How Do We Know if a School is a Good School?

Examples of School Quality Standards 

Used Locally & in Different Parts of the Country

As one step in the development of the OUSD School Quality Standards, the OUSD Quality Community School Development group researched existing school quality standards, used both locally and in different parts of the country.  The standards we found are from the following sources:

· Charlotte-Mecklenburg Schools (North Carolina)
· Equity Standards (drawn from Bradley Scott’s “We Should Not Kid Ourselves:  Excellence Requires Equity”)
· High Performance Learning Community (HPLC) Principles (developed in a collaboration by RPP International, CA Tomorrow, & the Bay Area Coalition of Equitable Schools)
· Minneapolis Public Schools (Minnesota)
· National Council of Community Schools
· New Leaders for New Schools
· New York City Public Schools

· Oakland Schools Foundation

· Oakland USD/Cambridge Education
· Oakland USD/Office of Charter Schools

· Saint Paul Public Schools (Minnesota)
· San Francisco Unified School District

· Washington DC Public Schools

Taken together, there are literally hundreds of standards from these sources.  Our goal was to identify where we had “universal” standards (similar standards, found in most of these sources) and where we had “unique” standards (dissimilar standards, found in at most one or two sources).  To begin this “universal” and “unique” identification, we had to break down the one group of hundreds of standards into small groups in which a few standards shared characteristics.  This was not so difficult to do, since their original sources had done such grouping, but the many sources naturally did not share the same groupings.  We therefore had to develop common groupings or “buckets”, into which we could sort all the standards, regardless of the source. 
As we sorted, we followed three “sorting” guidelines:  

1. The “buckets” had to be essentially distinct and overlap in only limited ways.     

2. The “buckets” had to have clarity and concreteness.  They had to make sense conceptually.

3. The set of “buckets” had to be comprehensive.  Meaning that, taken together, they had to provide a rather complete view of a “good” school.

We identified 8 “buckets”, where a portion of all the standards cohered around some common school quality idea.  We called these ideas “criteria”. 
The criteria are:
Criteria 1:  Accelerating Student Achievement

Criteria 2:  Quality Learning for All through Effective Teaching & Assessment

Criteria 3:  Effective & Equitable Leadership & Management

Criteria 4:  Learning Structures that Promote Access, Quality, and Equity

Criteria 5:  Learning Communities Focused on Continuous Improvement & Equity 
Criteria 6:  Safe, Supportive, & Equitable Learning Environments

Criteria 7:  Effective Family & Community Engagement/Partnerships 
Criteria 8:  Effective Central Office Supports
What follows then, in the rest of this document, is how the hundreds of existing school quality standards, from the 13 sources listed above, are sorted into these 8 criteria.

One Note
In the Appendix, we have included two additional analyses that we thought best should be separated from the main analysis:

1. We identified one more “bucket”, Operating an Effective, Viable School, which resulted from the OUSD/Charter School Office’s unique set of standards regarding the effectiveness and viability of a school.  Because OUSD schools are public entities serving public school students and therefore occupy a different “sector” of schooling than charters, which are private entities serving public school students, these specific quality standards are somewhat misaligned to the OUSD context.  However, these standards suggest that we explore thinking about how a school within the OUSD operates effectively with respect to such issues as enrollment demand and holding power, fiscal solvency, quality of the physical plant, etc.  
2. A mapping of the school quality standards formulated by the San Francisco Unified School District into our 8 criteria.  The SFUSD framework does not specifically use school quality standards, rather it defines several areas that, taken together, provide a complete picture of a school (but not a “good” school).  It then provides descriptors of each of these areas for a school that “does not meet expectations”, that “approaches expectations”, that “meets expectations”, and that “exceeds expectations”.  These last descriptors, where a school “exceeds expectations”, most accurately capture this framework’s view of a good school, but the language is so specific and detailed, that they are not truly comparable to the school quality standards we see in other frameworks.  Essentially they are a “grain size” too small.  For this reason, while there is much to be learned from the SFUSD framework, we judged it best to keep their language separate from the other standards in this step of mapping the standards into common criteria, for the purpose of seeing where standards are universal and where they are unique.

Criteria One:  Accelerating Student Achievement

OUSD/Cambridge Education

Student Achievement in Core Subjects
· The school’s results in state and other standardized tests compare positively with state and national averages.
· The school’s results compare positively with those of similar schools.
· The achievement of students has improved over the past years.
· The students have made appropriate progress during their time in school and during any given grade level including special education and gifted and talented students.
· There are no significant differences in the achievement by students of different subgroups: disadvantaged, English learners, ethnicity, gender; any gaps in achievement are substantially narrowing over time.
· The school’s challenging student attainment goals have interim benchmarks to assure it is on course to meet/exceed them for all students.

OUSD/Office of Charter Schools

Improving Student Achievement—A quality school
· Achieves clear, measurable program goals and student learning objectives, including meeting its stated performance standards and state and federal standards

· Achieves comparably improved student learning outcomes relative to students in traditional public schools that students would have otherwise attended.
Charlotte-Mecklenburg Schools
Achievement  

· The school's achievement results are comparable to those of similar populations of students in the district/state

· The school is achieving high standards or is improving based on NC ABC program expectations

Equity Standards (drawn from Bradley Scott’s “We Should Not Kid Ourselves:  Excellence Requires Equity”)
Comparably high academic achievement and other student outcomes

· The school has comparably high achievement outcomes for all learners.

· The school has comparably high social outcomes for all learners, such as responsible leadership development, problem solving, decision-making skills and life skills development.

· The school has completion rates consistently high for all diverse learners.

· The school has comparably low disciplinary referrals, suspensions and expulsions for all learners.

· The school has high literacy for all diverse learners.

· The school has comparably high rates of participation in college and/or post-secondary school and training, and it has competent preparation for school-to-work transitions for all learners.

· The school has violence-free, safe, and supportive learning environments for all learners.

· Engaged and involved parents of all groups of learners are supporting their children’s success in school.
Minneapolis Public Schools 
Student Achievement and Progress—The extent to which …
· Students of all abilities make measurable progress in each class, grade and subject during their time in the school

· Special education students make progress in their achievement levels

· English language learners make progress in their achievement levels

· Gifted and talented students and higher achieving students make progress

· There is consistency in the achievement and progress of students in different groups, including by gender, ethnicity and social and economical disadvantage

· The school’s implementation of improvement plans and measurable goals is effective in raising student achievement

Criteria 2:  Quality Learning for All through Effective Teaching & Assessment

OUSD/Cambridge Ed

Quality of Learning, Teaching, Curriculum, and Use of Data to Promote Learning
· Learning objectives are clear, measurable, understood by students and aligned with essential learning standards.

· Students understand expectations, what is considered “proficient,” and use examples/rubrics to monitor/manage their own learning.
· Instruction provides challenge and creates high levels of student motivation and engagement in a full range of learning tasks including problem solving, analysis, and the application of knowledge and skill in unfamiliar contexts.
· A variety of teaching methods and learning opportunities are used to meet the differential needs of students.
· Challenging curriculum is implemented with consistency and effectiveness with opportunities provided for all students to have the prerequisite knowledge and skill needed to access difficult content. 

