of sources.  In addition, the Quality Community 
School Development office, other central office personnel, and coaches will interact around this rubric to develop growth plans and support schools’ ongoing development.  
The unit of analysis for this rubric is the school, not individuals within the school.  A separate tool guides the development of individual leaders, based upon OUSD’s Leadership 
Dimensions. This rubric will not be used for the evaluation of school leaders. 
 

Undeveloped  The school has not yet begun to implement the practice(s) and/or build the conditions.   
Beginning The school is beginning to implement the practice(s) and/or build the conditions, though inconsistently, and changes remain fragile. 
Developing The school implements elements of the practice(s) and/or conditions consistently; evidence of effectiveness is beginning to emerge in some areas. 

Sustaining The school consistently implements the practice(s) and/or builds the conditions.  It has (they have) become an important factor in collective efforts to 
improve the school. 

Refining The practice(s) and/or conditions are deeply embedded in the school’s routines, and the school regularly reviews and refines their implementation. 
 
Definitions  

Leaders:  Principals are the primary leaders of their schools; some schools have assistant principals, coaches, and/or teachers who also have formal roles as leaders.  In 
addition, every member of a school community has opportunities to function as a leader, depending on the school’s needs and the individual’s specific skills.   

School Staff:  Staff includes the principal, other administrators, and teachers (certificated), as well as other adults who work in the school (classified).   

School Community:  The community includes school staff, students, students’ families, individuals from the neighborhood, community-based organizations, and support 
providers who are associated with the school.   

Leadership Groups:  Schools have a variety of groups that provide guidance for and make decisions regarding the school.  All schools have school site councils (SSCs) that 
are responsible for strategic planning, and many schools have additional structures, such as an Instructional Leadership Team, which guide and support the ongoing work of 
the school. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standard 5:   
Focus on Equity 
 
A quality school has leadership that creates 
and sustains equitable conditions for learning 
and advocates for interrupting patterns of 
inequities. 

The school staff 
is not focused on 
addressing 
historical 
inequities. 

The school staff 
understands the 
importance of addressing 
historical inequities, and 
has developed a plan to 
address these inequities. 

The school staff has 
instituted some 
practices designed to 
address historical 
inequities. 

The school staff 
consistently engages 
in practices that 
interrupt historical 
patterns of inequity 

The school staff regularly 
reflects on their approach 
to addressing inequities, 
and processes have been 
adjusted based on these 
reflections. 

 
Markham Elementary is rated Developing in this standard. 
 
Strengths 
 
1. The principal is caring and supportive.  She works within her allocated budget to continue to provide as many services as possible even if these services have to be cut to 

part-time. 
  

2. The principal has been instrumental in managing racial struggles between Latino and African American families that get brought into the school.  Examples, parents have 
requested having separate Chew & Chat sessions by race/language and separating promotion ceremonies.  The principal, because she understands the importance of 
integrating these groups from diverse backgrounds to come together and work together at school, has not granted their petition.   
  

3. Teachers meet at least twice per month in their grade levels and have embraced Data Driven Instruction as a method to serve their students better (although not by 
looking as specific sub-groups or achievement gaps yet).  As part of this process, teachers analyze their student’s available data (CST, benchmark assessments) and develop 
lessons to address the gaps. 

 
4. The school provides a variety of intervention programs to address the needs of students who are not at grade level.  For a complete list of resources, see Quality Indicator 

2:  Standards 2 and 5.  
 
Challenges 
 
7. There does not seem to be a school vision supporting a focus on equity that is known, understood and embraced by all stakeholders.  The Team observed no specific 

school-wide morning routines or procedures that set a positive day for students or their teachers.  A school wide vision known and understood by parents, students, staff, 
etc., can bring pride, unity, and focus of resources and human energy and bring the staff/parents/students to become stronger and address the needs of diverse 
populations in very strategic forms.   

 
8. The school has very few activities during recess time (including lunch); the school does not have a much needed play structure, benches, shade, etc.  This is demoralizing 

for the students and their parents.  Parents share that when they bring up this topic, they receive the same answer:  “there’s no money”.  This same experience extends to 
Physical Education time when activities carried are the ones that do not require equipment such as running and running competitions.   This is an equity issue because 
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addressing a healthy body will bring about change to a healthier mind.  Also, when students are proud of their school, they will transfer that pride to the way in which they 
behave and respect the school and fellow students.   