· The curriculum is aligned with state standards and is implemented through a variety of learning opportunities that motivate students to acquire a breadth of knowledge and skill.
· Homework and extended day/week activities are used to reinforce learning, expand opportunities for high achievers and provide struggling students with time to scaffold and accelerate their learning.
· All subjects and grade levels make use of interim benchmark assessments provided by the district or network.
· The common assessments are aligned with essential learning based on the standards and outlined in pacing guides.
OUSD/Charter

Improving Student Achievement—A quality school
· Demonstrates high expectations for student achievement.
· Provides a challenging and coherent curriculum for each individual student.
· Implements and directs learning experiences (consistent with the school’s purpose and charter) that actively engage students.
· Promotes academic risk‐taking by supporting students in a safe, healthy and nurturing environment characterized by trust, caring and professionalism.
New York City Public Schools

Instructional and Organizational Coherence
· Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and aligned to key State standards

· Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce meaningful work products

· Make strategic organizational decisions to support the school’s instructional goals and meet student learning needs

· Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and personal growth of students and adults
Gather and Analyze Data
· Gather and analyze information on student learning outcomes to identify trends, strengths, and areas of need at the school level

· Align assessments to curriculum and analyze information on student learning outcomes to adjust instructional decisions at the team and classroom level

· Use or develop tools to enable school leaders and teachers to organize, aggregate, and analyze student performance trends

· Engage in an open exchange of information with students and families regarding students’ learning needs and outcomes
Washington DC Public Schools

Teaching and Learning
· Standards-based Instruction:

· Develop annual student achievement goals

· Student articulation of own achievement goals

· Create standards-based unit plans and assessments

· Create objective-driven lesson plans

· Instructional Delivery

· Focus students on lesson objectives

· Deliver content clearly

· Engage all students in learning

· Target multiple learning styles

· Check for and respond to student understanding during the lesson

· Respond to student misunderstanding

· Probe for higher-level understanding

· Maximize instructional time

· Invest students in learning

· Classroom Environment and Structures:

· Interact positively and respectfully with students

· Student behavior

· Reinforce positive behavior

· Address inappropriate, off-task, or challenging behavior

· Standards-aligned Assessments

· Assess student progress

· Track student progress data

· Improve practice and re-teach in response to data

· Intervention: The school ensures additional instruction and learning time is provided for struggling students who require it to meet academic standards.

· Enrichment: The school ensures opportunities are provided for advanced students in order to continue challenging them.

· Data Powered Improvement Cycle: The school has a shared data-inquiry process which is used to analyze quantitative and qualitative data measures and improve instruction.

· Integration and Inclusion: General and special educators work together to effectively serve students with disabilities.

New Leaders for New Schools
· Learning and Teaching
· Curriculum aligned to both state and college-readiness standards
· Consistent and quality classroom practices, routines, and teaching strategies

· Utilization of diverse student-level data to drive instructional improvement

· Individual and common planning for effective instruction

· Pyramid of academic interventions
High Performance Learning Community (HPLC) Principles

· High Standards for All Students:  High performing and equitable schools adopt high standards in core content areas and expect all students to achieve them. These goals and standards are linked to a student assessment system.

· Implementation of High Standards and Supports for All Students to Reach High Standards:  High performing and equitable schools implement high standards across all content areas and provide needed supports to ensure all students can attain those standards.

· Meaningful and Challenging Curriculum:  High performing and equitable schools offer a curriculum which engages students in authentic, challenging, and meaningful learning by responding to students’ needs and experiences, incorporating their cultural and linguistic competencies, and integrating content across core subject areas.

· Instruction for Engaged Learning:  High performing and equitable schools utilize effective instructional strategies which provide students with varied, flexible, and active learning experiences responsive to their diverse learning needs (including language and literacy needs). Instruction is geared toward the construction of meaning, disciplined inquiry and the production of writing and problem-solving that has value beyond the school.  The classroom is a safe environment to discuss, critique and study issues of equity in society.

Charlotte-Mecklenburg Schools
Curriculum 

· The curriculum and instructional programs are aligned to the North Carolina Standard Course of Study (NCSCOS)

· The curriculum is designed to meet the individual learning needs of all students

· The curriculum provides students with a broad range of learning experiences

Learning and Teaching - Student learning, progress, and standards are a direct result of 
· Students are making very good progress. The pace of learning is challenging and appropriate for their grade and level of achievement

· Students demonstrate a high level of time on task

· Students are given responsibility for, and are involved in, their own learning.  They are provided with opportunities for independent thinking and problem solving

· Students respond well to opportunities for collaborative working

· Students respond to the high expectations for achievement set by teachers

· Teaching is aligned with the derived, written and posted NC Standard Course of Study (NCSCOS) objectives

· Teachers work collaboratively to plan lessons which are effective and improve instruction

· Teachers demonstrate sound knowledge, skills, and understanding of content/subject taught

· Teachers use questioning strategies that promote higher level thinking and problem solving

· Teaching reflects strategies that appropriately meet the needs of diverse learners

· Teachers use a variety of strategies, data, and information to assess all students' achievement of learning objectives. Information derived is used to inform instruction and make adjustments to teaching as necessary

Equity Standards (drawn from Bradley Scott’s “We Should Not Kid Ourselves:  Excellence Requires Equity”)
Equitable access and inclusion

· Real instructional engagement exists as evidenced by instruction that is presented in a culturally, linguistically and cognitively appropriate way for all learners and by instruction that embraces their interests, psychological readiness and emotional preparedness.

Minneapolis Public Schools 
The quality of learning, teaching and assessment—The extent to which …
· Learning objectives are clear, measurable and understood by students

· Instruction provides academic rigor and engagement  through a commitment to a common core, critical thinking and the active use of knowledge

· Teachers create a learning environment that supports students and encourages them to learn through the use of accountable talk

· Teachers use multiple assessment data to plan instruction and activities to match the identified learning needs of individual students

· Students demonstrate rigorous thinking through opportunities to work collaboratively, compare data, solve problems and become critical thinkers

· Students play an active role in managing the quality of their own learning and in developing an individualized learning plan for improvement

Curriculum—The extent to which

· The school aligns the curriculum to State and district standards and creates effective plans, timeframes and benchmarks to support effective learning for all students

· The curriculum enables students to develop a wide range of skills and knowledge and motivates learning

· The curriculum supports student learning and teachers employ a wide range of methods, activities and curriculum interventions in all subject areas

· Curriculum planning demonstrates a commitment to high expectations and a belief that all students can learn and make progress

· Homework and extended-day activities are used to reinforce and extend what is learned in school

· The curriculum links to the requirements of higher education through the development of a range of higher-order skills which fully prepares students for college life

New Teacher Center (North Carolina)
Instructional Practices and Supports
· State and local assessment data are available in time to impact instructional practices.

· Teachers use assessment data to inform their instruction.

· Teachers are encouraged to try new things to improve instruction.

Criteria 3:  Effective & Equitable School Leadership & Management

OUSD/Cambridge Ed

Effective Leadership and Management  

· A shared commitment to a vision of the school includes challenging goals grounded in high expectations for all students and a common picture of high quality learning and teaching

· A long term strategic plan and an annual/short-term action plan build on strengths and address gaps between the current and envisioned state of the school.  These strengths/improvement needs have been identified through a careful evaluation of the school

· Leadership is distributed through professional learning communities (PLC’s), collaborative planning, and individuals and teams taking responsibility for specific tasks, execution of action plans, and completion of interim milestones 

· School leadership ensures its policies, goals, and strategies promote high standards; are measured by their impact on student learning

· The principal and other school leaders consistently monitor individual student progress, are aware of learning impact in every classroom, and use data effectively through a continuous improvement cycle to set priorities, adjust strategies, deploy interventions, differentiate instruction, and focus professional learning

· The principal and the leadership team put in place effective human resource procedures to recruit, place, and regularly evaluate the quality of teachers and other school staff.  