 
9. During a focus interview with the special education staff, they indicated that the needs of Special Education students are not well understood by the regular education 

teachers.  As a result, students with disabilities do not learn at their expected capacity and teachers do not know what to expect from them.  Although regular education 
teachers pair a special education student with a regular education student, the majority of “quality learning experiences” takes place during the short periods of time they 
work with the RSP teacher.  Providing formal education about how to address the needs of special education students in the regular education classroom can improve the 
quality of education this subgroup receives and their academic outcomes can improve also. 
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Standard Undeveloped Beginning Developing Sustaining Refining 

Standards 6a and 9:   
Accountability for Student and Staff Outcomes 
 
A quality school has leadership that: 
6) guides and supports the development of quality 
instruction across the school to ensure student 
learning; 
9) collaboratively develops outcomes, monitors 
progress, and fosters a culture of mutual 
accountability. 

The school staff has 
not developed 
student and staff 
outcomes, nor a 
system to monitor 
progress, and 
individuals do not 
assume mutual 
accountability. 

The school staff has 
developed student and 
staff outcomes and a 
system to monitor 
progress, but they are 
utilized sporadically, and 
most individuals do not 
assume accountability. 

The school staff has 
developed student and 
staff outcomes, monitor 
their progress 
occasionally, and have 
developed systems to 
foster a sense of mutual 
accountability. 

The school staff 
has developed 
student and staff 
outcomes, 
consistently 
monitor their 
progress, and 
exhibit mutual 
accountability. 

The school staff 
regularly reflects on 
their approach to 
accountability, and 
processes have been 
adjusted based on 
these reflections. 

 
Markham Elementary is rated Developing in this standard. 
 
Strengths 
 
1. Through the recent implementation of Data Driven Instruction, teachers develop student outcomes and monitor their students’ progress.  

 
2. According to the school’s self-reflection, teachers engage in academic conferences with their principal.  During this time, they identify high, medium and low performing 

students.  They are asked to discuss how they will meet the needs of each group. 
 
 
Challenges 
  
1. The SQR Team heard reports that school services do not work in close collaboration with the entire school.  For example, the After School Program wants more Day/Night 

program accountability and communication.  
 

2. The School does not have a COST team, instead, the psychologist oversees the SST process through an extra stipend.  As a result, the SST process can only address the 
needs of students within the classroom and school resources.   

 
3. There is a problem with teacher follow through and accountability, especially in regards with teachers being late to school, but also in the implementation of Data Driven 

Instruction.  Speaking about DDI, a teacher shared, “there is several conformist staff that don’t follow through and there are no consequences for their actions”.  Regarding 
attendance/tardiness, the SQR team observed a classroom left alone when the teacher arrived 20 minutes late to the classroom; observed and listened to parents shared 
how they supervise students because teachers arrive late; the principal also shared her challenge of not being able to address the pattern of tardiness, especially among 
veteran teachers in which the disciplinary process is not effective.   
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 Standard Undeveloped Beginning Developing Sustaining Refining 
Standards 1, 2, 3, 11:   
Shared Responsibility 
 
A quality school has leadership 
that  
1) builds the capacity of adults 
and students to share 
responsibility for leadership 
and to create a common 
vision;  
2) shares school improvement 
and decision-making with 
students and their families;  
3) provides student leaders 
access to adult decision-
makers and supports them to 
be strong representatives of 
students; 
 11) Leadership is distributed 
through PLCs, collaborative 
planning teams, and select 
individuals 

We believe that every member of a school community is responsible for the education of the students that it serves. Students, 
families, and other community members join with the school staff to design, develop, and support strategies that are in the best 
interest of every student. 

Staff, students 
and families 
participate only in 
mandated 
decision-making 
bodies (e.g., 
School Site 
Council, English 
Language Advisory 
Council), and that 
participation is 
primarily “signing 
off” on the plans 
of school leaders. 
 

Staff, students and 
families participate on 
mandated decision-
making bodies, and 
that participation 
shows some evidence 
of meaningful input 
on decisions made. 
They also occasionally 
participate in 
additional activities to 
inform school 
decisions, such as 
data analysis sessions 
and teacher hiring. 

Staff, students and 
families participate on 
mandated decision-
making bodies, in 
robust and meaningful 
discussions, and that 
participation shows 
strong evidence of 
meaningful input on 
decisions made. 
Through various 
leadership structures, 
they participate in 
additional activities 
that have a substantive 
impact on some school 
decisions. 