· The school effectively maximizes the use of fiscal and material resources, including technology, to directly impact student learning

OUSD/Office of Charter Schools

Improving Student Achievement (cont.)—A quality school 
· Allocates appropriate resources in the way of instructional materials, staffing and facilities to promote high levels of student achievement

· Shares its vision among the school community and demonstrates its mission in daily action and practice

Strong Leadership—A quality school
· Effectively communicates and engages stakeholders in the vision and mission of the school

· Consistently puts into practice the educational program outlined in its charter

· Generates and sustains a school culture conducive to student learning and staff professional growth

· Actively monitors and evaluates the success of the school’s program

· Provides regular, public reports on the school’s progress towards achieving its goals to the school community and to the school’s authorizer

· Treats all individuals with fairness, dignity and respect

· Has a cogent understanding of the laws that govern charter schools and monitors the trends, issues, and potential changes in the environment in which charter schools operate

· Makes management decisions and uses his/her influence and authority for the primary purpose of achieving student success

· Abstains from any decision involving a potential or actual conflict of interest

· Respects diversity and implements practices that are inclusive of all types of learners consistent with the school charter

· Engages community involvement in the school
New York City Public Schools

Plan and set goals
· Establish a coherent vision of future development that is reflected in a short list of focused, data-based goals that are understood and supported by the entire school community

· Use collaborative and data informed processes to set measurable and differentiated learning goals for student subgroups, and students in need of additional support

· Ensure the achievement of learning goals by tracking progress at the school, teacher team and classroom level

· Communicate high expectations to students and families, engage them in decision-making, and promote active involvement in the school community
Washington DC Public Schools

Leadership

· Instructional Vision: There is a school-wide focus on teaching and learning.  Teachers and staff understand the vision and are able to consistently articulate it.

· Instructional Expectations: Teachers and staff understand and consistently implement a discrete set of school-wide instructional expectations.

· Learning Organization: The school leader views the school as an organization of continual learning.  He/she uses professional development to expand the capacity of his/her team and to nurture shared decision-making and problem solving.

· Continuous Monitoring and Reflection: Accountability systems are in place for effective, ongoing monitoring, reflection, and evaluation of teaching practice.

· Operations and Management: The school leader ensures that there are systems and structures for smooth daily operations.  School management is efficient and effective.

· Focused Environment:  The school leader effectively manages the external environment to minimize disruptions to teaching and learning.

· Style: The school leader's leadership style invests all stakeholder groups in building a culture of inclusiveness, collegiality, and collaboration.

· Presence and Visibility: The presence of the school leader is strongly felt throughout the school day and is characterized by positive and productive interactions with students, staff, and the school community.

· Relationships: The school leader promotes positive interpersonal relationships, fostering an environment in which teachers feel supported by the school leader.

Resources
· Current school staffing is appropriately allocated and/or utilized to support high-quality teaching and learning.

· Current school funds are appropriately allocated and/or utilized to support high-quality teaching and learning.

· Time is sufficiently and appropriately allocated and/or utilized to support high-quality teaching and learning.

· The school has a system in place to identify instructional priorities and align budgeting decisions and resource allocation to those priorities.

· The school uses data to ensure that all funding determinations are directed to improving student achievement.

New Leaders for New Schools
· Aligned Staff

· Recruitment, selection, and placement of aligned staff

· Consistent feedback and professional learning to drive instructional improvement

· Monitoring and management of staff performance

· High-performing instructional leadership team

· Operations and Systems

· Tracking of clear and focused school goals and strategy adjustment based on progress

· Time use aligned to school-wide goals

· Budget, external partnerships, and facilities aligned to strategic plan

· Stakeholder communication and school system relationship managed to ensure a focus on learning

· Personal Leadership

· Belief-based, Goal-driven Leadership: Leader consistently demonstrates belief in the potential of every student to achieve at high levels

· Culturally Competent Leadership: Leader develops deep understanding of their urban context and actively moves the expectations of others in order to ensure high academic achievement for every student

· Interpersonal Skills, Facilitative Leadership: Leader builds relationships and facilitates active communities of adults and students dedicated to reaching school goals

· Adaptive Leadership: Leader drives and manages the organizational change process to increase student achievement

· Resilient Leadership: Leader demonstrates self-awareness, ongoing learning, and resiliency in the service of continuous improvement
National Council of Community Schools

· Needs assessment and resource allocation

· Formal and informal input from stakeholders

· Assessing in-school services, existing partners, community prospects

· Identifying gaps and priorities, selecting strategies
· Program integration and oversight

· Facilitating school-provider relationships

· Managing partner relationships and accountability
· School/partner relationships

· Role of lead partner

· Managing partnership relationships and agreements

· Coordination

· Site coordinator role: partner, planner, broker, logistics, outreach

· Recruiting partners

· Initiative level resource and policy coordination

· Agreements – expectations, accountabilities

· Systems of referral, outreach, and communication
High Performance Learning Community (HPLC) Principles

· A Shared Vision:  A high performing and equitable school’s vision is shared by students, teachers, staff, parents, and community members and is created and maintained through an inclusive process.

· A Primary Focus on High Expectations for All Students:  High performing and equitable schools create and sustain a coherent vision of high expectations for all students. 

· Core Values about Student Learning in light of Individual and Cultural Differences:  High performing and equitable schools recognize, value, and incorporate the cultural, socio-economic, linguistic, and learning differences among their students, in all aspects of schooling.  The vision includes a specific set of core beliefs about how students learn in light of socio-cultural, racial/ethnic, linguistic, and life-experience differences and a commitment to removing barriers to student success.

Charlotte-Mecklenburg Schools
Instructional Leadership

· The leadership and management team guides and supports continuous improvement in curriculum and instruction to promote student achievement

· The leadership and management team is visible in classrooms and planning meetings to coach and support staff. The Professional Learning Community (PLC) promotes collaborative practices.

· The leadership and management team sufficiently and strategically deploys instructional expertise to coach and support staff

· The leadership and management team monitors and evaluates the instructional program using multiple data sources. The PLC is aware of results and challenges

Strategic Planning and Vision

· The leadership and management team organizes time, people, and money based on a long term instructional vision for the school that is based on high expectations for all students and is driven by the school's specific needs (as reflected in the SIP)

· The leadership and management team defines specific responsibilities for staff at all levels consistent with this vision (as reflected in the SIP)

Capacity Building

· Working as a Professional Learning Community, the leadership and management team leads an effective instructional team, which supports and develops all teachers

Communication

· The leadership and management team demonstrates effective communication skills.  This practice enables the school to run smoothly

· The leadership and management team represents the school and/or district appropriately

Management - Organizational and Operational

· The development of the school's master schedule is data driven and is structured strategically

· The leadership and management team demonstrates the organizational skills to manage the school

· The leadership and management team organizes and supports the use of technology

Learning Environment
· The school maximizes its use of all available resources, including technology, to support student learning

Equity Standards (drawn from Bradley Scott’s “We Should Not Kid Ourselves:  Excellence Requires Equity”)
Equitable access and inclusion

· Administrators and teachers are supported to have high expectations and positive attitudes about their students and the student’s right to unobstructed, unrestricted opportunities for access and inclusion.

Equitable resources
· The school examines its beliefs, attitudes, and practices around school finance equity—including resource allocation, distribution, sources of funding (i.e., hard/soft; local, state, and federal), timeliness, and appropriateness of funding (i.e., resources when they are needed, where they are needed).

· The school and district examine the philosophical beliefs and social/community practices, political policies and actions that become apparent when issues arise regarding equal funding versus equitable funding for education, per pupil expenditures, and weighted funding allocations.

· The school and district address the issue of resource sustainability for those programs and activities that address the special characteristics of learners (i.e., language characteristics, special programs for girls in math and science, supplemental support for low-income learners).

· Decisions about staff assignments, staff and human resource development, and teacher certification are made with an attention to equitable resource allocation.
Minneapolis Public Schools

Leadership, Management, and the Use of Data—the extent to which

· The principal creates a vision of continuous development and high expectations, and inspires shared commitment to improve

· The school leadership team and teachers create and implement policies and practices that enable the school to run smoothly and to provide a climate conducive to learning. 

· The school leadership team collects and analyzes multiple data to evaluate and monitor student and teacher outcomes resulting in Self-evaluation that is comprehensive and accurate.

· The school leadership team monitors the effectiveness of instruction by measuring student achievement in observations, by analyzing student data and work, and by monitoring teachers’ planning

· School leaders create opportunities for coherent and effective professional development in response to individual teacher and student needs 

· School leaders create benchmarks to monitor the school’s progress in meeting its long-term goals

New Teacher Center (North Carolina)
Time

· Class sizes are reasonable such that teachers have the time available to meet the needs of all students.

· Teachers have time available to collaborate with colleagues.

· Teachers are allowed to focus on educating students with minimal interruptions.

· Teachers’ non-instructional time (for collaboration, planning, meetings/conferences, including with students and families) is sufficient.

· Efforts are made to minimize the amount of routine paperwork and documentation teachers are required to do.

· Teachers have sufficient instructional time to meet the needs of all students.

· Teachers are protected from duties that interfere with their essential role of educating students.

Facilities and Resources

· Teachers have sufficient access to appropriate instructional materials (including textbooks, curriculum materials, content references, etc.).

· Teachers have sufficient access to instructional technology, including computers, printers, software, and internet access.

· Teachers have sufficient training and support to fully utilize the available instructional technology.

· Teachers have access to reliable communication technology, including phones, faxes, and email.

· Teachers have sufficient access to office equipment and supplies such as copy machines, paper, pens, etc.

· Teachers have sufficient access to a broad range of professional support personnel (including school counselors, nurses, school psychologists and social workers, library media specialists, etc.).

Teacher Leadership
· Teachers are recognized as educational experts.

· Teachers are trusted to make sound professional decisions about instruction.

· Teachers are relied upon to make decisions about educational issues.

· Teachers are encouraged to participate in school leadership roles.

· The faculty has an effective process for making group decisions to solve problems.

· The staff takes steps to solve problems.

· Teachers are effective leaders in this school.

· Teachers have an appropriate level of influence on decision making.

School Leadership
· The faculty and leadership have a shared vision.

· There is an atmosphere of trust and mutual respect in the school.

· Teachers feel comfortable raising issues and concerns that are important to them.

· The school leadership consistently supports teachers.

· Teachers are held to high professional standards for delivering instruction.

· The school leadership facilitates using data to improve student learning.

· Teacher performance is assessed objectively.

· Teachers receive feedback that can help them improve teaching.

· The procedures for teacher evaluation are consistent.

· School leadership effectively communicates policy.

· The faculty is recognized for accomplishments.

· The school leadership makes a sustained effort to address teacher concerns about critical teaching conditions.

Instructional Practices and Supports

· Teachers are assigned classes that maximize their likelihood of success with students.

· Teachers have autonomy to make decisions about instructional delivery (i.e., pacing, materials and pedagogy).  

Criteria 4:  Learning Structures that Promote Access, Quality, and Equity
It should be noted that this criterion received rather scant attention in most of the school quality frameworks that we researched.  However, the questions regarding how a school uses learning structures that promote access, quality, and equity are important.  Consequently, we judged it was useful to carve out a criterion where we could attend to such issues as:

· Class size, 
· push-in/pull-out intervention structures, 
· organizing for equal opportunity and success (curricular differentiation, a-g course offerings, curricular tracking, opportunities for mainstreaming), 
· organizing for breadth and depth of learning (core and elective offerings, opportunities to integrate across content areas, etc.), and

· organizing time (across the day and year) to create opportunities for adult inquiry and planning and to maximize learning and supports for students.
New Leaders for New Schools
· Individual and common planning for effective instruction

· Time use aligned to school-wide goals

High Performance Learning Community (HPLC) Principles
· Organizing for Equity and Success:  High performing and equitable schools organize instruction so that all students have equal opportunities to learn to high standards.

· Creating Personalized and Nurturing Environments:  High performing and equitable schools organize students into cohesive personalized units.  They have safe and nurturing learning environments in which students are known.

· Using Time to Support Learning:  High performing and equitable schools organize class time and school schedules to maximize student and adult learning, teacher planning and collaboration, and school/community communication and involvement. 

Equity Standards (drawn from Bradley Scott’s “We Should Not Kid Ourselves:  Excellence Requires Equity”)
Equitable access and inclusion

· Learners and their families have complete access to information in a language or form of communication that is meaningful to them.

· Assessment, course selection, and placement processes and appropriate supports exist to sustain all learners in courses and programs in an equitable manner.

· Counseling and advisement are fair and equitable for all diverse learners.

· The school’s organizational structures and mechanisms of operation work to provide all learners with appropriate access and inclusion.

· The school ensures that quality technology is available and in use by all learners, including the use of technology in managing and presenting instruction and in accessing all the supports that the Internet can provide.

· The school has established appropriate monitoring and accountability measures to address discrimination that denies access and full inclusion.

Equitable Opportunity to Learn
· Every learner is presented with high-powered, challenging curriculum that is race, gender, and class bias-free, and every learner is presented with the appropriate form of instruction to make that curriculum comprehensible.

· The instructional methods and materials support all students’ opportunity to learn and achieve.

· The school addresses and eradicates the inappropriate instructional barriers and practices—such as tracking and ability grouping, inappropriate assessment and placement decisions, and inadequate guidance and counseling—that may prevent or impede some students’ opportunity to learn.

· Research-based instructional models and practices are employed to open up and expand the opportunity to learn for all students.

· Literacy, bi-literacy, and multi-literacy are advocated, supported, and reflected in the process of implementing instruction.

· Technology is integrated into the management and instruction and is made available to all learners in an equitable manner.

· New and emerging constructs for teaching and learning—such as brain research, multiple intelligences, and new intelligences—are being fully integrated into every student’s opportunity to learn.

· New constructs about learning communities are being integrated into what is done at the local level, to ensure that the opportunity to learn does not mean to learn only in one kind of place and in one kind of way.

· Decisions about what needs to be learned and how well it must be learned are tempered by decisions about how opportunities for such learning are made available to all students.

· Staff development is constantly being reshaped to reflect 21st century teaching and learning and issues of the growing diversity of students.

Criteria 5:  Learning Communities Focused on Continuous Improvement & Equity
OUSD/Cambridge Ed

Quality of Learning, Teaching, Curriculum, and Use of Data to Promote Learning (cont.)
· Teachers participate in professional learning—whether in a professional learning community or sponsored by the district or network—that has a demonstrable impact on teacher performance and student learning

· Teachers collaborate in professional learning communities to develop common lessons and tasks and use students work to share and calibrate judgments of student progress, target assistance or intervention, and focus learning content

· Teachers use multiple forms of data to guide and develop learning for both students and themselves

OUSD/Office of Charter Schools

Focus on Continual Improvement—A quality school   

· Uses information sources, data collection, and data analysis strategies for self-examination and improvement

· Establishes benchmarks and a variety of accountability tools for monitoring student progress and uses results to improve C&I

· Establishes both long and short-term goals and plans 
· Uses student assessment results to improve C&I

· Uses the results of evaluation and assessment as basis for allocation of resources for programmatic improvement
New York City Public Schools

Align capacity building
· Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide instructional practices and implement strategies that promote professional growth and reflection, with a special focus on new teachers

· Engage in structured professional collaborations on teams using an inquiry approach that promotes shared leadership and focuses on improved student learning

· Provide professional development that promotes independent and shared reflection, opportunities for leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to improve learning outcomes

Monitor and revise

· Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as needed to increase the coherence of policies and practices across the school

· Evaluate systems for assessing students, organizing data, and sharing information with student and families, making adjustments as needed to increase the coherence of policies and practices across the school

· Establish and sustain a transparent, collaborative system for measuring progress towards interim and long term goals and making adjustments during the year and over time

· Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building and leadership development strategies
Washington DC Public Schools

Job-Embedded Professional Development

· Professional Development: The school provides a comprehensive, school-wide professional development model that is clearly aligned to the instructional vision.