Staff, students, families, 
and community contribute 
substantially to all major 
decisions regarding the 
school.  They are an 
integral part of the 
decision-making and 
involved, through various 
leadership structures, in 
monitoring results of 
school programs and 
creating/revising 
improvement plans.  The 
school has high-quality 
activities and strategies 
which build the capacity of 
staff, students, families, 
and community to assume 
leadership roles. 

Staff, students, families, and 
community contribute 
substantially to all major 
decisions regarding the 
school.  They are an integral 
part of the decision-making 
and involved, through various 
leadership structures, in 
monitoring results of school 
programs and 
creating/revising 
improvement plans. 
 
To ensure shared 
responsibility, the school has 
implemented systems to 
monitor the effectiveness of 
these practices.  

 
 
Markham Elementary is rated Beginning in this standard. 
 
Strengths 
 

1. The principal is described as positive and open to suggestions by parents and staff.  The following are comments found in the self-reflection and obtained 
during staff and parent interviews: 

• Good at developing working relationships with staff:  “Encourages grade level meetings” 
• Compassionate, but makes clear that the adults have a good job to do 
• Supportive of staff:  “Gives us time to collaborate in grade levels” 
• Honest with staff:   “Makes classroom visits and gives us feedback” 
• Has not forgotten what it’s like to be in the classroom.  Very fair, approachable and accessible. 
• Fair but firm.  Will call you on things, regardless if you’re one of her go-to people. 
• Doesn’t talk down to adults 
• Staff appreciates that Booker is inclusive on major school decisions.  Not a dictator. 
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• Takes suggestions:   “Got us Curriculum Associates test prep books” 
 

2. The school has a working SSC and parents participate in the mandated process of approving categorical expenditures.  Many parents expressed liking the 
school and principal; parents appreciate that their children are safe and have a lot of yard to play. 
 

3. In the school’s self-reflection, question 2 regarding what is effective at the school, it was written, “There’s a grade level chair.  They are all on ILT”.  During ILT 
(Instructional Leadership Team), meetings, the group looks at data and interprets the findings.  Teachers then explain the data to the rest of grade level 
teachers. 

 
 
Challenges 
 

1. Much of the leadership work at Markham is done through an informal teacher leadership team that works with the principal at arriving at decisions that 
affect the school.  Although, some effective work is carried through this venue, not all teachers have the same voice or provide input regarding important 
decisions.       
 

2. The principal was described as a “hands-off principal” during a parent interview.  This was said when they shared that she spends much time on the phone 
(inside her car) in the mornings instead of coming in as soon as she arrives to the school.  There are parents waiting for her and have to continue waiting only 
to have to come back once an appointment is granted. 

  
3. Parent decision making is limited to the SSC group.  There are no other formal ways in which parents involve themselves in decision making.  Although Chew 

& Chat is in place, these meetings are monthly and according to parents interviewed, sometimes the principal does not attend which makes receiving 
answers a longer process.   

 
4. Parents share that they have “never heard or spoken about the school’s vision.  The 5th grade teachers say they want to prepare our children to do well in 6th 

grade. 
 

5. Parents share skepticism about sharing information or concerns with the principal.  During times designed to do so, people “listen to what we have concerns 
about, but nothing is done about it (actions).  One positive time when we complained was when the night custodian would not let children get close to his car 
(parked inside of the playgrounds) and she had the custodian park outside so that children could play.  All the other ideas we share we always hear, “there’s 
no money”.  When we addressed buying a play structure for the children to play, she said, “if there’s no structure, students will not get hurt like they do in 
the Kinder yard with the monkey bars”.  Sometimes we get things like the ESL classes for parents, but then they are not available the following year.  The 
answer is always, “there’s no money”. 
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Quality 
Indicator

Focus 
Standard

Focus Standard
Rubric 

Placement
Undeveloped Beginning Developing Sustaining Refining

1 1.1 1.1 Meaningful & Challenging Curriculum Beginning þ

1 1.2 1.2 Safe & Nurturing Learning Experiences Developing þ

1 1.4 1.4 Active & Different Ways of Learning Beginning þ

1 1.7
1.7 Students Know What They are 
Learning, Why, and How it can be Applied

Developing þ

1 1.8
1.8 Academic Intervention & Enrichment 
Supports

Sustaining þ  

1 1.10 1.10 Equitable Access to Curriculum Developing þ

1 1.11 1.11 College-going Culture & Resources Undeveloped þ

2 2.1 2.1 Safe & Healthy Center of Community Developing þ

2 2.2
2.2 Coordinated & Integrated System of 
Academic & Learning Support Services