· Adult Learning: Professional development reflects best practices in adult learning, promotes reflection, and presents content and pedagogy in a way that impacts teacher practice.

· Professional Learning Community: Teacher collaboration targets a school-wide focus on learning and is supported by tools for accountability.

· Instructional Coaching: Ongoing coaching is provided to ensure the consistent implementation of the school's academic program and to promote high-quality classroom instruction.

· Individualized Support: Each teacher has the support they need in order to meet school and district expectations for effective instruction.

National Council of Community Schools

Capacity-building

· Skill development

· Institutionalized capacity-building functions
High Performance Learning Community (HPLC) Principles

· Decision-making which Creates and Sustains a Norm of Collective Responsibility for Improving Student Achievement:  In high performing and equitable schools, all members of the school community are empowered to effect individual and school change and to give input, be represented or otherwise participate in key decisions about curriculum and instruction, school organization, governance, and matters concerning the needs of individual students.  Such broad and inclusive participation in decision-making creates and sustains a norm of taking collective responsibility for improving student achievement.

· Collaboration to Improve Teaching and Learning:  Members of a high performing and equitable school community work collaboratively to improve teaching and learning.

· Professional Growth Tied to the School’s Vision of Teaching and Learning:  In high performing and equitable schools, teachers and staff are continuously engaged in a broad variety of professional development and individual learning activities, consistent with the school’s vision of teaching and learning.  These activities connect them to other teachers and schools, to larger professional communities, to technical support providers, and to students, parents and neighborhoods of the school. 

· A Culture of Data-based Inquiry:  In high performing and equitable schools, teachers and administrators regularly collect, disaggregate, and analyze data about student and school performance for the purpose of continuous improvement toward realizing the goals of excellence and equity.  They regularly evaluate the implementation and effectiveness of the educational program and the organizational processes needed to support excellence and equity. 

Charlotte-Mecklenburg Schools
Learning Environment
· Disparities in student achievement are being addressed

· The school addresses the specialized needs of students with disabilities

· The school addresses the specialized needs of students with Limited English Proficiency (LEP)

· The Professional Learning Community is inclusive and cohesive

Minneapolis Public Schools

Leadership, Management, and the Use of Data—the extent to which

· The school leadership team monitors the effectiveness of instruction by measuring student achievement in observations, by analyzing student data and work, and by monitoring teachers’ planning

· School leaders create opportunities for coherent and effective professional development in response to individual teacher and student needs 

· School leaders create benchmarks to monitor the school’s progress in meeting its long-term goals

New Teacher Center (North Carolina)
Professional Development
· Sufficient resources are available for professional development (including all opportunities, formal and informal, where adults learn from one another about teaching and learning).

· An appropriate amount of time is provided for professional development.

· Professional development offerings are data driven.

· Professional development opportunities are aligned with the school’s improvement plan.

· Professional development is differentiated to meet the needs of individual teachers.

· Professional development deepens teachers’ content knowledge.

· Teachers are encouraged to reflect on their own practice.

· Follow up is provided from professional development.

· Professional development provides ongoing opportunities for teachers to work with colleagues to refine teaching practices.

· Professional development is evaluated and results are communicated to teachers.

· Profession development enhances teachers’ ability to implement instructional strategies that meet diverse student learning needs.

· Professional development enhances teachers’ abilities to improve student learning.

Instructional Practices and Supports

· Teachers work in professional learning communities to develop and align instructional practices.

· Provided supports (I.e., instructional coaching, professional learning communities, etc.) translate to improvements in instructional practices by teachers.

Criteria 6:  Safe, Supportive, & Equitable Learning Environments
OUSD/Cambridge Ed

School Environment and Students’ Personal Development    

· Students behave well and have positive attitudes toward learning demonstrated by high expectations for themselves and engagement in lessons guided by a challenging curriculum 

· The school maintains a safe, well-ordered, and welcoming environment with clear rules, routines, and consequences that are well communicated, understood, and consistently followed by students, teachers, and families

· Students show initiative, take responsibility for their learning, and contribute to the school and wider community in a positive way.

· Teachers and school leaders take proactive measures to understand and respect each student’s background and culture and implement culturally responsive curricular and instructional practices

· Students form constructive relationships with one another, with teachers and other adults

· Students work in an atmosphere free from oppressive behavior and participate in cooperative learning where peers encourage risk-taking, exploration, and support each others’ learning

· The school measures for promoting attendance and eliminating truancy are effective
OUSD/Office of Charter Schools

Improving Student Achievement (cont.)  

· Promotes academic risk‐taking by supporting students in a safe, healthy and nurturing environment characterized by trust, caring and professionalism

Washington DC Public Schools

Safe and effective learning environment
· School-wide Discipline Policy: The school has a comprehensive discipline policy that is equitable and consistently enforced.  Discipline data is used to inform policies.

· School Wellness Staff: Internal and external school wellness staff work collaboratively to provide students and families support services necessary to engage students in school.

· Instructional Staff: Instructional staff, in both general and special education, work collaboratively to support student academic and social/emotional success.

· Classroom Culture: The school provides a welcoming learning environment that is positive and student-centered.  Adult-adult and student-adult interactions can be described as positive and respectful.

· Safety: The school supports students in a safe, healthy, and orderly environment.  The building is safe and clean
National Council of Community Schools

Asset-based, high quality program development
· Child and youth development

· Family support, engagement, and empowerment

· Health and mental health services

· Community and economic development

New Leaders for New Schools

· Culture

· Adults and students champion school vision and mission

· Adults demonstrate personal responsibility for the success of every student

· Adults and students live a school code of conduct aligned to the school’s vision, mission, and values

· Adults insist on and support students in having high aspirations for themselves

Charlotte-Mecklenburg Schools
Learning Environment
· The school environment is friendly, well-ordered, and welcoming

· The school's policies and practices ensure a safe, orderly, and secure school climate

· There is a sense of identity and pride in the school

· Students show initiative, take responsibility, and contribute to the school community

· Students work in an atmosphere free from oppressive behaviors

· Students and teachers respond well to the school's effective measures to promote good attendance and behavior and to eliminate truancy and violence

· The school ensures that school rules and consequences are clearly defined, communicated, and understood by students, teachers, and parents

Equity Standards (drawn from Bradley Scott’s “We Should Not Kid Ourselves:  Excellence Requires Equity”)
Equitable Treatment
· The school has built a positive environment and culture of cross-cultural interaction.

· The school administers assessments and/or surveys to determine attitudes, perceptions, expectations, and prejudices about racially and culturally different people.

· The school provides opportunities for diversity and multicultural education, as well as training for justice and equality, for staff, students, and parents.

· The school provides training for staff, students, and parents in prejudice reduction, non-discrimination, and the eradication of racism, sexism, and classism.

· The school provides training for staff, students, and parents in problem-solving, decision-making, conflict resolution, interpersonal and cross-cultural communication.

· The staff works to create the four conditions for positive intergroup interaction—equal status, knowledge and acquaintanceship, common goal, and institutional support.  The staff has the knowledge and expertise to apply its understanding of the four conditions across all diverse student populations.

· The staff creates and implements plans for decreasing isolation, separation, and segregation between and among racially and culturally different students.

· The staff works to create and implement learning environments that are racially and culturally fair and free of racial and gender bias and hostility.

· The interactions of all staff, students, and parents reflect sensitivity to and respect for the language, cultural and class differences of others.

· The staff gathers and reflects on evidence of how equitable support, treatment, assistance and guidance are given to students, parents, and staff.

· The school has a comprehensive plan for the management of equity.
Minneapolis Public Schools

School culture—the extent to which

· Students behave well, form secure relationships and develop personal and social maturity

· The school creates a climate of clear and high academic behavioral and social expectations which are fully embraced by the school community 

· The staff and the students develop nurturing relationships based on high expectations and mutual care, dignity and respect

· The school actively develops the cultural, personal, social and emotional awareness of the students

· The school creates opportunities for students to show initiative, take responsibility and contribute within the school and the wider community

· The school commits to clear and high standards for attendance and punctuality levels through appropriate policies and procedures.

New Teacher Center (North Carolina)
Facilities and Resources

· The school environment is clean and well maintained.

· Teachers have adequate space to work productively.

· The physical environment of classrooms in the school supports teaching and learning.

Managing Student Conduct
· Students understand expectations for their conduct.

· Students follow rules of conduct.

· Policies and procedures about student conduct are clearly understood by the faculty.

· Administrators consistently enforce rules for student conduct.

· Administrators support teachers’ efforts to maintain discipline in the classroom.

· Teachers consistently enforce rules for student conduct.

· The faculty works in a school environment that is safe.

Criteria 7:  Effective Family and Community Engagement/Partnerships 
OUSD/Cambridge Ed

Partnerships with Parents and Community  

· The school regularly communicates and works with parents to build positive relationships and to engage them as partners in their children’s learning

· Teachers regularly provide parents and students with clear, focused information that explains the progress that the student is  making, what they need to do to improve and potential pathways to college and the demands of work

· Parents are encouraged to advocate for their children and to contribute positively to the impact on learning of students

· The school creates regular opportunities for students and families to contribute to what the student is learning by developing programs that encourage teachers, students and parents to interact

· Parents and families are encouraged to participate in the improvement work of the school and enhancing the quality of decision making processes within the school

· The school embraces opportunities to celebrate with parents the social and cultural diversity of the community and the accomplishments of students and the school

· The school creates partnerships with local organizations and community groups to assess and access the assets of the community that can enhance, support and promote the academic, personal, social and cultural growth of the students
OUSD/Office of Charter Schools

Improving Student Achievement (cont.)—A quality school 
· Productively engages parental and community involvement as a part of the school’s support system

· Shares its vision among the school community and demonstrates its mission in daily action and practice

· Involves staff, students, parents and other stakeholders in its accountability for student learning and in the school’s program evaluation process
New York City Public Schools

Align Capacity Building
· Integrate child/youth development, support services and partnerships with families and outside organizations with the school-wide goals to accelerate the academic and personal growth of students

Washington DC Public Schools

Family and community engagement
· Collaboration:  The school works in constant collaboration with parents and the community, proactively seeking their contributions.
· Involvement and Outreach: The school has activities and programs which allow parents and community members to participate in the life of the school.  The school proactively and diligently works to bring in parents and the community, including families who cannot get to school.

· Customer Service: Students, parents and community members feel welcomed, respected, and valued at the school.  Translation is provided as needed, events are scheduled to accommodate families, and excellent student attendance is promoted.  Visits to the school are characterized by positive experiences with all staff members.  

· Community Resources: The school maximizes the use of community resources (CBOs and FBOs) in order to support the educational program and enhance student achievement.

· Communication: The school has a regular, systematic way of communicating to parents about student progress, school events, SST and IEP meetings, and important information pertaining to their child's success.
National Council of Community Schools

Engagement

· Outreach strategies/communications

· Continuing the relationship

· Leadership development

Partnership development

· Relationship building

· Partner recruitment

· Roles clarification and shared responsibility

Shared leadership with community
· Forming coordinating bodies/governance structures

· Power-sharing, roles, structure, oversight

· Community school governance

Building public will and participation

· Individual and organizational outreach

· Connecting to other community efforts

· Growing champions

· Marketing and fundraising
New Leaders for New Schools

· Families are engaged in supporting their child’s/youth’s learning, conduct, and college/career planning

High Performance Learning Community (HPLC) Principles

· Active Parent Engagement:  In high performing and equitable schools, parents and community members are active participants in student learning and the school.

· Use of External Partnerships:  The high performing and equitable school and its immediate community garner resources and support from the wider community.  

· Supportive School Board and District Relationships:  The high performing and equitable school has effective strategies for creating and maintaining relationships with its district and school board that foster political support and enable the school to recognize its vision.

· The School as Community Resource:  The high performing and equitable school serves as a community resource and works to strengthen the communities it serves.  The high performing and equitable school offers resources such as integrated social, health, and counseling services and courses available to students, parents, and community members as needed.

Charlotte-Mecklenburg Schools
Involvement of Parents/Guardians & the Community 

· Communication between home and school is ongoing, two-way, and purposeful

· Parents/guardians receive quarterly progress reports which are clear, and useful in helping them understand their child's achievement levels as well as next steps in learning

· Parent/guardian involvement is solicited to enhance the work of the school

· Partnerships are fostered through positive collaboration with community stakeholders to support students' learning

Equity Standards (drawn from Bradley Scott’s “We Should Not Kid Ourselves:  Excellence Requires Equity”)
Equitable access and inclusion
· School-parent-community partnerships exist to foster full access and engagement for parents and community people in the process of excellent schooling.

· The collaborations among school, home and community are assets-based so that all partners become engaged from their positions of strength, as equals, rather than as members in deficit-model school-home interactions.
Minneapolis Public Schools
Links with parents and the local community—the extent to which

· The school communicates, in native languages where appropriate, and works with parents to build relationships and to engage them as partners

· Teachers provide regular information for parents about students’ academic and social progress and the expectations of standards

· The school provides opportunities for parents to better enable them to support their children’s academic and cultural development

· The school creates frequent opportunities to recognize student achievement with parents and the broader community

· The school creates partnerships with external agencies to support the academic, social, personal and cultural growth of the students

· The school embraces opportunities to recognize and celebrate with parents and the wider community the social, linguistic and cultural diversity of students

New Teacher Center (North Carolina)
Community Engagement and Support

· Parents/guardians are influential decision makers in the school.

· The school works directly with parents/guardians to improve the educational climate in students’ homes.

· The school maintains clear, two-way communication with the community.

· The school does a good job of encouraging parent/guardian involvement.

· Teachers provide parents/guardians with useful information about student learning.

· Parents/guardians know what is going on in the school.

· Parents/guardians support teachers, contributing to their success with students.

· Community members support teachers, contributing to their success with students.

· The community served is supportive of the school

Criteria 8:  Effective Central Office Supports

OUSD/Cambridge Ed

The School partnership with the District (central and network offices)

· The district knows and understands the school’s strengths and areas for improvement based on a clear, consistent set of criteria and a common, shared view of effective learning and teaching

· The district has an appropriate range of fiscal, operational and academic systems and supports that help the school stay focused on learning and provide the school with focused and specifically useful assistance as needed

· The district leadership and management team models the planning and action strategies that provide most leverage for helping schools impact student learning

· The district accountability and improvement systems, strategies, and actions provide an appropriate balance of monitoring progress and timely, useful support

· District governance and policies, including the means of executing policy,  are effectively focused on student learning and supportive of the schools efforts to raise student achievement 

· District information systems provide schools with the opportunity to monitor, disaggregate, and track students and their progress over time

· The district help schools manage key student transitions between grades, among levels of schooling, and between schools.
Equity Standards (drawn from Bradley Scott’s “We Should Not Kid Ourselves:  Excellence Requires Equity”)
Equitable resources
· The district addresses issues of inter-district and intra-district comparability with respect to the equitable distribution of resources to all campuses—such that students at all schools receive the supports they need to achieve at expected levels of excellence, regardless of where the students are in the district or the schools those students attend.

· The school and district examine the philosophical beliefs and social/community practices, political policies and actions that become apparent when issues arise regarding equal funding versus equitable funding for education, per pupil expenditures, and weighted funding allocations.

· The district establishes and manages facilities (including their maintenance, care, rejuvenation, upkeep, and utilization) to support all students.