Sustaining þ  

2 2.5
2.5 Identifies At-Risk Students & 
Intervenes

Sustaining þ  

2 2.6
2.6 Inclusive, Welcoming & Caring 
Community

Beginning þ

3 3.1 3.1 Collaboration Developing þ

3 3.2 3.2 Data Collection & Analysis Developing þ

3 3.4 3.4 Professional Learning Activities Developing þ

4 4.2 4.2 Shared Decision-making Beginning þ

4 4.5
4.5 Student/Family Engagement on 
Student Progress

Beginning þ

4 4.6
4.6 Family Engagement on Student 
Learning

Beginning þ

4 4.7 4.7 Standards of Meaningful Engagement Beginning þ

5
5.1, 5.2, 

5.3, & 5.11
5.1, 5.2, 5.3, & 5.11 Shared Responsibility Beginning þ

5 5.5 5.5 Focus on Equity Developing þ

5 5.6a & 5.9
5.6a & 5.9 Accountability for Student & 
Staff Outcomes

Developing þ

5 5.6b 5.6b Professional Learning Developing þ



Markham Elementary:  Data Profile 
 

Markham Elementary 
School Quality Review 2011-2012 -Final   60       

Name of School: Name of School 
Leader: PI  Status: In PI Year in 

PI Year 4 Site 
Code 138

# Live-Go w/in School % Live-Go w/in 
School

# Live No-Go %Live No-Go # No Live Go

213 31.0% 473 69.0% 193

Enrollment 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012

Total 409 427 419 430 325

Total Kindergarteners 72 63 64 72 62

Total 1st Graders 59 89 79 75 53

Total 2nd Graders 78 53 80 80 56

Total 3rd Graders 57 80 56 71 51

Total 4th Graders 65 72 70 54 53

Total 5th Graders 78 70 70 78 50

Attendance & Absence Rates
Attended > 95% 

school days (10-11) ADA 
Chronic Absence 

(>10% of academic 
year) Rate 10-11

School 56.0% 93.5% 19.0%

Region 65.0% N/A 14.0%

District 71.0% N/A 11.0%

Special Populations 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 
(projected)

Socioeconomically 
disadvantaged 295 266 326 324 234

% of total enrolled 72.1% 62.3% 77.8% 75.3% 72%

ELL 185 168 193 167 138

% of total enrolled 45.2% 39.3% 46.1% 38.8% 42%

Resource/Special Day 20 36 49 47 29

% of total enrolled 4.9% 8.4% 11.7% 10.9% 9%

Background of students 2010-
2011

Number of 
students

% of Total 
Students

Discipline - prior 
school year (10-11)

Suspension
# of students

% of total students 
suspended

African-American 161 37% African-American 31 79.5%

Asian/Pacific Islander 13 3% Asian/Pacific Isl 2 5.1%

Hispanic 234 54% Hispanic 5 12.8%

White 4 1% White 1 2.6%

Other/Mixed/No Response 18 4% Other/Mixed/No Res 1 2.6%

ELL 167 39% Male 35 89.7%

SPED 47 11% Female 4 10.3%

Male 247 57% Total 39

Female 183 43%

Markham Elementary Pam Booker

Live-Go Data

Truancy Rate (09-10 - # of students 
w/unexcused absence or tardy on 3 

or more days) 

27.3%

N/A

# Live in Neighborhood

686

Enrollment, Attendance, Background, & Discipline in School

37.7%

% School Live-Go

49.5%

% of school No 
Live-Go

44.9%
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54%
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4%
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2006-2007 2007-2008 2008-2009 2009-2010 2010-2011

No Yes No Yes No

61.9% 100.0% 61.9% 100.0% 71.4%

2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 Avg 5 Year Growth

621 701 713 791 774

-19 82 10 78 -17 26.8

No Yes Yes* Yes No

684 715 747 769 776

21 16 13 13 9 14.4

* Met School-wide target, not subgroups

Growth Target Met?

Similar Schools Growth API

AYP Met?

AYP Criteria Met / Total

Overall School Academic Data

Net 5 Year Growth

134

AYP

Similar Schools growth between years

Markham Elementary Growth between years

72

API

Growth API

-20
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140

2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 Avg 5 Year
Growth

Net 5 Year
Growth

26.8

134

14.4

72

Markham vs. Similar Schools API Growth between Years

Markham Elementary Growth between years Similar Schools growth between years

0.0% 10.0% 20.0% 30.0% 40.0% 50.0% 60.0% 70.0% 80.0% 90.0% 100.0%

2006-2007

2007-2008

2008-2009

2009-2010

2010-2011

61.9%

100.0%

61.9%

100.0%

71.4%

AYP Criteria Met / Total

AYP Criteria Met / Total
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2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 5 Yr Average 5 Yr Net Growth

Proficient/Advanced 18.4% 34.4% 33.1% 55.1% 50.2% 38.2% 31.8%

Basic 33.3% 31.2% 36.7% 24.3% 24.9% 30.1% -8.4%

Far Below Basic/Below Basic 48.3% 34.4% 30.3% 20.6% 24.9% 31.7% -23.4%

2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 5 Yr Average 5 Yr Net Growth

Proficient/Advanced 17.6% 41.3% 44.4% 59.6% 61.3% 44.8% 43.7%

Basic 36.0% 28.3% 27.0% 24.3% 22.2% 27.6% -13.7%

Far Below Basic/Below Basic 46.4% 30.4% 28.6% 16.1% 16.5% 27.6% -30.0%

CST ELA

CST Math
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Basic

Far Below Basic/Below
Basic

45%

27%

28%

Math CST 5 Year Average
Proficient/Advanced

Basic

Far Below Basic/Below
Basic
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Growth OR Adv in 2 yrs Flat Slide OR FBB in 2 yrs

36.8%

% Flat

31.0%

Student improved one or more 
performance levels or remained at Adv 

Student remained at the same performance level 
in both years, not including FBB and Adv

Student slid back one or more performance levels or remained at 
FBB in both years

Markham 2 Yr Cohort 
Data 09-10 to 10-11

% Slide# Students

174

% Growth

32.2%

2 Yr Cohort Academic Data
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Advanced Proficient Basic Below Basic Far Below Basic

Advanced 60.4% 29.2% 6.3% 4.2% 48

Proficient 29.6% 44.4% 22.2% 3.7% 54

Basic 10.2% 36.7% 36.7% 16.3% 49

Below Basic 5.9% 5.9% 35.3% 35.3% 17.6% 17

Far Below Basic 50.0% 50.0% 2

Advanced Proficient Basic Below Basic Far Below Basic

Advanced 47.1% 35.3% 14.7% 2.9% 34

Proficient 19.6% 46.4% 23.2% 10.7% 56

Basic 14.3% 28.6% 38.8% 10.2% 8.2% 49

Below Basic 12.5% 20.8% 12.5% 37.5% 16.7% 24

Far Below Basic 9.1% 36.4% 54.5% 11

Performance Level 2010-11

Performance Level 2010-11

CST Math

ELA

Perf Level 
2009-10  # tested both years 

Perf Level 
2009-10  # tested both years 
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School ELL CST Math CST ELA

2010 Growth API 791 714 Growth OR Adv in 
2yrs

49.0% 25.0%

2011 Growth API 774 801 Flat 27.0% 30.0%

2010 API Change 78 0 Slide OR FBB in 2yrs 24.0% 46.0%

2011 API Change -17 -3 Total Students 55 57

2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 5 Yr Average

18.0% 23.6% 27.3% 53.7% 39.1% 32.3%

24.0% 30.9% 34.5% 18.5% 26.6% 26.9%

58.0% 45.5% 38.2% 27.8% 34.4% 40.8%

16.0% 41.8% 41.1% 48.1% 46.9% 38.8%

28.0% 23.6% 23.2% 33.3% 29.7% 27.6%

56.0% 34.5% 35.7% 18.5% 23.4% 33.6%

5 Yr Net Growth

African-American Male CST Data

-32.6%

ELA - Proficient/Advanced

ELA - Basic

ELA - Far Below Basic/Below Basic

Math - Proficient/Advanced

Math - Basic

Math - Far Below Basic/Below Basic

21.1%

2.6%

-23.6%

30.9%

1.7%
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1          What are 3 things that are distinctive about your school?  

 
1. 4th/5th Grade Departmentalization:  started 2 years ago.  4/5 had been struggling.  Picked from 

all grade levels our strongest teachers that could be successful at 4/5.  Each teacher has a 
partner.  One does Math/Science one ELA/SS.  Bonded like a team.  Collaboration very strong.  
Test scores show it.  Hard decision to make to move people.  Start with 4/5, make it strong and 
then work backwards from there. 