· The school and district address the issue of resource sustainability for those programs and activities that address the special characteristics of learners (i.e., language characteristics, special programs for girls in math and science, supplemental support for low-income learners).

· Decisions about staff assignments, staff and human resource development, and teacher certification are made with an attention to equitable resource allocation.
APPENDIX A--An Additional “Bucket”
Criteria:  Operating an Effective, Viable School
OUSD/Office of Charter Schools
Responsible Governance—A quality school board and administration  
· Ensure that policies are implemented in a fair and consistent manner

· Monitor the trends, issues, and potential changes in the environment in which charter schools operate

· Seek input from impacted stakeholders

· Enact policies that respect diversity and implements practices that are inclusive of all types of learners consistent with the school charter

· Actively engage the school’s authorizer in monitoring the school’s educational program and its fiscal status

Fiscal Accountability—A quality school 

· Creates and monitors immediate and long-range financial plans to effectively implement the school’s educational program ensure financial stability

· Conducts an annual financial audit which is made public

· Establishes clear fiscal policies to ensure that public funds are used appropriately and wisely

· Ensures financial resources are directly related to the school’s purpose:  students achievement of learning goals

APPENDIX B--SFUSD Framework

Criteria One:  Accelerating Student Achievement

--
Criteria 2:  Quality Learning for All through Effective Teaching & Assessment

Instructional Guidance

Curriculum Alignment

· Curriculum matches SFUSD 21st century goals: inclusion of technological literacy, critical thinking skills, and creative thinking skills.

· A clear plan and standards for each of the domains of 21st century goals exists.

· Relevance and rigor are evident in all curricula. (Rigor measured as upper level of Bloom’s taxonomy & lessons that require critical thinking skills.)

· Standards-based, rigorous curriculum that aligns to state and national standards is utilized by the school.

· Each grade level or course team has a year-long scope and sequence which indicates which standards should be taught and in what order.

· Grade level teams have coordinated alignment of curriculum so each year’s courses build on prior course content and skills.

· The curriculum map is evaluated semi-annually and revised to meet student needs as determined by assessment data.

· Daily lessons in every class are part of a curricular plan for the course/grade level for the year. 

· All teachers have identified main concepts and skills for units of scope/sequence.

· Teachers regularly evaluate their practice and make adjustments to ensure alignment with curriculum standards and goals.

Basic Skills

· Teachers scaffold instruction to help all learners successfully master objectives.

· Lessons in every class are objective-driven.

· Objectives for lessons are based on curriculum map/scope and sequence 98-99% of the time.

· Differentiation training is provided for teachers.

· Every teacher differentiates instruction for students according to both learning styles and needs.

· Assessments used to measure student mastery of objectives vary (i.e. both standardized and application-based assessments are used).

· Every student’s progress toward mastery of learning objectives for the class (and each unit) is tracked by all teachers.

· Teachers use data on student mastery of objectives to plan lessons and adjust unit plans as needed.

· Students learn note-taking and study skills in all classes.

· Students in every class are achieving mastery of basic skills as measured by standardized assessments.

Application Emphasis

· Teachers use open-ended problems and group projects regularly

· Portfolios of student work may be used as an alternative means of assessment.

· Students regularly produce written materials of extended length.

· Opportunities for reflection and revision are provided for students on their work and progress.

· Students participate in collaborative learning in all classes.

· Students talk with each other in pairs or groups about what they are learning or reading or working on. 

· Students regularly incorporate writing into all classes.

· Experiments, observations, debates and open-ended projects are used as forms of assessment and instruction. 

· Teacher lecture time is consistently limited and the majority class time is y spent in facilitated student-driven discussion or activities. 

· All activities in classes align with daily and unit objectives for the grade level or course.

Professional Capacity
Quality of Human Resources

· Teachers have expert knowledge of their content/subject matter.

· Teachers are familiar with a variety of effective pedagogies and employ them on a daily basis.

· Teachers are very familiar with different learning styles and student backgrounds and consistently incorporate this information into lesson planning.

· Teachers choose appropriate books and materials, including technology, to maximize learning.

· Teachers seek out new materials to enhance and extend student learning.

· Teachers know how to motivate students to work hard and achieve mastery of objectives (as demonstrated by engagement of learners and high levels of mastery of objectives).

· The vast majority (95-100%) of teachers in this school could be classified as high-performing.

Academic Press
· Every school decision is focused on and aligned with goals for student learning.

· The school has well-defined learning expectations and high standards for all students.

· School expectations are clear and known by all staff, parents and students.

· A sense of urgency is apparent in all classrooms as demonstrated by a focus on instruction and teaching bell-to-bell.

· In every classroom instruction is the priority and class time is used to maximize instructional content and student mastery of objectives.

· Routines of instruction are established and in use by all teachers.
· Highly engaged and joyful learners characterize this school.

· A college-going culture is embodied by the school as evidenced by artifacts and messages.

· Students and parents articulate college-going goals.

· Students can articulate expected behaviors and attitudes for their classes.

· Assessments mach the level of rigor of daily instruction and are objective-driven.

· Teachers demonstrate care for all students in the class through encouragement, motivation and efforts to build relationships.

· The majority of students feel that teachers listen to their ideas and opinions, as indicated by responses on student surveys.

· The majority of students feel that teachers notice their absence or struggles with material, and that teachers respond with help, as indicated by student surveys.

· Struggling students are assisted by teachers via differentiation and additional attention as necessary.

· Struggling students are supported by school & district support services.

· All teachers scaffold instruction.

· The school utilizes a system that ensures students receive targeted assistance based on results of diagnostic assessments.

· Interventions include in-class, specialist support and other methods as appropriate.

· Absent students receive missed assignments and instruction when they return to class; and a support system to help them catch up is in place.

· Student work and effort are rewarded frequently in classes and school-wide.

· Students demonstrate an attitude of cooperation and teamwork in the classroom.

· Students offer help to struggling classmates without being prompted by teacher.

· The majority of students (90-100%) share the expectation that homework and all class work is important and should be done with maximum effort (i.e. give 100%).

Criteria 3:  Effective & Equitable School Leadership & Management

Leadership
Instructional leadership

· Leaders establish a clear vision for the school, including specific, measurable instructional goals.

· Leaders set high expectations for all students’ achievement.

· Leaders lead staff in developing a plan to achieve those expectations.

· Leaders implement systems to help ensure alignment between teaching practice and school goals (e.g. evaluation tools, observation protocols).

· Leaders develop a strategic plan for instructional goals of the school.
· Leaders evaluate progress of the strategic plan throughout the year and adjust as needed. 
· Assets of current instructional practice are celebrated and built upon to increase these strengths.

· The school has identified an instructional focus for improvement.
· Leadership ensures that resources are used to achieve the instructional goals of the school.
· Leaders consistently use data to inform decision-making.
· Leaders provide training for and encourage staff in the use of data.
· The whole school community analyzes data regularly in various groups (e.g. grade level or course teams, whole staff) to evaluate progress toward instructional goals. 
· Leaders regularly observe classroom instruction for extended amounts of time (e.g. @ least 30 minutes in the class).
· Leaders provide prompt (within 24 hours) and useful (specific, identify areas for improvement and of strength) feedback to teachers.
· Specific high expectations for teaching in this school exist and are understood by all teachers. 
· Teachers are held accountable for high standards of teaching established by school leaders and teaching staff.
· Leaders carefully track student progress throughout the year using a variety of sources of information.
· Leaders are aware of the progress of all students in the school.
· Leaders lead the school’s approach to professional development in a manner focused on instruction.
·  Leaders encourage teachers to implement learning from professional development and provide accountability for doing so.
· Leaders are informed about theories of learning and instruction/pedagogy and share this knowledge with staff.