 
2. Monthly Chew and Chat with Parents:  no teachers allowed.  Talk to the principal about 

anything.  Started in principal’s 2nd year.  Parents wanted a Latino principal.  The principal 
realized they didn’t know her.  Start with educational piece, then do concerns.  Originally lots 
of concerns were raised at each meeting.  After several years now, there are virtually none. 

 
3. School Climate:  Parents are comfortable here.  Many can remember when it wasn’t like that.  

Teachers are very supportive with parents.  Understand, respect, and like each other.  At 
beginning teachers were opposed to parents.  Good systems of communication now. 

 

 

2          How effective is your school overall? 

 4 3 2 1  

Evaluation: Excellent     Unsatisfactory 

How do you know? 
Some things are a 3; some are a 2 
 
What are its notable strengths? 
Academically,  

1. Completely collaborate right now in grade levels:  Originally, didn’t do that.  Changed now.  
Plan together.  There’s a grade level chair.  They are all on ILT.  Take info back to their teams.   

a. Grade level chair sees the data first in ILT and then can interpret data when being 
presented to the staff as a whole.  Sit in grade level teams to do this. 

b. Originally collaboration was not the norm.  Principal had to do write ups on teachers 
for failing to participate in meetings. 

2. Originally, there were teachers who had been in same class room teaching the same grade 
level for 20 years plus.  Principal moved people around to different grades.  Broke up some of 
the “set in their ways”.  This was positive.  Do have teachers who are still struggling, trying to 
learn the curriculum, but this is a healthy struggle.  Like the kids, they are still learning 
curriculum. 

3. Our teachers love our kids.  Will fight for our kids.  This has been 2-3 years in development. 
4. Our culture and climate:  the relationships between students and adults.  Principal notes that 

she trusts her teachers with the kids now. 

X 
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What are the main priorities for improvement? 

1. Managing the teacher hiring process:  There have been circumstances where somebody was 
placed at the school and the principal knew it would not be a good fit.  Our teachers have to 
be strong and understand that our kids are capable of learning and do learn.  Some teachers 
come in without this expectation, or they are scared of East Oakland schools and kids. 

 
2. Building a culture where individuals can disagree and provide feedback/criticism. 

 
 
 

3          How well is the school regarded by its students and parents? 

 4 3 2 1  

Evaluation: Excellent   X  Unsatisfactory 
How do you know? 
Feedback in the Chew & Chats 
Use Your Voice 
 
What do (a) students and (b) parents most like about the school? 
The principal is accessible. 
Parents get answers quickly.  Staff doesn’t put parents off or talk down to them. 
Parents feel their children are safe at the school.  Students say they feel safe. 
 
What do they feel needs improvement, and what action is being taken? 
More activities:  field trips; more activities for GATE students. 
Funds to have more than basic supplies. 
 
It is a challenge getting our African American parents to show up.  They’ll show if they need 
something.  Chew and Chats are predominantly Latino families.  There still is a dis-connect with 
African American parents.   
 
When the principal came to Markham, there was “hatred” between the 2 parent groups.  No overt 
conflict any more, but they still are reluctant to engage together.  Parents have asked for a separate 
Chew and Chat for each group of parents.  The Latino parents have asked for a separate Bilingual 
Kindergarten promotion.  In both cases, the principal has refused, believing it’s important for the 
groups to work on getting along.   
 
 

4          How well do students achieve academically?  

 4 3 2 1  

Evaluation: Excellent     Unsatisfactory 
                                                                                          3 overall for grades 4/5; 2 overall for whole school. 

X 
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How do you know? 
Lost 17 points on our API last year, but overall for the last several years there have been great gains.  
Last year’s incident mortified the teachers and principal, and they think it had an impact on CST 
performance.  The incident deflated the staff. 
 
1st Benchmarks tend to be low, by mid-year we see huge growth. 
 
In which subjects and grades do students do best, and why?  In which subjects and grades is 
improvement needed, and what action is being taken? 
Always worry about 3rd grade.  Don’t do as well as we would like. 
4/5 do well. 
K/1 only have Dibels data.  Seeing K students struggle at first.  Often arrive without pre-school 
experience and/or a lot of emotional issues. 
2nd grade is solid. 
 
Always do best in Math.   
Latino students do better in ELA than English Only students, and English Only students do better in 
Math than English Learners. 
High re-designation numbers. 
 