· Leaders demonstrate the attitude of a life-long learner as they seek to build their knowledge of pedagogy and effective teaching/learning.
· Leaders are constantly evaluating what is working instructionally and what is not, and respond with specific action steps.
Inclusive, facilitative leadership

· Leaders communicate a message of reform to parents, teachers, students and community around which everyone can rally for action.

· School leaders are strongly committed to shared decision-making as demonstrated by ample opportunities for staff and community to participate in decision-making.

· Leaders work to create sense of community at the school by intentionally planning ways to build that sense.

· Leaders work to involve parents in school decision-making.

· Teachers have influence on or opportunity for participation in all of the following:  The hiring process; Determining school schedule and other operational issues; Determining content of professional development; Setting standards for student achievement; Determining how student progress is measured; Determining curriculum and instructional goals of the school.

· Teachers feel comfortable verbally voicing their concerns and/or opinions to all school leaders.

· The majority of teachers feel a sense of ownership for the strategic plan and success of the school.

Program Coherence

· Continuity between programs in the school is clear.

· Every program that is started in the school is subject to follow-up and evaluation.

· Every program in the school has a connection to or direct impact on the strategic plan (i.e. instructional goals) of the school. 

Criteria 4:  Learning Structures that Promote Access, Quality, and Equity

· The school day is organized to maximize instructional time.

Criteria 5:  Learning Communities Focused on Continuous Improvement & Equity
Professional capacity
Quality of Professional Development

· Professional development experiences are sustained and focused.

· Professional development within the school is always connected to the strategic plan & instructional goals of the school.

· All professional development experiences (within school, district, and external) consistently deepen teachers’ understanding of their subject matter &/or pedagogy.

· The expectation in this school is that all teachers will actively and intentionally work to improve their practice.

· Almost all (or all) teachers demonstrate a desire to improve their practice by pursuing opportunities for professional development (both district and external opportunities).

· Teachers carefully choose opportunities to improve based on their identified areas for improvement.

· Most teachers at this school complete more than required numbers of PD hours annually.

· Professional dispositions and professional community

· Teachers have space to try and discuss new ideas

· Strong collaboration between teachers
Professional Dispositions and Professional Community
· Teachers are eager to try new ideas in the interest of improving student learning.

· Teachers are encouraged to grow professionally through a variety of sources.

· Opportunities are provided for teachers to grow professionally.

· Teachers demonstrate loyalty to the school in their conversations about the school and commitments to stay.

· Teachers would/do send their own children to this school.

· Teachers observe each others’ classes regularly (e.g. at least twice per month).

· Teachers offer each other useful feedback after observations and follow-up on that feedback with further observations and conversations (i.e. a dialogue).

· Colleagues offer each other useful suggestions for materials on a consistent basis.

· Conversations throughout the school between teachers are focused on student learning and instruction (in the teachers’ lounge, meetings, etc.).

· Teachers regularly have conversations about the goals and strategic plan of the school in a manner that constructively evaluates the plan and offers suggestions for improvement based on student achievement data.

· Faculty meetings are used for problem solving.

· Faculty meetings are focused on issues of instruction and learning.

· All teachers help maintain discipline in the entire school (not just their classroom).

· Teachers coordinate teaching with other grade levels and same grade-level/course teachers in an authentic way.

· Group and individual conversations allow space for divergent opinions and views.

· Conflict is handled in constructive ways that allow discussion to continue.

· Experienced teachers make a concerted effort to reach out to new teachers and provide assistance in developing their practice.

· All teachers in the school make a conscious effort to include new teachers in conversations around instruction and school decision-making.

· All teachers feel responsible to help teach others to do their best.

· All teachers take responsibility for improving the school.

· All teachers feel a sense of responsibility for the learning of students in the school.

· Important school-wide decisions are always made based on what is best for student learning.

Criteria 6:  Safe, Supportive, & Equitable Learning Environments

Order and safety

· Students and parents report feeling free from threats to physical safety; 

· School staff have identified potentially dangerous areas of campus & surrounding area and created a plan to supervise/monitor these areas on a consistent basis

· Hallways, restrooms, cafeteria, schoolyard & common areas are all well-supervised throughout the day.

· Data indicate that disruptive behaviors and incidents are rare occurrences in class at this school. 

· Data indicate a minimal number of incidents of discipline involving safety issues occur at this school. 

· Data indicate that the number of incidents of dangerous behavior is 0.

· There are no opportunities for unsafe or strange persons to enter school grounds unnoticed

· All children are accounted for at all times during the school day.

· There are no hidden corners or areas where students can be “invisible” to staff members.

· Opportunities exist for students before & after-school to help eliminate unsafe behaviors and situations.

· The school has a coordinated plan with local transportation authorities (e.g. the bus company) to ensure safe passage of students to & from school campus.

· Staff monitors student arrival and exit from school to ensure that all students arrive and leave safely. 

· Bus stops are monitored (via partnerships with local law enforcement, etc.) to protect student safety.

Criteria 7:  Effective Family and Community Engagement/Partnerships 

Parent-community ties
Teacher’s ties to the community
· Staff receives training on working with parents as partners; including follow-up sessions on improving parent relationships.

· All teachers on staff are aware of local community issues and assets.

· Professional development/training about community involvement is offered to teachers.

· Local community leaders make at least one visit per year to the school to inform and discuss current community issues with teachers 

· Teachers use examples from the local community at least once per unit to illustrate ideas, etc.

· The community is highlighted in classrooms/school via field lessons &/or community service 

· Every teacher knows where his/her students live & how they get to school

· Parents are aware of what children are learning/working on in each teacher’s classroom.

· Teachers consistently (weekly) make phone calls home about both positive and developing behavioral/academic  performance of students.

· Teachers make an effort to build relationships with every student.

· Teachers regularly talk with students about their lives outside of class (i.e. interests, home, hobbies)

· Home visits occur with some regularity (@ least once/year)

· Parents are invited to view instructional practice via classroom visits

· Teachers communicate consistently with parents regarding their children’s progress (at least 2x/grading term)

· Teachers spend some time in the community (at celebrations/events, shopping, etc.) in order to make connections

· School has conducted a needs assessment of the community to ensure that adequate services are being provided

· School and teachers partner with CBOs and parent organizations to help meet needs of children in each class.

· The school has assigned a parent liaison or other staff member to coordinate school/family partnership activities.

Parent involvement

· A  substantial (50%) portion of parents volunteer for at least some amount of time at the school during the school year

· Volunteer training schedule is posted and distributed.

· School keeps a database of parent and CBO volunteers

·  Volunteer recognition includes the naming of a volunteer of the month and year.

· Student progress is monitored and reported regularly to parents (i.e. after benchmark tests or assessments have been given). 

· The school engages parents in 3-4 workshops per year on home learning activities

· Additional information and support is offered to parents regarding how to help at home with specific needs once assessment data has been distributed.

· Phone calls home are made immediately when students are absent or encounter academic or discipline problems.

· Parent-student conferences include opportunities for parents and students to express goals and suggestions for student improvement.

·  District-collected data on student and school progress is made available to parents in an easy to access format.

· Training is provided for parents on how to access and understand the above data.

· Information is available on a consistent basis to parents regarding school and classroom activities (i.e. via a monthly newsletter, weekly principal memo, classroom updates)

· A school directory with emails and phone numbers is distributed to parents

· All information distributed is available in the first languages of the majority of parents at the school

· Translation services are available and utilized in all conferences, meetings and informational sessions.

· Meetings are held in the communities where families live.

· Parents are involved in decision-making of the school/incorporated in structures of decision-making.

· Parents have a voice in school improvement efforts.

· Training and information for parents in how to help students at home with school work  is provided by the school on an ongoing basis; training is responsive to parent needs.

· Innovative efforts have been made by principal and teachers to involve parents in educational process

· Meetings and open houses are held at times when working parents can attend (perhaps via multiple sessions)

· School partners with CBOs to address family needs.  
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