Why?  Intensive ELD.  Markham has a schedule that every grade level follows.  Kids move based on 
levels. 
 
Science:  We’ve always done science well in 4/5 because we departmentalized.  Reduced preps 
allowed for focus.  Not as strong in K-3.  Are implementing, but still trying to get focus.  Implemented 
the 90 minutes per week.  Some teachers are on it; some not. 
 
Is there evidence of differential attainment according to gender, ethnic background or other 
grouping and, if so, what action is being taken? 
Boys do better in math than girls.  Girls do better in ELA. 
 
 

5          How effective is the quality of the curriculum & instruction? 

 4 3 2 1  

Evaluation: Excellent     Unsatisfactory 
                                                                                               3 overall for grades 4/5.  2 overall for whole 
school 
How do you know? 
Observation. 
 
Which are the strongest features of teaching and learning, and why? 
4/5 classes:  so powerful.  Follow QEIA class size formula.  ELD intervention. 

X 
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What aspects of teaching and learning most need improvement, and what action is being taken? 

1. Writing across all content areas 
2. Social studies, especially in K-3.  Been fine with 4/5. 
3. Workshop:  30 minutes a day.  Not enough. 
4. Differentiation in general in classes:  TSA has done training on this.  If you’re in a whole class, 

what kind of differentiation do you do for those who are struggling?  Frontload?  Not 
happening.  Sentence frames?  How will you know if kids didn’t get it and how will you address 
it?  Trying engagement strategies (T/P/S is a big one). 

Teachers do academic conferences with Principal.  They have to identify High, Medium, and Low kids.  
They are asked to discuss how they will meet the needs of each group.    
 
 

6 How effective is the system of assessment of student learning? 

 4 3 2 1  

Evaluation: Excellent   x  Unsatisfactory 
How do you know? 
CST and Benchmark data.  Curriculum embedded assessments:  chapter tests or own tests. 
Ticket to Read:  ELA placement assessments and post-assessment—for all students. 
K-3:  Language for Learning assessment for every 10 lessons.  Determines if a student needs to change 
groups. 
 
What are the strongest features of assessment? 
We look at the assessment data by grade level, not just individually.  Adjust instruction.  Formative 
assessment is strong at 4/5 (checks for understanding).  Perhaps not as strong K-3. 
 
What aspects need improvement, and what action is being taken? 
Just beginning the conversation about looking at our own teaching practices 
 
 

7 Identify at least one student group on which you have a strategic focus.   How effective is 
the school right now in diagnosing and addressing the learning needs of this group? 

 4 3 2 1  

Evaluation: Excellent     Unsatisfactory 
                                                                                                                              Unrated 
How do you know? 
 
We don’t have a school-wide strategic focus on a specific group. 
 
We are concerned about lower grade social emotional needs.  But haven’t said this is our focus. 
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 Rise in behavior issues:  misbehavior and emotional need.  Weird behavior:  refusing to move, 
walk.  Student who lays down in yard and prays.  Won’t come to school or won’t go into 
classroom without parent.  Melt downs. 

 Writing notes that are very disturbing:  wanting to be violent.  Students talking to selves and 
punishing selves (talk in different voices) 

 Returning oppositional defiant student 
 
Which are the school’s strongest features, and why? 
 
What most needs improvement, and what action is being taken? 
Trying to get mental health supports.  Working with the Regional coordinator.  Haven’t gotten any.   
Psychologist trying to help.  She does a couple groups.  She’s here Wednesday, Thursday, and every 
other Friday.  She’s doing assessments on them. 
 
When we have this odd behavior, it is difficult to know what to do.  The principal is struggling with 
what to tell teachers to do in these moments.   
 
 

8 How effective are the strategies and services that you have put in place to support the 
physical, emotional, and social needs of your diverse students? 

 4 3 2 1  

Evaluation: Excellent   x  Unsatisfactory 
How do you know? 
Observation. 
 
What are the strongest features of support structures for a diverse student population? 
1. Caring Schools program that introduces students to ways of solving problems; it’s character 

building.  Goal is to build a community of loving folks.  Time set by grade level when this is 
delivered.  Pairing of classes. 
 Buddy classes between 5th and K for example:  brings out caring.  Upper students always 

asking when are they going to be with their buddies. 
 
2. Nurse:  Bright Smiles dentist care.  Serviced nearly whole school with Clinic in portable. Cleaning 

and fillings. 
3. Psychologist does groups.   
4. Active Gardening program:  also part of ASP. 
 
What aspects need improvement, and what action is being taken? 
Trying to get mental health supports.  Working with the Regional coordinator.  Haven’t gotten any.   
 
 
 
 
 



Markham Elementary:  Self-Reflection 
 

Markham Elementary 
School Quality Review 2011-2012 -Final   72       

9 How effective are the professional development opportunities provided to teachers? 

 4 3 2 1  

Evaluation: Excellent x    Unsatisfactory 
How do you know? 
Observation.  Test results. 
 
Which are the strongest features of professional development, and why? 
1. We have an effective way to assess the results of our tests:  look at test data.  Look at where 

students not doing well.  Why not do well on that standard?  Devise re-teaching strategies.  TSA is 
leading this, and through grade level chairs. 

2. Teachers don’t like to be sent away to professional development.  For example, we’re not doing 
the central professional development on the second Wednesday of each month.  The District has 
not been clear about who to send.  In several cases, the Central professional development is 
content Markham teachers have already had. 

3. Lesson sharing activities:  whole staff. 
4. Wednesdays for PD:  moving toward 2 meetings a month for grade level planning and 2 for PD. 
5. 4/5 meet anyway and 2nd grade meeting anyway:  on own time at end of day. 
 
What aspects of professional development most need improvement, and what action is being 
taken? 
 
 

10 How effective is the leadership and management of the school? 

 4 3 2 1  

Evaluation: Excellent x    Unsatisfactory 
How do you know? 
Observation of the school community—staff, parents, students, etc. 
 
Which are the strongest features of leadership and management, and why? 
1. Good at developing working relationships with staff. 
2. Compassionate, but makes clear that the adults have a job to do. 
3. Supportive of staff.  Caring about most of them. 
4. Honest with them. 
5. She has not forgotten what it’s like to be in the classroom.  Very fair, approachable and accessible. 
6. Fair but firm.  Will call you on things, regardless if you’re one of her go-to people.  Supportive of 

staff, as long as she knows you’re doing your best in the classroom.  Takes suggestions.  You have 
her 100% support.  Important to have a supportive administrator when  it’s all on you. 

7. Doesn’t talk down to adults. 
8. Staff appreciates that Booker is inclusive on major school decisions.  Not a dictator. 
 
Leadership structures: 
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 Grade level chairs 
 ILT 
 SSC 
 Create committees for specific purposes 
 
What aspects of leadership and management most need improvement, and what action is being 
taken? 

1. Challenge:  Principal notes that she likes some teachers better than others, and people see 
that.  Principal says, “It’s hard.  When people are supporting your efforts to move the school 
forward, you want to go to them.” 

2. When the principal stops trusting someone, it’s hard to trust them again. 
3. Principal overwhelmed at times, so some things don’t get done.  Not enough hours in the day. 

 
 
 

11 How effectively does the school meaningfully engage with parents & students?  

 4 3 2 1  

Evaluation: Excellent   x  Unsatisfactory 
How do you know? 
Chew & Chat.  SSC. 
 
Which are the strongest features, and why? 
1. Caring Schools community:  at home activities that students do at home 
2. Parent Teacher conferences:  Cannot get first report card without it.  Then as requested. 
3. Teachers have some individual students who have weekly progress reports. 
4. Events:  Carnival, Health Fairs (in collaboration with American Heart Association et al.),  
5. School-wide program to encourage healthy snacks.  Letter to parents with suggestions.  No Junk 

food.  One of the teachers is the Wellness coordinator. 
6. Literacy Night 
 
What most needs improvement, and what action is being taken? 
Note challenges raised in section 3. 
 
1. Getting volunteers:  parents will come and be here, but not formally volunteer. 
2. Overcoming the language barrier 
3. Involvement of AA parents 
 
 

12          What are the school’s future plans? 

Discuss the key challenges or risks that you see for your school going forward.  
 
1. Increasing parental involvement:  so important to student success.  Haven’t been able to make them 
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understand how they play a big part in their child’s education.  Even something as simple as 
homework. 

2. Budget:  we’ve already cut so much staff 
3. Mental Health piece. 
 
Describe what you are doing or plan to do to address each of the major challenges that you have 
identified.   If applicable:  Describe any recent major revisions to your school plan and rationale. 
 
 
 
 
 

 

Please provide a brief description of the steps you took to complete this SQR Self-Reflection. 

Principal and 3 teacher leaders met to discuss and record their answers to the prompts. 
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